DEP 5055, Fall, 2011
Developmental Psychology

Instructor: Samuel R. Mathews, Ph.D.  Associate Professor

      Department of Psychology (smathews@uwf.edu)
Phone: 850-474-2033 (note: email is much more effective in reaching me)

Faculty webpage: http://uwf.edu/smathews
Text: There is no required textbook. All readings are on electronic reserve at the John C. Pace Library’s website or available online through the library’s databases or the resources of the World Health Organization. See the links on my faculty website.
Class Location: BLDG 86, Rm 122

Class Session Time: 8:30-11:55
Office Hours: 
After class and by appointment
Prerequisite:  

Students enrolled in the course will find it advantageous to have had one or more courses in the area of developmental psychology or demonstrate familiarity of major areas of study in human development.

Goal of the Course:

This course is designed to provide opportunities for students to acquaint themselves with major theoretical perspectives on human development and apply those theories to issues affecting our everyday lives.  We will seek to understand human development within a culture stratified by many factors (e.g. economic status, race, sexual orientation and gender).  The course will be grounded in a lifespan perspective based on the assumption that human  development can best be understood by adopting a broad-based theoretical view that encompasses the intersection of biological, social, and individual psychological factors.  While we will not attempt to identify a theory that is best, we will attempt to interpret human development in light of elements of theories that allow us to describe, predict, and explain various aspects of human development.

Student Learning Outcomes: Students who successfully complete this course will:
1. Describe major theoretical perspectives on human development;


Evaluation: weekly response papers, final paper
2. Analyze major theoretical perspectives from a biopsychosocial standpoint;

Evaluation: class discussion, final paper
3. Integrate various theoretical perspectives to provide descriptions, predictions, and explanations of key domains of human development;


Evaluation:  class discussions, final paper
4.  Apply major theoretical perspectives on human development to themes of concern in today's society;


Evaluation:  class discussion, weekly response papers, final paper
5. Adopt a developmental perspective to create in-depth and integrative perspectives on human development

Evaluation:  class discussions and final paper
Instructor's Philosophy 

My conception of teaching is one in which the participants in class are expected to be critical learners.  This implies that before a valid criticism can be formulated, the standpoint of the theorist and the theory must be understood.  I place the critical element above the learning element but the learning is a necessary but not sufficient component of criticism.  Criticism comes from questioning one’s own point of view, your understanding of the author’s intentions and from considering the cultural and historical context of a particular theory.

I expect challenges, questions, and alternative interpretations.  I do not consider these challenges, questions, and interpretations as opportunities for fostering personal agendas (e.g. political, religious).  I do however expect that the challenges, interpretations, and interpretations to be grounded in logic, data, and your own experiences and reason.  Where there is an affective reaction to a particular perspective, I encourage exploration when it seeks to determine the root of that reaction rather than inflict that reaction on others with no appeal to the source of that reaction.

Discussion is a key element in classes.  I will seek to encourage all to participate.  In that encouragement, individual participants may appear to dominate while others may choose to remain silent.  I consider it the responsibility of class members to serve as the initial point of challenge to those situations.  I reserve the right to suggest a forum outside of the scheduled class time to discuss personal agendas (e.g. political, religious) and to terminate discussion when I detect personal attacks on individuals within or outside the class. Personal opinions grounded in one’s personal experiences carry much less weight than interpretations grounded in empirical and scientifically rigorous research and theories supported by such findings and clear logic. Thus, I expect our discussions to be based on such interpretations.
All ideas, assumptions, data, and interpretations are open to critique.  I encourage energetic and informed discussion.  In order to participate, I will assume that all class participants will have completed readings and response papers prior to the class for which they were assigned.   We owe that to each other!

General instructions for written assignments:

1. I will accept only those assignments completed and submitted on or before the due dates. No exceptions will be made.

2. All written work must be submitted in APA format (margins, spacing, font, headings, references, etc.).

3. Mechanics (e.g. spelling, grammar), content, and logical organization will be considered in the evaluation of the works.

4. Content must be sufficient to support assertions and opinions with supporting work properly cited. Only primary sources will be considered sufficient for support of assertions.

5. The composition of the works must be logically and internally consistent, reflect transition from one idea to the next, and lead the reader to some conclusion, question, or interpretation. 

6. The works will be evaluated for the use of vocabulary and style appropriate for an academic audience. 
Specific instructions for written assignments:


Weekly Response Papers:  Weekly papers will include a description of the point(s) made in the readings that stimulate interest or suggest some problem or conflict within the reader. Next, the paper must include a statement that describes the reader's interpretation of that point. Finally, the paper must include rationale for selection of the point(s) from the reading. The response papers are limited to no more than 2 pages.  In order to obtain credit for the reading response papers, each assignment must be complete and be submitted in hard copy on time.  Credit for each item is based on a rubric provided via the course website.  To receive credit, responses must be submitted on or before the date due and be complete.  I will provide written feedback on each assignment.  (Weighted 40% total for total grade)

Final Paper:  This paper provides and opportunity for in-depth exploration of some topic of interest from a developmental perspective. Individuals must submit a paragraph describing their topics by the 4th week of class. The rationale for selection might be personal interest and/or professional curiosity. The student is expected to conduct a literature review to identify current perspectives on the topic. This literature review must include primary sources that report empirical studies. Clearly, primary sources that present theoretical perspectives can be included as well. Once the literature review is complete, the student will present some conclusion or research question based on the literature reviewed and the theoretical bases presented. Length of papers is limited to 10 manuscript pages. I expect the topics selected and background research conducted to yield papers of no less than 9 complete manuscript pages. The rubric for scoring papers is on the class website (Weighted 30% of the total grade)


Class Discussion/Participation: In this seminar students are expected to engage in discussion and debate on implications of the various perspectives we consider in our readings and written responses. This is a vital part of the teaching and learning process.  Discussion participation indicates not only learning but also motivation to extend one’s own and other’s knowledge. My expectations for class discussions are grounded in a set of standards adopted by the International Consortium of the Reading and Writing for Critical Thinking organization. They include:

· Class Discussion: Students are present and their discussions and interactions during class reflect the following characteristics whether in student-teacher interactions or student-to-student interactions:

· Students respond to higher order and open questions from teacher and peers with relevant and informed responses

· Students ask higher order and open questions of teacher and peers that reflect relevance and active listening 

· Students spontaneously initiate requests for feedback on ideas, positions, and opinions from teachers and peers

· Students recognize and respond appropriately to weaknesses in content or structure in  their own reasoning and reasoning of others

· Students consistently examine authoritative statements for consistency of logic and validity of content

· Students consistently assert and maintain well reasoned and validly supported positions or decisions, even when faced with majority opposition (Weighted 30% of the final grade)

Grading Standards:

94-100=A
90-93 =A-    87-89 =B+   83-86=B    80-83=B-    77-79=C+
    73-76=C
    

70-72=C-
67-69=D+    60-66 =D      <60 =F

University Policy on Academic Conduct:     Academic honesty and integrity are major components of education here at UWF. Our values do not condone any behavior that takes away from that academic honesty and integrity. As we complete our educational experiences, we neither engage in nor tolerate cheating on examinations or assignments or plagiarizing the work of others.
Academic honesty and integrity are serious and violations will be dealt with immediately and to the fullest extent of UWF policy. The UWF Student Handbook contains information about procedures and policies for handling cases of academic misconduct.

Assistance for Students with Special Needs:

Students with special needs or who require special accommodations for examinations or other assignments should contact the Director of Disabled Student Services (DSS). This office will provide a letter for the instructor specifying recommended accommodations. 

Email: dss@uwf.edu   Phone 474-2387.

ALL CELL PHONES AND PAGERS MUST BE IN THE OFF POSITION PRIOR TO THE BEGINNING OF CLASS.  SHOULD YOUR CELL PHONE OR PAGER RING, YOU WILL BE ASKED TO LEAVE THE CLASS IMMEDIATELY AND NOT ALLOWED TO RETURN.

Projected Class Schedule, Fall 2010
DEP 5055, Developmental Psychology

Samuel R. Mathews, Ph.D.

All readings are available through my website, the electronic holdings of the John C. Pace library, or the Course Reserve website Students are responsible for having accessed and read the assigned readings and completed a 2-3 page response paper for those readings. The guidelines for the response papers are in the course syllabus. While you are not required to include ideas from each paper below in your weekly responses, you will need to read them such that you could discuss and contribute to class discussions of the ideas presented in those papers.
	Date
	Readings
	Assignment Due

	8/22
	Course Overview; Key concepts in Developmental Psychology
	Read Syllabus

	8/29
	Reserve readings by Piaget 

· Piaget, Jean & Kamii, Constance. (1978). What is psychology? American Psychologist, 33, 648-652.

· Piaget, Jean (1972). Intellectual evolution from adolescence to adulthood. Human Development, 15, 1-12.

· Piaget, Jean (1961). The genetic approach to the psychology of thought. Journal of Educational Psychology, 52, 6, 275-281.


	Response paper on

Piaget

	9/5
	Labor Day Holiday
	

	9/12
	Reserve readings by Erikson

· Erikson, Erik (1963).  Childhood and society.  New York: W.W.Norton & Company Inc. Chapter 7—Eight stages of man (sic)

· Erikson, Erik (1968). Identity: Youth and Crisis.  New York: W.W. Norton & Company Inc.  Chapters 1 (Prologue) and Chapter V (Theoretical interlude).


	Response paper on Erikson

	9/19
	Reserve readings by Bandura

· Bandura, Albert (1997). Self-efficacy: The exercise of control. New York: W.H. Freeman and Company.  Preface & Chapter 5.


	Response paper on Bandura
Topic for final paper and rationale for the topic selection

	9/26
	Reserve readings by Vygotsky

· Vygotsky, L.S. ( 1988). The genesis of higher mental functioning. In Richardson, K. & Sheldon S. (eds) Cognitive development to adolescence, East Sussex, UK: Lawrence Erlbaum Associates Pub. pg. 61-79.

· Vygotsky, L.S. (1987).  In Rieber, R.W. & Carton, A.S. (eds.) The collected works of L.S. Vygotsky. New York: Plenum Press

· Lecture 3. Thinking and its development in childhood, pg. 311-324; 

· Lecture 4. Emotions and their development in childhood, pg. 325-338; 

· Lecture 5. Imagination and its development in childhood, pg. 339-350; 

· Lecture 6. The problem of will and its development in childhood, pg. 351-358.


	Response paper on Vygotsky

	10/3
	· Tudge, Jonathan, R.H. & Winterhoff, Paul A. (1993). Vygotsky, Piaget, and Bandura: Perspectives on the relations between the social world and cognitive development.  Human Development, 36, 61-81.
	Response paper integrating Vygotsky, Piaget, & Bandura

	10/10
	Reserve readings on information processing

· Hess, T.M. (2005). Memory and aging in context. Psychological Bulletin, 131, 383-406.

· Jacobs, Janis, E. & Klaczynski, Paul, A. (2002). The development of judgment and decision making during childhood and adolescence. Current Directions in Psychological Science, 11,145-149.

· Sutton, John (2002). Cognitive conceptions of language and the development of autobiographical memory. Language & Communication, 22, 375-390.

· McGeer, Victoria & Pettit, Philip (2002). The self-regulating mind. Language & Communication, 22 ,281-299.
	Response paper on Information Processing due
Annotated bibliography for 4 articles related to your topic. Articles should have been published during or since 2006.

	10/17
	Reserve readings on Ethology & Evolutionary Theories

· Scarr, Sandra. (1992). Developmental theories for the 1990’s: Development and individual differences. Child Development, 63, 1-19.

· Horwitz, Neiderhiser, Ganiban, Spotts, & Lichtenstein (2010). Genetic and environmental influences on global family conflict. Journal of Family Psychology, 24, 217-230.
· Bekoff, Marc (1997). Playing with play: What can we learn about cognition, negotiation, and evolution. In Cummins, D. & Allen, C. (eds.) The evolution of mind, New York: Oxford University Press.
	Response paper on Ethology due

	10/24
	Reserve readings on Perceptual Development
· Gibson, Eleanor & Levin, Harry (1979). Afterword. In Pick, Anne D. (ed) Perception and its development:  A tribute to Eleanor Gibson. New York:  Lawrence Erlbaum Associates, Publishers. 237-246.

· Gibson, Eleanor (1997). An ecological psychologist’s prolegomena for perceptual development: A functional approach. In Dent-Read, Cathy & Zukow-Goldring, Patricia (eds) Evolving explanations of development:  Ecological approaches to organism-environment systems, 23-45.

· Waszak & Li (2010). The development of attentional networks: Cross sectional findings from a lifespan sample. Developmental Psychology, 46, 337-349.
· Zukow-Goldring, Patricia (1997). A social ecological realist approach to the emergence of the lexicon: Educating attention to amodal invariants in gesture and speech. In Dent-Read, Cathy & Zukow-Goldring, Patricia (eds) Evolving explanations of development:  Ecological approaches to organism-environment systems, 199-250.

· Johnson, Timothy D. (1997). Comments on Zukow-Goldring. In Dent-Read, Cathy & Zukow-Goldring, Patricia (eds) Evolving explanations of development:  Ecological approaches to organism-environment systems, 251-254.
	Response paper on Perceptual Development due

	10/31
	Reserve readings on Developmental Plasticity
· Li, S. (2003). Biocultural orchestration of developmental plasticity across levels: The interplay of biology and culture in shaping the mind and behavior across the lifespan. Psychological Bulletin, 129, 171-194.
	Response paper on Developmental Plasticity due


	11/7
	Reserve readings on Global Issues in Human Dev.

· World Health Organization (1999). A critical link: Interventions for physical and psychological development—A review. Geneva, Switzerland: World Health Organization.
	Response on Global Issues in Human Development


	11/14
	· Diewald, M. & Mayer, K.U. (2008). The sociology of the life course and life span psychology: Integrated paradigm or Complementing Pathways.Berlin: Deutsches Insitute fur Wirtschaftschung.

· 
	Final Paper Due

	11/21
	· Heckhausen, J., Wrosch, R. & Schulz, C. (2010). A motivational theory of life-span development. Psychological Review, 117, 32-60.
	Response paper to integrate Diewald & Mayer & Heckhausen et al.

	11/28
	· Final wrap-up and integrative exercise
	

	There is no final examination for DEP 5055

Note: Some readings are available through the PsycARTICLES site on the library’s website.  Others are available on my faculty website and most are available through the library’s online reserve. 


