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The 1dea

Peer education

Who's Involved?

Graduate Assistants = pre-senvice
professionais

Undergraduates

Current leadership: practices:
Student erganization Welkshep: Seres
Student leadership awards banguet



Preject Management

Directly related to) the' project management domain ef the QEP

Project Cenceptualization

GA's willfidentify resources including but not limited to
speakers, handouts; cemmunity partners, ete.

ldentify potential obstacles and develop strategies) to
encourage: attendance and te enhance participation

Develop stirategies and timelines

ldentify critenia for successiul completion of the event —
desired learning outcemes for planner and: participants

ASsess boeth what they learned and what the participants
learned




Preject Management

Self-Regulation
Jounals
Planning meetings
Value

Tream-Work SKills

Collaboration
Determine individuall roles




Preject Management

Project Deliveny
=all* 2006

Respoensible fer all
promotion, publicity: and S
production e

Friday, Novembser Zrd, 2006
8 am, to 4 pm. = UC Aud.

due Dotelss 27Hh, D6




Learning Outcomes

The graduate: students; participatingl Ini this project will:

Collect appropiate benchmarks and standards for
Undergraduate: leadersiip training

Choose develepmentally: apprepriate leadership develepment
content material for the anticipated pregram audience

Construct Instructional/leanning strategies appropriate. to; the
audience and venue

Use an effective event planningl and implementation strategy
Demonstrate effective team hehaviors
Demonstrate effective communication skills

Reflect onrhow the: specific skills andfknowledge: gained frem
the experience relate to thelr prefiessional preparation

Create measurable student learning eutcomes for the
Symposium




Assessment Plan

Assessment: for the preject includes rubric
guided ehservations of student: hehavior
and perfermance and student refiections
e thelr leaming. Additienall assessments

fOCUS onIthe eperatienal eutcemes of the
proegram.




Project Results and! Interpretation
Summany: Outcomes

Leadership Symposium held November 3, 2006
Included: 50 students (In and out all day)

11 presenters with) 12 sessions: includead student affairs staif;,
Assoc. VP for Diversity, and Professor inf Communication Arts

Assessment tools chiosen by the graduate students were
Inadequate tormeasure both graduate: and undergraduate
student leaming| eutcomes.




Summanry. (cont.)

Learning Outcome 1: Benchmarking

No evidence off effective use off CAS
Standards

Previeus Leadership Symposium fiermait
modeled

Learning Outceme 2: Choeose
Appropriate Content

Based upoen participant feedhack,
content off the program was rated:

37.5%  “5’-theroughly exceeds
expectations

52.5% “4”-above expectations
7.5% “3”-met expectations
2.5% “2”-helow expectations




Summary. (cont.)

Learning Outcome 3: Outcomes appropriate to audience

and venue

LLeadership: in both Student Activities and! Career Senvices reviewed the
program amnd deemed the content acceptable ter meet learning
outcomes as stated injeriginal QEP preposal

Dr. Eord, VP Student Affairs, conducted leadership sympoesium reflection
Cemments firem: participant feedhack included:

Most valuable session: “Things Your Memma Never Taught You™ life
skillsilearned andi realistic application: shanng of knewledge

“Elaine Penn....gave insight and motivated people to lead?

_earning Outceme 4: Use Effective Event Planning Strategy
NG rubric was developed termeasure thisieoutcome
NG rubric used measured this eutcome successiully

Weekly: meetings were conducted, subgroups were formed (student
develepment andl assessment, program development, premetion and
fundraising), tasks were divided among subgroups




Summary (cont.)

Learning Outcome 5: Teamwork
Measured through “Teamwerk™ rubric and GA journals:
Experienced a dysfunctionall team
Pre and post rubric scores indicate improvement (3.2 — 3.38)
Did not see themselves) asia preject team

Learning Outceme 6: Communication
Measured through’ “Communication” rulric and GA jeurnals:
Learned effects of both verbal and nen-verhal communication

Were unable to communicate epenly in large group,, hewever sub-groups
worked welll tegether




Summary: (cont.)

Learning Outceme 7. Relate project to Professional
Preparation
Measured through GA Reflection Rubric “Future Implications™ andl journals:
Did not make “whele” connection
Did not use CAS' Standards
Seme recognizedi applicability off project, but did net fully’ participate

Participation in group refliection was limited and made measurement
difficult

_earning Outceme 8: Create SLO’s for participants

Student leanning| outcomes Were created; however, project team was
Uunable ter userthe rulkric effectively due to) the very small sample size

(6 students, participated in fecus group: fellowing the: symposium)




|mplications

Preparation| fier professional Work
Lack of team-Work skills
Use of reseurces

lrouble articulating and conceptualizing Now
plioject management relates to course Work and
profiessional preparation

Need for more practical prejects

WWhat IS the role of advisors? \What should
advisors tell' them?

Never became fully' engaged




What was learned

What GA’s learned:

The need to take initiative
NEed for a poesitive attitude
Importance ofi time management

Need! for effective communication
skills

Importance ofi team building and
jthe CONSEqUEences Whenreveryone
IS focused on themselves

The value off teamwork and
collaboration

Prioritizing Is; key.
Timelines help keep large groups
on task

What advisors learned:

Set clear expectations firem the
Peginning
Know: When to stepi in

Importance. ofi effective
communication

\What rele should e taken as an
advisor

GA'’s did net know: when tor ask for
help

Be more intentienallin requiring
students tes review: and revise
student learningl eutcomes — after
completion ofi the symposium

Students need help in making| the
comnection between theery and
practical application




Wihat was learned (cont.)

Eecus Group Feedback firom: participants:

Networking: creatively from: Christine and Delegation
firom Judy

Networking anaf stress/time: management

Delegation, attittide;, persenal respensinility, anad
develepment off new’ leaders

lime anadl stress management
That It dees help develop goed: skills

Leaders — how te be a goed leader, event IS needed
10 be a goed leader, hew te delegate, time
management, stress management, prefessional
practice




Evidence of Dissemination

QEP Symposium: April 9, 2007

Student Affairs Sympoesiume: May: 2, 2007
Vienegrapn
Annual Reports

Prepare: presentation for NASPA EL Drive-
In: Octoehker 2007




|nstitutionalization

Included! in the 2007-2008 UCSA hudget
prepoesal’— deleted due 1o budget shortfiall

Portielier efrthe preject will e availanie




Conclusion

Stimmany: i What was, learnead
What additienall werk might e apprepriate

Recommendations for further research or
practicall application




Recommendations

|nstitutionalize the conference
Establishr student, faculty: and stafi Buy-1n

EXpanadl conference in; ftiture years to
Include ether scheols

Continue: to target Academic Foundation
Seminar classes

Estanlisiran annuall seurce: of filinding
Continue benchmarking
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