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The ideaThe idea

Peer educationPeer education
WhoWho’’s involved?s involved?

Graduate Assistants = preGraduate Assistants = pre--service service 
professionalsprofessionals
Undergraduates Undergraduates 

Current leadership practices:Current leadership practices:
Student organization workshop seriesStudent organization workshop series
Student leadership awards banquetStudent leadership awards banquet



Project ManagementProject Management

Directly related to the project management domain of the QEPDirectly related to the project management domain of the QEP

Project ConceptualizationProject Conceptualization
GAGA’’s will identify resources including but not limited to s will identify resources including but not limited to 
speakers, handouts, community partners, etc.speakers, handouts, community partners, etc.
Identify potential obstacles and develop strategies to Identify potential obstacles and develop strategies to 
encourage attendance and to enhance participationencourage attendance and to enhance participation
Develop strategies and timelinesDevelop strategies and timelines
Identify criteria for successful completion of the event Identify criteria for successful completion of the event ––
desired learning outcomes for planner and participantsdesired learning outcomes for planner and participants
Assess both what they learned and what the participants Assess both what they learned and what the participants 
learnedlearned



Project ManagementProject Management

SelfSelf--RegulationRegulation
JournalsJournals
Planning meetingsPlanning meetings
Value Value 

TeamTeam--Work SkillsWork Skills
CollaborationCollaboration
Determine individual roles Determine individual roles 



Project ManagementProject Management

Project DeliveryProject Delivery
Fall 2006Fall 2006
Responsible for all Responsible for all 
promotion, publicity and promotion, publicity and 
production production 



Learning OutcomesLearning Outcomes
The graduate students participating in this project will:The graduate students participating in this project will:

1.1. Collect appropriate benchmarks and standards for Collect appropriate benchmarks and standards for 
undergraduate leadership trainingundergraduate leadership training

2.2. Choose developmentally appropriate leadership development Choose developmentally appropriate leadership development 
content material for the anticipated program audiencecontent material for the anticipated program audience

3.3. Construct instructional/learning strategies appropriate to the Construct instructional/learning strategies appropriate to the 
audience and venueaudience and venue

4.4. Use an effective event planning and implementation strategyUse an effective event planning and implementation strategy
5.5. Demonstrate effective team behaviorsDemonstrate effective team behaviors
6.6. Demonstrate effective communication skillsDemonstrate effective communication skills
7.7. Reflect on how the specific skills and knowledge gained from Reflect on how the specific skills and knowledge gained from 

the experience relate to their professional preparationthe experience relate to their professional preparation
8.8. Create measurable student learning outcomes for the Create measurable student learning outcomes for the 

symposiumsymposium



Assessment PlanAssessment Plan
Assessment for the project includes rubric Assessment for the project includes rubric 
guided observations of student behavior guided observations of student behavior 
and performance and student reflections and performance and student reflections 
on their learning.  Additional assessments on their learning.  Additional assessments 
focus on the operational outcomes of the focus on the operational outcomes of the 
program.program.



Project Results and InterpretationProject Results and Interpretation
Summary OutcomesSummary Outcomes

Leadership Symposium held November 3, 2006Leadership Symposium held November 3, 2006
Included: 50 students (in and out all day)Included: 50 students (in and out all day)
11 presenters with 12 sessions: included student affairs staff, 11 presenters with 12 sessions: included student affairs staff, 
Assoc. VP for Diversity, and Professor in Communication ArtsAssoc. VP for Diversity, and Professor in Communication Arts

Assessment tools chosen by the graduate students were Assessment tools chosen by the graduate students were 
inadequate to measure both graduate and undergraduate inadequate to measure both graduate and undergraduate 
student learning outcomes.student learning outcomes.



Summary (cont.)Summary (cont.)

Learning Outcome 1:  BenchmarkingLearning Outcome 1:  Benchmarking
No evidence of effective use of CAS No evidence of effective use of CAS 
StandardsStandards
Previous Leadership Symposium format Previous Leadership Symposium format 
modeledmodeled

Learning Outcome 2:Learning Outcome 2: Choose Choose 
Appropriate ContentAppropriate Content

Based upon participant feedback, Based upon participant feedback, 
content of the program was rated: content of the program was rated: 

37.5%     37.5%     ““55””--thoroughly exceeds         thoroughly exceeds         
expectations expectations 

52.5%    52.5%    ““44””--above expectationsabove expectations
7.5%       7.5%       ““33””--met expectations met expectations 
2.5%       2.5%       ““22””--below expectationsbelow expectations



LearningLearning Outcome 3:Outcome 3: Outcomes appropriate to audience Outcomes appropriate to audience 
and venueand venue

Leadership in both Student Activities and Career Services reviewLeadership in both Student Activities and Career Services reviewed the ed the 
program and deemed the content acceptable to meet learning program and deemed the content acceptable to meet learning 
outcomes as stated in original QEP proposaloutcomes as stated in original QEP proposal
Dr. Ford, VP Student Affairs, conducted leadership symposium refDr. Ford, VP Student Affairs, conducted leadership symposium reflectionlection
Comments from participant feedback included: Comments from participant feedback included: 

Most valuable session: Most valuable session: ““Things Your Momma Never Taught YouThings Your Momma Never Taught You”” life life 
skills learned and realistic application: sharing of knowledgeskills learned and realistic application: sharing of knowledge
““Elaine PennElaine Penn…….gave insight and motivated people to lead.gave insight and motivated people to lead””

Learning Outcome 4:Learning Outcome 4: Use Effective Event Planning StrategyUse Effective Event Planning Strategy
No rubric was developed to measure this outcomeNo rubric was developed to measure this outcome
No rubric used measured this outcome successfullyNo rubric used measured this outcome successfully
Weekly meetings were conducted, subgroups were formed (student Weekly meetings were conducted, subgroups were formed (student 
development and assessment, program development, promotion and development and assessment, program development, promotion and 
fundraising), tasks were divided among subgroupsfundraising), tasks were divided among subgroups

Summary (cont.)Summary (cont.)



Summary (cont.)Summary (cont.)

Learning Outcome 5: TeamworkLearning Outcome 5: Teamwork
Measured through Measured through ““TeamworkTeamwork”” rubric and GA journals:rubric and GA journals:

Experienced a dysfunctional teamExperienced a dysfunctional team
Pre and post rubric scores indicate improvement (3.2 Pre and post rubric scores indicate improvement (3.2 –– 3.38)3.38)
Did not see themselves as a project team Did not see themselves as a project team 

Learning Outcome 6:  CommunicationLearning Outcome 6:  Communication
Measured through Measured through ““CommunicationCommunication”” rubric and GA journals:rubric and GA journals:

Learned effects of both verbal and nonLearned effects of both verbal and non--verbal communicationverbal communication
Were unable to communicate openly in large group, however subWere unable to communicate openly in large group, however sub--groups groups 
worked well togetherworked well together



Summary (cont.)Summary (cont.)

Learning Outcome 7:Learning Outcome 7: Relate project to Professional Relate project to Professional 
PreparationPreparation

Measured through GA Reflection Rubric Measured through GA Reflection Rubric ““Future ImplicationsFuture Implications”” and journals:and journals:
Did not make Did not make ““wholewhole”” connectionconnection
Did not use CAS StandardsDid not use CAS Standards
Some recognized applicability of project, but did not fully partSome recognized applicability of project, but did not fully participateicipate
Participation in group reflection was limited and made measuremeParticipation in group reflection was limited and made measurement nt 
difficultdifficult

Learning Outcome 8:  Create Learning Outcome 8:  Create SLOSLO’’ss for participantsfor participants
Student learning outcomes were created; however, project team waStudent learning outcomes were created; however, project team was s 
unable to use the rubric effectively due to the very small samplunable to use the rubric effectively due to the very small sample sizee size
(6 students participated in focus group following the symposium)(6 students participated in focus group following the symposium)



ImplicationsImplications

Preparation for professional workPreparation for professional work
Lack of teamLack of team--work skillswork skills
Use of resourcesUse of resources
Trouble articulating and conceptualizing how Trouble articulating and conceptualizing how 
project management relates to course work and project management relates to course work and 
professional preparationprofessional preparation
Need for more practical projects Need for more practical projects 
What is the role of advisors?  What should What is the role of advisors?  What should 
advisors tell them?advisors tell them?
Never became fully engaged Never became fully engaged 



What was learnedWhat was learned

What GAWhat GA’’s learneds learned::
The need to take initiativeThe need to take initiative
Need for a positive attitudeNeed for a positive attitude
Importance of time managementImportance of time management
Need for effective communication Need for effective communication 
skillsskills
Importance of team building and Importance of team building and 
the consequences when everyone the consequences when everyone 
is focused on themselvesis focused on themselves
The value of teamwork and The value of teamwork and 
collaborationcollaboration
Prioritizing is keyPrioritizing is key
Timelines help keep large groups Timelines help keep large groups 
on taskon task

What advisors learned:What advisors learned:
Set clear expectations from the Set clear expectations from the 
beginningbeginning
Know when to step in Know when to step in 
Importance of effective Importance of effective 
communicationcommunication
What role should be taken as an What role should be taken as an 
advisoradvisor
GAGA’’s did not know when to ask for s did not know when to ask for 
helphelp
Be more intentional in requiring Be more intentional in requiring 
students to review and revise students to review and revise 
student learning outcomes student learning outcomes –– after after 
completion of the symposiumcompletion of the symposium
Students need help in making the Students need help in making the 
connection between theory and connection between theory and 
practical applicationpractical application



What was learned (cont.)What was learned (cont.)

Focus Group Feedback from participants:Focus Group Feedback from participants:
Networking: creatively from Christine and Delegation Networking: creatively from Christine and Delegation 
from Judyfrom Judy
Networking and stress/time managementNetworking and stress/time management
Delegation, attitude, personal responsibility, and Delegation, attitude, personal responsibility, and 
development of new leadersdevelopment of new leaders
Time and stress management Time and stress management 
That it does help develop good skillsThat it does help develop good skills
Leaders Leaders –– how to be a good leader, event is needed how to be a good leader, event is needed 
to be a good leader, how to delegate, time to be a good leader, how to delegate, time 
management, stress management, professional management, stress management, professional 
practicepractice



Evidence of DisseminationEvidence of Dissemination

QEP Symposium: April 9, 2007QEP Symposium: April 9, 2007
Student Affairs Symposium: May 2, 2007Student Affairs Symposium: May 2, 2007
MonographMonograph
Annual ReportsAnnual Reports
Prepare presentation for NASPA FL DrivePrepare presentation for NASPA FL Drive--
In: October 2007In: October 2007



InstitutionalizationInstitutionalization

Included in the 2007Included in the 2007--2008 UCSA budget 2008 UCSA budget 
proposal proposal –– deleted due to budget shortfalldeleted due to budget shortfall
Portfolio of the project will be available  Portfolio of the project will be available  



ConclusionConclusion

Summary of what was learnedSummary of what was learned
What additional work might be appropriateWhat additional work might be appropriate
Recommendations for further research or Recommendations for further research or 
practical applicationpractical application



RecommendationsRecommendations

Institutionalize the conferenceInstitutionalize the conference
Establish student, faculty and staff buyEstablish student, faculty and staff buy--inin

Expand conference in future years to Expand conference in future years to 
include other schoolsinclude other schools
Continue to target Academic Foundation Continue to target Academic Foundation 
Seminar classesSeminar classes
Establish an annual source of fundingEstablish an annual source of funding
Continue benchmarkingContinue benchmarking
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