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Academic Program Review

Executive Summary

Department/Division:  English and Foreign Languages

Chair:  Dr. Mary Lowe-Evans

Review Dates:  March 15-16, 2004
Programs Reviewed:


CIP Code
Degree Level
Degree Name


23.0101
MA
Literature Specialization 


23.0101
MA
Writing Specialization 


23.0101
BA
Liberal Arts Specialization 


23.0101
BA
Creative Writing Specialization 

Nature of the Review
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Self-study with Program Review Team including an external consultant, a UWF faculty member outside the department but inside the college, and a UWF faculty member outside the college.

Brief Description of Program(s): 
Return to Table of Contents

Mission  


In addition to preparing an increasingly diverse population of students to write clearly and correctly no matter what their background or chosen profession, the Department’s mission is to achieve national recognition for the excellence of its writers and theorists of language at the baccalaureate and master's degree levels. Its goal is for graduates of the program to contribute in all fields where excellence in language skills, literary interpretation, and critical thinking are paramount. This mission will be accomplished by employing the complete range of texts and media currently available, from the internet to library archives, and by employing highly qualified faculty, active in their respective scholarly communities.  


Curriculum

Bachelor’s Level

ENGLISH LIBERAL ARTS SPECIALIZATION

Major (42 sh)

AML 2010 American Literature I
3

AML 2020 American Literature II
3

ENC 3310 Advanced Critical Writing
3

ENG 4013 Introduction to Literary Theory
3

ENL 2010 History of English Literature I
3

ENL 2020 History of English Literature II
3

ENL 4333 Shakespeare
3

Choose one:

ENL 4161 English Renaissance Drama
3

ENL 4220 Renaissance Literature
3

ENL 4230 18th Century Authors
3

ENL 4311 Chaucer
3

ENL 4341 Milton
3

Choose one:

ENL 4240 Romantic Movement
3

ENL 4251 Victorian Period
3

ENL 4273 20th Century British Literature
3

Choose one:

AML 3624 Black Women Writers
3

AML 4102 American Fiction
3

AML 4154 American Poetry
3

AML 4175 American Drama
3

AML 4330 American Authors
3

Electives

3000/4000 level courses with AML, CRW, ENC, ENG,

ENL, LIN, or LIT prefix
12
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Major-Related (0 sh)

Upper Division Electives (18 sh)

Sufficient 3000/4000 level electives to meet UWF’s

requirement of 48 semester hours in the upper division or

completion of all departmental requirements at the 3000/

4000 level, whichever is greater.
ENGLISH WRITING SPECIALIZATION

Major (42 sh)

AML 2010 American Literature 
3

AML 2020 American Literature II
3

ENC 3310 Advanced Critical Writing
3

ENL 2010 History of English Literature I
3

ENL 2020 History of English Literature II
3

ENL 4333 Shakespeare
3

Choose one:

ENL 4161 English Renaissance Drama
3

ENL 4220 Renaissance Literature
3

ENL 4230 18th Century Authors
3

ENL 4311 Chaucer
3

ENL 4341 Milton
3

Choose one:

ENL 4240 Romantic Movement
3

ENL 4251 Victorian Period
3

ENL 4273 20th Century British Literature
3
Return to Table of Contents
Choose one:

AML 3624 Black Women Writers
3

AML 4102 American Fiction
3

AML 4154 American Poetry
3

AML 4175 American Drama
3

AML 4330 American Authors
3

Electives

3000/4000 level courses with AML, CRW, ENC, ENG,

ENL, LIN, or LIT prefix
3

Choose two:

CRW 3110 Fiction Writing 
3

CRW 3310 Poetry Writing 
3

CRW 4211 Creative Non-Fiction 
3

Choose two:

ENC 3342 Magazine Editing & Production 
3

JOU 3100 Newspaper Reporting 
3

JOU 3300 Feature Writing 
3

JOU 4302 Editorial Writing 
3

JOU 4308 Magazine Writing 
3

MMC 4103 Writing for Film-TV-Radio 
3

PUR 3100 Writing for Public Relations 
3

TPP 4600 Play Writing 
3

Major-Related (0 sh)
Upper Division Electives (18 sh)

Sufficient 3000/4000 level electives to meet UWF’s

requirement of 48 semester hours in the upper division or

completion of all departmental requirements at the 3000/

4000 level, whichever is greater.
MINOR

To earn a Minor in English the student must complete at

least 15 sh of upper-division courses in a planned program

which includes those specified below. English majors may

not earn this minor.

ENC 3310 Advanced Critical Writing
3

ENG 4013 Introduction to Literary Theory 
3

ENL 4333 Shakespeare 
3

3000/4000 level English Literature (ENL) course 
3

3000/4000 level American Literature (AML) course 
3

Master’s Level

LITERATURE SPECIALIZATION

ENG 5009 Introduction to Advanced Literary Study 
3

ENG 6018 History of Literary Theory 
3

ENG 6019 Topics in Literary Theory 
3

ENG 6971 Thesis 
3

Course offered as 1-6 sh per semester

ENG5009 must be taken concurrently with or prior to ENG6018.

Block I

ENL 6297 Topics in British Literature to the Romantics 
3

Block II

ENL 6298 Topics in British Literature from the

Romantics to Present 
3

Block III

AML 6455 Topics in American Literature 
3

Block IV

Choose one course:

CRW 6130 Workshop in Fiction Writing 
3
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CRW 6236 Workshop in Creative Non-Fiction Writing 
3

CRW 6331 Workshop in Poetry Writing 
3

CRW 6806 Workshop in Teaching Creative Writing 
3

CRW 6934 Special Topics in Creative Writing 
3

CRW 6956 Workshop in Editing 
3

ENG 5068 Topics in Language & Linguistics 
3

LIT 5018 Topics in Fiction 
3

LIT 5037 Topics in Poetry 
3

LIT 5047 Topics in Drama 
3

LIT 5105 Topics in World Literature 
3
University of West Florida 2003-2004 Master’s Degree Programs - 209

LIT 5397 Topics in Non-Fiction 
3

Electives:

5000/6000 level English electives 
9
CREATIVE WRITING SPECIALIZATION

ENG 5009 Introduction to Advanced Literary Study 
3

ENG 6018 History of Literary Theory 
3

ENG 6019 Topics in Literary Theory 
3

ENG 6971 Thesis 
3

Course offered as 1-6 sh per semester

ENG5009 must be taken concurrently with or prior to ENG6018.

Choose 9 sh from three of the following four blocks:

Block I

ENL 6297 Topics in British Literature to the

Romantics 
3

Block II

ENL 6298 Topics in British Literature from the

Romantics to Present 
3

Block III

AML 6455 Topics in American Literature 
3

Block IV

ENG 5068 Topics in Language & Linguistics 
3

LIT 5018 Topics in Fiction 
3

LIT 5037 Topics in Poetry 
3

LIT 5047 Topics in Drama 
3

LIT 5105 Topics in World Literature 
3

LIT 5397 Topics in Non-Fiction 
3

Creative Writing Specialization Courses

Choose 12 sh from:

CRW 6130 Workshop in Fiction Writing 
3

CRW 6236 Workshop in Creative Non-Fiction Writing 
3

CRW 6331 Workshop in Poetry Writing 
3

CRW 6806 Workshop in Teaching Creative Writing 
3

CRW 6934 Special Topics in Creative Writing 
3

CRW 6956 Workshop in Editing 
3
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Student Learning Outcomes and Assessment (for each program)

Student Learning Outcomes and Assessments

(Derived from the Department’s Strategic Plan, accessible at http://upic.uwf.edu/strategic_planning/main.cfm?depID=27&currentIDList=0,1,3,8,27 )

1.
ENGLISH - B.A. To recruit, retain and graduate a diverse body of students who clearly and accurately write, interpret, and critique complex, cross-cultural texts including literary works, texts of public discourse, and alternative media.

- Student Learning Outcomes 


A.
Produce coherent, sophisticated arguments in writing in a variety of formats. 
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- Outcome Assessment Measures 


1.
assign at least six argumentative essays per composition and literature course that demonstrate a grasp of logic, supporting evidence, and grammatical and stylistic correctness. 

2.
assign 3 or 4 in-class essays and two research papers per class with the option of revising and rewriting. 

3.
assign at least 3 in-class essays and two research papers with the option of revising and rewriting them for a better grade. 

4.
in online courses, include “impromptu” major project (written within 24 hours of the release) and the final exam (due about 12 hours after release to the student).



- Outcome Assessment Data 

Each instructor in composition and in literature requires and evaluates at least six argumentative essays per course. These essays include in-class response papers, journal entries, essay questions on mid-terms and finals, and formal research and/or critical papers. 



- Outcome Assessment Data Analysis 

100% of majors and 75% of non-majors are able to produce a coherent 
argument in writing.
B.
Interpret complex literary texts and public discourse texts. 
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- Outcome Assessment Measures 

Require at least six assignments per literature course that ask students to explicate (i.e., give the probable meaning of) specific literary texts. 



- Outcome Assessment Data 

In every composition and literature course, students are required to report, either in writing, orally, or both, on the probable "meaning" of a literary text. Often these explications are part of the argumentative essays they are required to produce. 



- Outcome Assessment Data Analysis 

80% of students produce interpretations of complex literary texts with a grade of "C" or higher. 

C.
Critique the ideologies implicit in literary and public discourse texts. 
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- Outcome Assessment Measures 

Make at least two assignments per literature course per semester that require that the cultural "truths" in the text be explained. 



- Outcome Assessment Data 

As part of at least two of their essay assignments in each course, students are required to explain how a literary text either contributes to, or resists, specific beliefs, attitudes or policies being imposed in its own society and in ours. 



 - Outcome Assessment Data Analysis 

Ninety percent of majors and 50% of non-majors produce convincing critiques of the ideologies implicit in literary texts with a grade of "C" or higher. 


D.
Research the critical histories and interpretive approaches to literary and public discourse texts. 
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- Outcome Assessment Measures 

Make at least one assignment per literature and composition course requiring the use of on-line data bases and library resources to produce bibliographies of materials relevant to interpreting a literary work.


    
- Outcome Assessment Data 

In each course, students produce an extensive bibliography of texts relevant to their research project which requires the use of traditional library resources as well as online data bases and internet information sites. 



- Outcome Assessment Data Analysis 

Ninety percent of majors and 50% of non-majors produce bibliographies from traditional library resources and online data bases with a grade of 'C' or higher. 


E.
Create original literary works in several genres: poetry; fiction; creative non-fiction. 
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- Outcome Assessment Measures 

Produce at least six items of poetry, fiction or creative non-fiction in each creative writing course of publishable quality. 



- Outcome Assessment Data 

In all creative writing courses students produce multiple works that conform to the genre they are studying; fiction, poetry, creative non-fiction. The number varies according to genre. 



- Outcome Assessment Data Analysis 

Fifty percent of creative writing students will produce works of publishable quality. 


F.
Make associations between the ideologies implied in literary texts and those in cultural practices. 
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- Outcome Assessment Measures 

Make at least one assignment in every course requiring an analysis of the relationship between assumptions in the literary texts and the realities of the culture. 



- Outcome Assessment Data 

In every course students are required to indicate how events represented in a literary text are analogous to events in real life. 



- Outcome Assessment Data Analysis 

One hundred percent of students are able to discern that the relationship between literary reality and physical reality is always mediated by the reader's position. 

- Student Learning Outputs 

Since all professions require the use of language, all graduates of our program who are employed in any field are using skills acquired and enhanced in our program. More specifically, however, approximately 80% of English and Foreign Language majors secure positions in professions directly related to the major or continue on to graduate school. These positions include teaching, journalism, professional creative writing, editing, advertising, script writing, speech writing, institutional research

2.
ENGLISH - M.A. To recruit, retain and graduate a diverse body of students who contribute practically and theoretically to the debates about the significance of literary studies and public discourse.

- Student Learning Outcomes


A.
Employ the entire range of theoretical approaches to analyzing literary works and public discourse. 
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- Outcome Assessment Measures 

Require students to summarize the major points of theorists from psychoanalytic, Marxist, Feminist, Postcolonial and Cultural criticism. 


- Outcome Assessment Data 

Students are required to turn in summaries of the major theories along with essays wherein they have applied those theories to assigned literary texts. 



- Outcome Assessment Data Analysis

One Hundred percent of students are able to discern that the relationship between literary reality and physical reality is always mediated by the reader’s position.


B.
Develop stylistic sophistication in writing essays equivalent to that published in prestigious literary journals, journals of rhetoric, and the mass media. 
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- Outcome Assessment Measures 

Require that students read, summarize and "mimic" the styles of two essays from professional journals in the Advanced Research Methods course. 


- Outcome Assessment Data 

Students are required to complete at least two essays in every graduate course that are evaluated in terms of their stylistic sophistication and are measured against published articles.


C.
Develop ability to produce acceptable proposals for papers to be delivered at regional and national conferences. 
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- Outcome Assessment Measures 

Provide students information on upcoming conferences and sample proposals. Have them submit proposals of their own for at least one conference a year. 



- Outcome Assessment Data 

Students are provided conference announcements appropriate to the specific course (e. g. Romanticism, The Victorian Period) and required to develop proposals for those conferences. 


D.
Ongoing preparation for the thesis writing process. 
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- Outcome Assessment Measures 

Have students read and report on 2 theses written by UWF English grad students and one written by a student from another university in the Research Methods course. 



- Outcome Assessment Data 

Students are required to read and critique two theses, one produced by a UWF student and one by a student from another university, in the Advanced Research Methods course. 


E.
Develop research strategies, essay topics, and writing styles that are publishable in professional journals. 
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- Outcome Assessment Measures 

Have students produce a bibliography of topics currently being discussed in the essays in five literary journals. Summarize two of the articles and respond to one of them in writing. 



- Outcome Assessment Data 

Students must design a research strategy modeled on that represented in an essay in a professional journal in the Advanced Research Methods class.  In all courses, they must produce essays that are measured against published articles.
Research Outcomes/Outputs and Assessments

- Creative and Scholarly Activities Goals for Department 
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Text Updated:  Mar 7, 2003
	
	1.  

Tenure line faculty will present papers and/or publish original research, poetry and/or prose locally, nationally, and internationally each semester. Graduate faculty will mentor graduate students to present papers at national conferences and submit papers for publications. The local community will be invited to attend presentations on campus. 
Text Updated:  Mar 4, 2003 

- Creative and Scholarly Activities Outcomes 

Text Updated:  Mar 7, 2003
1.  

Tenure line faculty will present at least one conference paper per semester at either a regional or national conference and submit one paper per year for publication to an established professional journal. 
Text Updated:  Mar 7, 2003 

2.  

Faculty members will actively seek opportunities to publicize their research and/or creative activities in local publications and organizations. 
Text Updated:  Mar 7, 2003 

- Creative and Scholarly Activities Outcomes 

Text Updated:  Mar 7, 2003
1.  

Each semester Tenure line faculty will contact representatives of The Pensacola News Journal,or The Voice, and/or Burchell publishing to offer to provide articles about their current research. Alternatively, they will offer to make presentations at local book clubs, the public library and/or other organizations that promote the study of language and literature. 
Text Updated:  Mar 7, 2003 




Service Outcomes/Outputs and Assessments

- Professional and Institutional Service Goals for Department 
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	1.  

Tenure line faculty members will be encouraged to serve on the Boards of organizations in their fields of expertise (e. g., The James Joyce Society) and will be supported by the Department when they must attend meetings, etc. 
Text Updated:  Mar 7, 2003 

- Professional and Institutional Service Outcomes 

Text Updated:  Mar 7, 2003
1.  

Tenure line faculty who serve on Boards of Directors of their professional organizations will provide evidence of their service--including innovations they have brought about--in their annual evaluations. This information will also be made part of the department's annual report. 
Text Updated:  Mar 7, 2003 

2.  

Both full- time and adjunct faculty will be encouraged to serve on local advisory committees of organizations dedicated to the enhancement of the study of language and/or literature. 
Text Updated:  Mar 7, 2003 

- Professional and Institutional Service Outcomes 

Text Updated:  Mar 7, 2003
1.  

Full-time and adjunct faculty who serve on local advisory boards will report on their activities in their annual evaluations and at regularly held faculty meetings. This information will also be made part of the department's annual report. 
Text Updated:  Mar 7, 2003 

3.  

Full-time faculty members will be encouraged to give workshops to area organizations concerned with the promotion of better language and/or critical thinking skills. 
Text Updated:  Mar 7, 2003 

-Professional and Institutional Service Outcomes 

Text Updated:  Mar 7, 2003
1.  

Faculty members who give workshops will report on the results in their annual evaluations and at regularly held faculty meetings. This information will also be made part of the department's annual report. 
Text Updated:  Mar 7, 2003 

4.  

Full time faculty members will be expected to serve on at least one departmental and one college or university committee per academic year. 
Text Updated:  Mar 7, 2003 

- Professional and Institutional Service Outcomes 

Text Updated:  Mar 7, 2003
1.  

Faculty members who serve on departmental committees will report regularly to the chair on the activities of the committee and will include reports of their activities in their annual evaluations. This information will become part of the department's annual report. 
Text Updated:  Mar 7, 2003 




Enrollment Trends (5 years; for each program) 
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Headcount (Fall)



English/Creative Writing BA 




1999 - 29




2000 - 36




2001 - 39




2002 - 48




2003 - 78


English/Liberal Arts BA




1999 - 85




2000 - 74




2001 - 87




2002 - 80




2003 - 87



English/Creative Writing MA




1999 - 4




2000 - 11




2001 - 8




2002 - 7




2003 - 7



English/Liberal Arts MA




1999 - 15




2000 - 12




2001 - 15




2002 - 20




2003 - 15


Degrees Awarded



BA
1998/1999 - 22




1999/2000 - 34





2000/2001 - 33




2001/2002 - 29




2002/2003 - 26




2003/2004 - 38



MA
1998/1999 - 9




1999/2000 - 6




2000/2001 - 6




2001/2002 - 1




2002/2003 - 4




2003/2004 - 5

Curriculum
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Major Changes Since Prior Review



The most recent changes in the Department include: (1) the revamping of our Composition Program and the inauguration of a graduate course in Rhetoric under the direction of a newly-hired Assistant Professor of Composition and Rhetoric; (2) the conversion of the Language Lab to a computerized Composition Lab; (3) the instatement of a Spanish minor; and (4) the revision of the graduate students Thesis Guide and implementation of restrictions on teaching assistants’ teaching load.

Among the planned (or at least hoped-for) changes in the Department are:

1.
Development of a technologically and theoretically advanced writing program that will 
(a) address the concerns of the International Professional Community about the deplorable writing and reading skills of college graduates and (b) provide the region with the only Master of Fine Arts in Creative Writing between New Orleans and Gainesville.
2.
Improvement and enhancement of the Spanish program.  (Underway).
3.
Continuing Development of Cooperative programs in Latin American Studies, Women’s Studies, Film Studies, and Pre-Law.  (Underway).
4.
Creation of additional on-line courses. (Underway; see the Draft Report of the Ad Hoc Committee on Online Course Development, Appendix H).
5.
Creation of a Writing Internship with Ballinger Publishing Company.  (Underway)
6.
Redesigning the position description for the Senior Word Processing Specialist to include Advisement of lower-division students.  (Underway).

Statutory Mandates
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Required Common Prerequisites (bachelor's only)


Common Prerequisites (6 sh)

State mandated common prerequisites must be completed

prior to graduation, but are not required for admission to the

program.

+ ENC 1101 English Composition I ......................................... 3

+ ENC 1102 English Composition II ........................................ 3 

+ Indicates common prerequisites which can be used to satisfy

General Studies requirements.

Credits-to-degree Limits (bachelor's only):  120 sh

Limited Access Status (bachelor's only)  N/A

Articulation with Feeder Institutions
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- Community/Public School/Economic Development Goals for Department 

Text Updated:  Mar 7, 2003
	
	1.  

Full-time faculty members will be encouraged to give guest lectures in area high schools and community colleges in order to foster articulation. 
Text Updated:  Mar 7, 2003 

- Community/Public School/Economic Development Outcomes 

Text Updated:  Mar 7, 2003
1.  

Area organizations that benefit from faculty members giving guest lectures will be asked to fill out evaluations and submit them to the chair who will incorporate the results in the department's annual report. 
Text Updated:  Mar 7, 2003 

2.  

Faculty members will report to the chair the results of their participation in the university's open houses and college reach-out events. This information will become part of the department's annual report. 
Text Updated:  Mar 7, 2003 

2.  

Full-time faculty members will be required to participate in at least one of the University's open houses or college reach-out events per semester. 
Text Updated:  Mar 7, 2003 

3.  

Faculty members will be encouraged to serve on advisory boards of local schools, language arts programs, humanities councils, and/or literary organizations. 
Text Updated:  Mar 7, 2003 

- Community/Public School/Economic Development Outcomes 

Text Updated:  Mar 7, 2003
1.  

Faculty members who serve on local school advisory boards will include information about these activities in their annual self evaluations. this information will be included in the department's annual report. 
Text Updated:  Mar 7, 2003 
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4.  

Faculty members will be encouraged to participate in lobbying for increased funding for literary and language studies. 
Text Updated:  Mar 7, 2003 

- Community/Public School/Economic Development Outcomes 

Text Updated:  Mar 7, 2003
1.  

Faculty members who participate in lobbying activities for increased funding for literary and language studies will report on their activities in thie annual self evaluations, and at regularly held faculty meetings. this information will be made part of the department's annual report. 
Text Updated:  Mar 7, 2003 

5.  

Faculty members will be encouraged to apply for local, regional, and national grants in their areas of expertise. 
Text Updated:  Mar 7, 2003 

- Community/Public School/Economic Development Outcomes 

Text Updated:  Mar 7, 2003
1.  

Faculty members who are successful in obtaining local, regional, or national grants will report, as required, both to the institutions providing the grants and to the department chair about the results of the grant activity. This information will be included in the department's annual report. 
Text Updated:  Mar 7, 2003 




Accreditation Status – No separate discipline accreditation available.


Return to Table of Contents
Responses to Recommendations from Previous Reviews
FROM PROGRAM REVIEW 1993 – 94

Conducted under Dr. Philip Momberger, Chair

Strengths, Needs, and Recommendations

 
     The English Department of the University of West Florida is a problem—solving and even visionary department whose creativity and usefulness for the University is often stifled by inadequate resources. Unlike the situation at the time of the previous program review, the new University administration seems fully supportive of the Department and aware of its strengths, and the Department does feel that the administration is essentially “on its side.”

1.      But the administration needs to be more directly sensitive to the pilot quality of the Department within the University, and the way in which the amount it contributes to the general welfare is not sufficiently compensated. The crucial question is the balance between the Department’s external ties and its internal coherence. There will always be many opportunities for such a Department to benefit the rest of the University. But it may have to be more ruthless in establishing its own priorities and refusing other assignments or enticements until it is adequately compensated.

       To a great extent many of these problems reflect the basic educational and social problems facing the nation and particularly facing Florida, with its rapidly growing population and its lack of an educational tax base. But the difficulties in the larger budgetary picture should not obscure or obviate the need to reallocate resources within the University to better reflect actual needs and demands. Departments that utilize English Department resources in their teaching should, for example, have their budgets drawn upon to compensate for that use.

2.     The overloading of English classes, the difficulty students have in creating a unified program because of the meager number of personnel, and the inability of many to graduate in four years primarily because all the required classes are filled almost immediately after they are announced constitutes a strangling of resources in the extreme.

3.     The situation of the adjuncts should be addressed as quickly as possible. To have 77 percent of the courses taught by adjuncts is absurd in a university setting that should value continuity of instruction and commitment of faculty. At least four new lines would be a start to remedying this problem, along with an increase in adjunct salaries and an exploration of ways to furnish at least partial benefits.

4.
     The strong and mutually enriching relation that the Department enjoys with the secondary schools in the area seems on a virtual collision course with its lack of articulation with Pensacola Junior College. More effort needs to be made to at least try to coordinate the training of those students who will take an A.A. degree and then go on to UWF. If relations with PJC go nowhere, the University administration and the directly affected departments will have to devise their own ways of ensuring academic standards, which might entail instituting limited access on a GPA basis, requiring screening exams, and requiring backup or makeup courses designed to remedy perceived deficiencies in training. 
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MEMORANDUM
November 21, 2006
To:
Carl Backman


Vice Provost/Associate Vice President 

From:
Greg Lanier


Chair, English and Foreign Languages


(50/209, x2936, glanier@uwf.edu)

Subject:
Letters Program Review Draft Report

In general, I find the Letters Program Review authored by Dr. Spacks and her colleagues to be a thoughtful, probing, well-written, and uncannily accurate assessment of the current (woeful) condition of Letters programs throughout the State University System of Florida and at the University of West Florida in particular.  

Even though this department has indeed been thoroughly cognizant of the continual strain of trying to meet the various difficulties and challenges thrust upon it by the institution during the past five years while also attempting to maintain its allegiance to the intellectual and academic integrity of the discipline, it is nevertheless painfully shocking and enormously dismaying to see the Department described as 

being slowly strangled, despite all its efforts, by lack of financial resources.  The goals it sets are important but not within its power. The evidence suggests that very little improvement remains within the power of the Department without the advent of highly trained and strongly committed personnel.  (p. 78)

Perhaps the only comfort that can be found, cold as it may be, is that this Department’s misery is by no means an isolated phenomenon: 

Faculties have shrunk, in response to economic pressure, at many academic institutions, so departments often face great difficulty in conveying, through courses, with diminishing human resources for teaching, the intellectual activity of an expanding field.  (p. 3)

and:

In comparison with peer universities in other states, many of them appear quite seriously underfunded, with unfortunate consequences for curricular possibilities and for the morale and productivity of the faculty.  (p. 5)

Clearly, English departments throughout Florida are in dire straits; the English department at UWF may be sinking somewhat faster than our brethren, but we are all sinking nonetheless.

As I stated, the general thrust of the Letters Program Review is excruciatingly accurate, and I have no quarrel with its overall conclusions.  I would, though, care to make a few minor points in response to some of the Report’s specific statements.

1. 
On page 3, the Report states:

Throughout the country, English departments almost invariably bear responsibility for teaching incoming college and university students how to write at an appropriate level for postsecondary study.   . . . Many students graduate from high school without ever writing an essay more than a page or two long.  University English departments everywhere now characteristically confront the task of developing sophisticated verbal skills in more and more students with inadequate educational backgrounds.  Decreasing faculty size also contributes to the multiplying difficulties of this enormous task.  (p. 3)

It is good to see the Letters Program Review acknowledge the immense burden that General Studies and writing requirements place on a Department of English.  I simply cannot understate nor trumpet loudly enough one fundamental truth: the teaching of composition is the most difficult and the most labor-intensive instructional activity that occurs on a postsecondary campus.  However, I would like to emphasize that, on at least one axis of measurement, the quality of the composition program at UWF is extremely high.  As the graphs below indicate, UWF consistently meets or exceeds both the community college average scores (as should be expected) as well as the Florida university average scores on the English portions of the CLAST (College Level Academic Skills Test) exam:


  
[image: image2.wmf]Word Choice

0

10

20

30

40

50

60

70

80

90

100

Oct-94

Jun-95

Oct-95

Feb-96

Jun-96

Oct-97

Jun-97

Oct-97

Feb-98

Community Colleges

Universities

UWF



  
[image: image3.wmf]Sentence Structure

0

10

20

30

40

50

60

70

80

90

Oct-94

Jun-95

Oct-95

Feb-96

Jun-96

Oct-97

Jun-97

Oct-97

Feb-98

Community Colleges

Universities

UWF



 
[image: image4.wmf]Grammar

65

70

75

80

85

90

Oct-94

Jun-95

Oct-95

Feb-96

Jun-96

Oct-97

Jun-97

Oct-97

Feb-98

Community Colleges

Universities

UWF


Given that, as the following figures show, the scores on the English portion of the ACT of the students entering UWF are clearly less than one might desire, the high quality of the composition program becomes even more apparent:

ACT Score Range

(English Sub-Test, Fall 1997)

	27 to 36
	18%

	22 to 26
	31%

	19 to 21
	22%

	1 to 18
	29%


Since 51% of the students entering UWF score less than 21 on the English Sub-Test of the ACT, they are as a group clearly less than well prepared for the rigors of postsecondary writing.  However, by the time UWF students complete their sophomore year and take the CLAST, they hold their own--and more--with Florida’s general university student population.  Such teaching success should be rewarded with an increase in full-time staff, in expense funds, and in other benefits.  

2. 
On page 75, the Report states:

Conspicuously understaffed, the Department of English at UWF lacks faculty to cover the basic historical areas of English and American literature.  The listing of faculty indicates that no one teaches Restoration and eighteenth-century English literature, the Romantic Period, or any American literature before the twentieth century.  Only a single instructor, without a Ph.D., teaches medieval literature.  p. 75

Understaffing always bedevils a small department.  In the best of times the curriculum is barely covered; in the worst of times the curriculum resembles a shoddy patchwork as the lack of faculty resources rips gaping holes in what was already threadbare coverage.  The loss of just one faculty member for any length of time devastates the department’s ability to provide adequate coverage of its curriculum.  Certainly that has been the case in British Literature, where the timing of the Status Report worked decidedly against the department.  In Spring 1997 the faculty member who taught courses in Restoration through Romantic British literature left UWF.  During the academic year of 1997-98, while the department conducted a national search for a replacement, that gap was filled as best as could be by faculty members who do not normally teach in that area.  I am very pleased to report that the search was successful, and a new faculty member (Ph.D., Washington) with training in Restoration through Romantic British Literature--plus Literary Theory--will join the faculty in August 1998.  

However, the Department remains--as the Report states--seriously short-handed.  The Department needs immediate help in the following areas (and no priority ranking should be inferred from this listing):  Early American Literature, African-American Literature, Early Renaissance Literature, Medieval Literature, Colonial Literature, Literary Theory, Fiction Writing, and Women’s Studies.  However, the prospects for adding personnel in any of those areas is dim, as will be explained below. 

3. 
On pages 75 and 78, the Report states:

Given the shortage of faculty, one must wonder how the required course in “Introduction to Advanced Literary Studies” is consistently staffed and what, exactly, the “distributed ‘Block’ requirements entail.  p. 78

It is difficult to imagine how this institution can offer an MA in English.  p. 75

It is indeed difficult to mount full coverage of method, theory, historical period, and genre courses in a small department, but given a two-year course sequence (on average, it takes MA students at UWF two and one-half years to complete their degree requirements)--and no disappearing faculty--it is just doable.  Students enter the program during the Summer and Fall terms (they are no longer allowed to enter during the Spring), and they are all required to take Introduction to Advanced Literary Studies during their first Fall term of study (the assignment to teach Introduction to Advanced Literary Studies rotates among all the graduate faculty).  However, the strain to mount full coverage remains unabated.  Even though the use of adjunct faculty to teach graduate-level courses is widespread at UWF, this department has always resisted that temptation, and has only employed adjunct faculty in the baccalaureate program when short-term absences (like sabbaticals) give the department no other alternatives.  Unfortunately, unless new faculty resources come the department’s way, that policy will have to give way to necessity and adjunct faculty will be called upon to teach in the Medieval and Early American periods perhaps in academic year 1998-99 but certainly in AY 1999-2000.  To do so on anything but a short-term basis would be to risk the accreditation of the program, but that seems to be a risk that  the administration at UWF seems to be willing to take.

4. 
 On page 77, the Report states:

The Program Review suggested that the Department “may have to be more ruthless in establishing its own priorities and refusing other assignments or enticements until it is adequately compensated.”  This carefully worded recommendation is ignored by the Status Report, and that fact is troubling.  There is no evidence that the Department has drawn back from its “outside responsibilities” or avoided irrelevant “enticements,” either as a means of exerting pressure on the University or as a direct way of making more faculty time available for teaching English students.   Although such a course will obviously not solve the problem of inadequate resources, it is well worth pursuing.  p. 77

The impossibility of this department’s actually responding to such a recommendation--or of there being any impact which might result from such a course of action--puts this department into a decidedly no-win scenario if the recommendation were to be insisted upon.  The “outside responsibilities” and “irrelevant enticements” in practice refer to specific courses and specific assigned duties; I know of no case at all in which this department could have “drawn back” from commitments made.  

The situation which prompted the cryptic term “irrelevant enticements” was discussed in the previous Letters Report; in specific, this department was counseled to avoid a succession of appointments of faculty to full or part-time administrative positions which consequently and substantially drain departmental resources.  However, I do not believe that this or any department has the moral--or legal--right to prevent one of its members from seeking advancement.  During the period covered by the current Status Report, two of the department’s members were appointed to administrative positions.  One member became the full-time Director of International Education and Programs and now has no ties to the department at all.  A second member was for a three-year term appointed Associate Dean of the College of Arts and Social Sciences.  Was this department expected to stamp its foot and insist that the institution look elsewhere in order to fill those positions, thereby denying its members the financial and professional benefits they might accrue?  In the years since the previous Status Report other faculty members have been awarded Professional Development grants and/or leaves and half or full-year sabbaticals.  Was this department supposed to insist that not one faculty member be allowed to be relieved from the duties of even one normally assigned course in order to exert pressure on the University to bestow more resources on the department?  The more appropriate question, I believe, would be to ask “Why was this department (or any department in the institution for that matter) never given compensatory resources so that the department’s mission and responsibilities could continue to be met in the absence of one or more of its members?”  It is a melancholy fact of life at UWF that, if a faculty member is given an administrative appointment outside of the home department, or if a faculty member is given a one or two-semester sabbatical, or if a faculty member is given a one or two-semester leave for professional development, absolutely no compensatory resources are dedicated to the department at all.  In such a situation (and during the previous five years two faculty members achieved administrative appointments, two faculty members had sabbaticals, and two more faculty members received year-long leaves for professional development) no visiting appointments nor even any increase in adjunct funding ever appears.  The department is simply expected to “get along” as best as it can without the faculty member(s).  

The specific “outside responsibilities” this department was counseled to avoid comprise another “Catch 22” situation from which it is impossible for this department to withdraw.  The outside responsibilities that threaten to overwhelm this department are the courses which fulfill the University’s General Studies requirements: English Composition 1, English Composition 2, and the courses which fulfill the University’s General Studies Literature requirement.  Together, those courses comprised 56 of the total 74 courses taught by this department in Fall 1997 (in Fall 1992, those courses comprised 40 of the 54 departmental offerings).  In other words, in Fall 1997 this department was expected to mount more General Studies courses than the total number of courses taught in Fall 1992.  For the reasons detailed below, the department had no choice but to offer those courses.

In the first half of the 1990s UWF suffered a substantial enrollment drop, and that enrollment drop had a significant negative impact on UWF’s financial resources.  The UWF administration decreed (and rightly so) that UWF’s enrollment woes would be tackled by doing everything possible to increase enrollment at the freshman/sophomore level.  Thus as the number of freshmen entering UWF steadily rose, so did the demand for General Studies courses since the UWF administration also decreed that there would be classes for all those freshmen and sophomores to take.  Thus departments campus-wide scrambled to mount more and more classes (taught by more and more adjuncts) in order to comply with the administration’s directive.  Happily, the strategy has worked and UWF’s financial stress has started to ease somewhat.  But as I stated, this department never had the option of withdrawing from that obligation.  The rising tide of freshmen had to be served, even though that tide swamped the department as a whole.  

5. 
 On pages 76 and 77, the Report states:

The other three Review recommendations all demand funding not available to the Department.  In general, the reviewers perceived the need for greater faculty resources, particularly to alleviate the problems of adjunct teaching.  They recommended both an increase in faculty lines (“at least four new lines”) and an increase in adjunct salaries, along with exploration of the possibility of providing benefits for this seriously exploited group of teachers.  p. 76

Clearly, recommendations from outside reviewers have had absolutely no effect on the resources made available to a department particularly vulnerable because it is so small in relation to the number of students it teaches.  The number of courses taught by adjunct instructors has increased instead of diminished, as the earlier review recommended; the number of tenure lines in the Department has decreased rather than increased; the problem of overloading has intensified.  p. 77

That is, unfortunately, very true indeed.  Unfortunately, I do not foresee any significant change from the department’s present status.  By whatever are the means used to measure such things at UWF, the College of Arts and Social Sciences continues to be overstaffed.  Therefore, this department faces the very real possibility of further reduction since faculty lines vacated by retirement or relocation are likely to be withdrawn not only from the department but from the college and reassigned elsewhere within the institution.

What little comfort the department can draw from the Report, cold again as it may be, comes in the Report’s conclusion.

No negative judgment is implied by this observation.  The Status Report in its entirety conveys a sense of desperate need in a department being slowly strangled, despite all its efforts, by lack of financial resources.  The goals it sets are important but not within its power.  The evidence suggests that very little improvement remains within the power of the Department without the advent of highly trained and strongly committed personnel.  p. 78

To be so described by an outside reviewer is both shocking and ultimately shaming to this department and our university.  This department has done all it can, and it will continue to do all that is in its (small) power.  The Report states cogently and concisely that the department is sinking, leaving us alongside Jack and Rose, clinging desperately to the stern as the Titanic slips inexorably down, pulling us down with it.  Although the department needs immediate help in the form of new faculty lines, there is no reason for the department to expect that relief to appear.  In the end, there is no reason to expect that the recommendations in the 1998 Letters Program Report will have any greater impact on this department’s resources than did the previous Report.

cc.
Richard D. Doelker, Dean, CASS


Faculty, English
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MEMORANDUM
July 22, 1997

TO:


Parks Dimsdale




Executive Vice President/Interim Provost

VIA:


Martha Saunders, Interim Dean




College of Arts and Sciences

FROM:

Greg Lanier, Chair




English and Foreign Languages




(50/209, glanier@uwf.edu, x2936)

SUBJECT:

Analysis of 1997 BOR Review of English Letters Program

I

Executive Summary of the Consultant’s Report

The BOR Consultants found that the Department of English at UWF lacks the faculty resources necessary to provide acceptable coverage for its degree programs.  The first sentence of the 1997 BOR Program Review for Letters report dealing with UWF reads: “Conspicuously understaffed, the Department of English at UWF lacks faculty to cover the basic historical areas of English and American Literature” (p. 73).  Further, the 1997 Review for Letters chides both the University and the SUS for failing to respond to the needs of the Department identified in the 1992 Review for Letters.  The 1992 Review for Letters called for “an increase in faculty lines (‘at least four new lines’) and an increase in adjunct salaries, along with exploration of the possibility of providing benefits for this seriously exploited group of teachers” (p. 74).  The 1997 Review for Letters flatly states that “Clearly, recommendations from outside reviewers have had absolutely no effect on the resources made available to a department particularly vulnerable because it is so small in relation to the number of students it teaches” (pp. 74-75).  On the positive side, the 1997 Review for Letters praises the department’s initiatives in both technology/distance learning and in articulation with the local community colleges, particularly PJC.  In sum: the 1997 Review for Letters finds that the English Department at UWF is “being slowly strangled, despite all its efforts, by lack of financial resources.  . . .  The evidence suggests that very little improvement remains within the power of the Department without the advent of highly trained and strongly committed personnel” (p. 76).  
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II

Summary of Strengths

It is hard to find positive notes about the English Program at UWF in the 1997 Review for Letters.  And since the 1997 Review for Letters was for UWF a Paper Review and not a Site Visit review, the 1997 Review for Letters lacks the detailed listing of strengths and weaknesses found in earlier Reviews.  Still, the BOR consultants for English and Foreign Languages seem to have applauded:

a.
the strong relationship of the department with the local community colleges (especially with PJC).

b.
the strong relationship of the department with the local high schools.

c.
the technological advancements made by the department.

d.
the energy and determination of the faculty.

e.
the training of graduate students in the pedagogy of the field.

III/IV

Summary of Weakness and Identification of Remedies

Discussion of any actions taken by UWF to remedy the weakness follows the individual weakness which appears as an italicized header.

The 1997 Review for Letters lamented:

a.
Conspicuous faculty understaffing.


No remedy here.  In fact, the Department feels somewhat lucky to have retained the line vacated by Dr. Ronald Miller’s recent retirement.

b.
The inability to cover the basic historical areas of English and American literature..


As with item “a,” no remedy here.  This problem cannot be corrected without the infusion of new faculty lines.

c.
The imbalance between the number of senior  faculty (too many) and junior faculty (too few).  

As with items “a” and “b,” no remedy here.  This problem cannot be corrected without the infusion of new faculty lines.

d.
the heavy reliance on adjunct instruction.

No remedy here.  The reviewers stated that the situation in which “adjunct instructors teach 79% of composition courses and 66% of lower division literature courses” is “intolerable, for both ethical and for pedagogical reasons.  But it is being tolerated.” As with items “a,” “b,” and “c,” this problem cannot be corrected without the infusion of new faculty lines.

e.
the extremely low level of compensation for adjunct instructors

The reviewers recommend both an increase in the level of compensation for adjunct instructors along with “exploration of the possibility of providing benefits for this seriously exploited group of teachers.”  No remedy for this weakness can be forthcoming without a significant increase in the amount of funding made available to the department.  
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M E M O R A N D U M

DATE:

29 August 2001

TO:

Parks Dimsdale



Executive Vice President and Provost

VIA:

Martha Saunders, Dean



College of Arts and Sciences

FROM:
Carlos L. Dews, Associate Professor and Chair



English and Foreign Languages

SUBJECT:
Analysis of BOR Review of English Letters Program

I

Executive Summary of the Consultant’s Report

The BOR Consultants found that the Department of English at UWF lacks the faculty resources necessary to provide acceptable coverage for its degree programs.  The first sentence of the 1998 BOR Program Review for Letters report dealing with UWF reads: “Conspicuously understaffed, the Department of English at UWF lacks faculty to cover the basic historical areas of English and American Literature” (p. 73).  Further, the 1998 Review for Letters chides both the University and the SUS for failing to respond to the needs of the Department identified in the 1992 Review for Letters.  The 1992 Review for Letters called for “an increase in faculty lines (‘at least four new lines’) and an increase in adjunct salaries, along with exploration of the possibility of providing benefits for this seriously exploited group of teachers” (p. 74).  The 1998 Review for Letters flatly states that “Clearly, recommendations from outside reviewers have had absolutely no effect on the resources made available to a department particularly vulnerable because it is so small in relation to the number of students it teaches” (pp. 74-75).  On the positive side, the 1998 Review for Letters praises the department’s initiatives in both technology/distance learning and in articulation with the local community colleges, particularly PJC.  In sum: the 1998 Review for Letters finds that the English Department at UWF is “being slowly strangled, despite all its efforts, by lack of financial resources.  . . .  The evidence suggests that very little improvement remains within the power of the Department without the advent of highly trained and strongly committed personnel” (p. 76).  
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II

Summary of Strengths

It is hard to find positive notes about the English Program at UWF in the 1998 Review for Letters.  And since the 1998 Review for Letters was, for UWF, a Paper Review and not a Site Visit review, the 1998 Review for Letters lacks the detailed listing of strengths and weaknesses found in earlier Reviews.  Still, the BOR consultants for English and Foreign Languages seem to have applauded:

a.
the strong relationship of the department with the local community colleges (especially with PJC).

b.
the strong relationship of the department with the local high schools.

c.
the technological advancements made by the department.

d.
the energy and determination of the faculty.

e.
the training of graduate students in the pedagogy of the field.

III

Summary of Weaknesses 

As for weaknesses, the 1998 Review for Letters lamented:

a.
conspicuous faculty understaffing.

b.
the inability to cover the basic historical areas of English and American literature.
c.
the imbalance between the number of senior  faculty (too many) and junior faculty (too few).  
d.
the heavy reliance on adjunct instruction.
e.
the extremely low level of compensation for adjunct instructors.
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IV

Action Taken by UWF to Remedy Weaknesses
Discussion of any actions taken by UWF to remedy the weakness follows the individual weakness which appears as an italicized header.

a.
Conspicuous faculty understaffing.


Only slight progress has been made in addressing this weakness.  With the addition of two new full-time instructors in composition and lower-division literature beginning in the fall of 2001, the department has made some progress 

in adding full-time faculty to cover the tremendous service course workload expected of the department.  However, as the enrollment at the university continues to swell, any staffing gains made by the department will soon be undone by a growing student population.  A twenty-year analysis of the Department of English and Foreign Languages production of FTE for the University of West Florida clearly indicates that, given the relative paucity of lines in the department, the department has been asked to do more with less each year.  For example, in 1980 the Department of English and Foreign Languages had 11 tenure-earning faculty generating 147 FTE (13 FTE per faculty, or 4% of the University’s FTE--all upper-division and graduate courses, since the university did not have lower-division students at that time).  In the 2000-2001 academic year, the Department of English and Foreign Languages has 17 faculty (11 tenure-earning and 6 full-time instructors) producing 340.3 FTE (20 FTE per faculty, or greater than 7% of the University’s FTE).  While it would appear that the recent lines filled by the department indicate progress toward overcoming “conspicuous faculty understaffing,” the truth is the department will have to rely on adjunct faculty until a significant number of new lines are provided to it.  

b.
The inability to cover the basic historical areas of English and American literature.

Slight progress has been made in addressing this weakness as well.  With the strategic use of lines freed by faculty retirements, the department hired two new tenure-track faculty during the 2000-2001 academic year.  One of the new assistant professors will teach courses in Medieval and Renaissance English literature (a conspicuous gap in the department’s curriculum in recent years) and the other assistant professor will teach courses in World Literature (this assistant professor will officially join the faculty in the fall of 2002).  However, with the appointment of Professor Greg Lanier to the position of Director of Honors, the department has lost its Shakespeare specialist and will now have difficulty mounting undergraduate and graduate courses in this area.  In addition to this vulnerability, the department is lacking in the early period of American literature.  While we do have more coverage in English and American literature, we remain spread very very thin, given the demands for lower-division, upper-division, and graduate courses. 
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c.
The imbalance between the number of senior  faculty (too many) and junior faculty (too few).  

Thanks to retirements during the past three years and the subsequent hires to replace these retiring faculty, this imbalance has been largely overcome.  At the time of the BOR review, the Department of English and Foreign Languages had only one assistant professor working toward promotion and tenure--with approximately twelve tenured faculty members.  In the fall of 2001, the 

department has three assistant professors pursuing promotion and tenure (if the department is allowed to search for a tenure-earning Director of Composition during the 2001-2002 academic year and the second hire from this past year does arrive on campus following a prestigious fellowship, two additional tenure-earning faculty will join the department in the fall of 2002).  Looking ahead to the next program review, the growing imbalance between full-time instructors and tenure-earning faculty (11/0 in 1980, 11/6 in 2001) will surely be identified as a growing weakness for the department.

d.
the heavy reliance on adjunct instruction.

Although considerable progress has been made in this area during the past year, the continued growth of enrollment at the university will quickly erase these gains.  In other words, we take one restructuring-to-eliminate-over-reliance-on-adjunct step forward and two growing-freshman-class-service-course-demand steps back. Gains made during the past year with the innovative use of alternative course delivery and the increased use of graduate assistants will quickly disappear, unless new lines are added to the department.  Addressing this weakness by adding full-time instructors has created a bifurcated department with the number of non-tenure-earning instructors soon to outnumber the tenure track faculty.  Another effort to address this weakness has been the assignment of senior faculty to teach more lower-division courses.  The initiative to move senior faculty into lower-division classrooms will only starve the upper-division major and graduate program offerings.

e.
the extremely low level of compensation for adjunct instructors.
Significant progress has been made in addressing this weakness.  The Department of English and Foreign languages appointed an ad hoc committee on adjunct employment in the fall of 2000.  This committee, after studying national trends and adjunct use by other departments and colleges at UWF, issued a final report in the spring of 2001.  This report suggested the addition of full-time 

faculty lines, the use of innovative/alternative approaches to providing composition and literature service courses, and increased compensation for adjunct instructors.  A mixture of these remedies has lead to the reversal of the department’s trend of adding more and more adjunct instructors as enrollments increase.  The statistics for the fall 2001 term bear this out--
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Fall 2001 Adjunct Use Percentages

Composition classes:  56 sections

37 taught by full-time faculty (66%)----2000 percentage was 28%

19 taught by adjunct faculty (34%)----2000 percentage was 72%

Lower Division literature service courses: 15 sections

10 taught by full-time faculty (67%)---- 2000 percentage was 50%

5 taught by adjunct faculty (33%)----2000 percentage was 50%

Foreign Language classes: 9 sections

 
4 taught by full-time faculty (44%)---2000 percentage was 22%

5 taught by adjuncts (56%)----2000 percentage was 78%

As for addressing the exploitative salary rates for adjuncts, the department adopted a graduated pay scale based on instructor credentials.  Formerly, all instructors of record received only $1,300.00 per course—regardless of instructor credentials and regardless of enrollment in course.  Starting with the fall term 2001, Graduate Assistants will receive $1,500.00 per course, instructors with MAs will receive $2,000.00 per course, and instructors holding the Ph.D. will receive $2,500.00 per course.  Despite these advances, much working regarding equitable treatment of adjunct instructors remains.  The BOR reviewers recommended both an increase in the level of compensation for adjunct instructors along with “exploration of the possibility of providing benefits for this seriously exploited group of teachers.” The department has taken the few steps within its power to provide some “benefits” to its adjunct instructors.  The department now pays for adjunct parking permits, pays adjuncts for time spent in training, provides adequate office space and computer access, and includes adjuncts in the social and academic life of the department.  Unfortunately, the department cannot make any headway toward providing meaningful benefits to its adjunct instructors without significant effort on the part of the newly appointed Board of Trustees and the University of West Florida administration.
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Sufficiency of Resources and Support Services (to achieve 



goals/objectives)



  Strengths/Opportunities/Barriers (that support or impedes 



achievement of goals/objectives)



  goals/objectives)



  Recommendations from Current Review 




Plans for Follow-up on Recommendations

I.  Strengths

Based on the Department’s written report and the Program Review Team’s onsite visit of March 16-17, 2004, the Review Team has identified the following strengths of the Program (several of which, ironically, contribute to perceived Departmental weaknesses or flaws):


1.  The Departmental mission and goals are ambitious, idealistic and noble.


2.  The Department offers an unusually diverse array of areas of study.


3.  The Composition program—including online instruction—seems to be very solid.


4.  The B.A. program is solid.


5.  Requirements for the M.A. seem well conceived.


6.  Faculty have done well in the area of scholarship.


7.  The Department as a whole is heavily involved in service.

II.  Weaknesses and Recommendations

In spite (or because) of the Department’s perceived strengths, the Review Team found that a number of areas need improvement.  A concise summary of the Review Team’s assessment of the current situation in the Department is articulated on page 6 of their report under “Program Assessment”:


“As it stands, the department is fragmented by its need to provide too much with too little, and in too many directions.”

Below is a list of specific recommendations made by the Review Team and the Department’s responses to those recommendations.

1. 
Recommendation
The Department should develop a clearer, more sharply defined statement of mission and goals, formulated through long range planning involvingthe faculty and the Dean.
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Response
As its final meeting of 2003-2004 (April 23, 2004), the Department faculty agreed that a revised mission statement, goals, and methods of assessment will be priorities for the Governance committee in 2004-2005.  The Dean has been working with chairs across the college to facilitate such revisions and planning.  A recent Chairs’ retreat (April 16, 2004) was devoted entirely to these concerns.

2.
Recommendation
The Department should consider making its program more flexible by:



a.
reducing required survey classes from 4 to 3.

  
b.
requiring either Advanced Critical Writing or Introduction to Literary Theory, not both.


c.
rather than specifying a Shakespeare course, include Shakespeare among the 4000-level courses in early period English courses from which students may choose two.


Response
The general response of the faculty to these recommendations at its April 24 meeting was as follows:



a.
the curriculum committee will consider reducing the number of required survey courses.



b.
our students typically need both of these courses to prepare them for advanced work in the Literary Studies and/or Rhetoric, as a faculty, we are reluctant to change the requirement.



c.
our curriculum committee will be considering this recommendation in Fall 2004.  The immediate reaction, however, is to keep the Shakespeare requirement.

3.
Recommendation
Have the faculty review course offerings and descriptions to determine whether new courses might be offered and/or existing courses eliminated or redesigned. Also, the Department should offer more seminars open only to graduate students.


Response
The Curriculum Committee periodically conducts such course inventories and will do so again in Fall 2004.  In any case, the office regularly purges from the catalog any course that has not been taught in five years.


Return to Table of Content
4.
Recommendation
The Department urgently needs to appoint a full-time, published fiction writer for the Creative Writing Specialization.


Response
The faculty unanimously agrees with this recommendation.  The number of students declaring themselves Creative Writing majors has been steadily growing.  Furthermore, the Chair has been proposing (and will continue to propose) to the upper administration that a strong Creative Writing program could serve the increasing demand in the Community for courses and workshops in this area.

5.
Recommendation
The study of Spanish, French, and German should be moved to the office of International Education and Programs where Japanese is already taught.


Response

This recommendation has not yet been considered by the faculty as a whole; however, the Chair agrees with the Review Team’s observation that “foreign languages have been neglected for years at UWF.”  Also, 
should foreign languages be moved to the Office of International Education and Programs, as the Review Team recommends, the Department “would be able to focus on…its strengths, Composition and literary study, as well as creative writing [and] the foreign language faculty would be in a better position to determine their own priorities and to argue for improved funding.”  More precisely, foreign language studies are becoming a crucial academic discipline, and should be given the support they deserve.  Currently, the majority of foreign language courses offered in our Department are taught by adjuncts and are supervised by a Chair 
who has only minimal expertise in French.  Of course the Review Team’s recommendation can only be implemented with the enthusiastic and full support of the upper level administration.

6.
Recommendation
Appoint Dr. Robert Yeager to a tenure-track line in order to enhance the Department’s scholarly profile.


Response
The Chair and the Dean have been working toward this end, and there is reason to believe that Dr. Yeager’s visiting line will be converted to a permanent line in 2005.

7.
Recommendation
Remove the Writing Lab from the direct control of the Department of English and Foreign Languages and place it under the Provost’s Direction.
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Response
The Chair, the Director of the Writing Lab, the Dean, and the former acting Dean (currently the Acting Provost) have discussed the possibility of “universalizing” the Writing Lab several times during the past year and a half.  There seems to be some real support for this move, although it is not likely to be made until the new Provost is in place.  In terms of the Writing Lab’s mission—which includes serving the entire University Community—it is appropriate that the Writing Lab be fully supported by Academic Affairs.  With the latest mandate from the State Legislature, that all students show evidence of writing skills before they are allowed to graduate, the Writing Lab takes on an even more universal role.  Of course, this is another initiative that will require the full support of the upper-level administration.

8.
Recommendation
Filling the full time instructor line in technical/professional writing vacated in 2003 should be a priority.


Response
The Department unanimously concurs.


In enumerating and responding to the Review Team’s recommendations I have attempted to highlight the areas of their report most crucial to the Department’s, the College’s, and the University’s mission to develop programs of excellence.  Carrying out this Program Review has been enlightening and beneficial in a number of ways; perhaps most importantly it has helped me envision a more streamlined, tightly focused Department that nonetheless promotes the humanistic values traditionally associated with University education.   In the “Dean’s Response to the Program Review” provided below, Dean Halonen expresses her support for carrying out the majority of these recommendations.
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TO:
    Dr. Carl Backman


    Associate Vice President


    University of West Florida

VIA:
     Dr. Mary Lowe-Evans


     Chair, Department of English and Foreign Languages

 
     University of West Florida 

FROM:  Patrick A. McCarthy on behalf of the Program Review Team

RE:
    Review of Department of English and Foreign Languages

DATE:  8 April 2004


This report was prepared by the 2004 Program Review Team for the Department of English and Foreign Languages at the University of West Florida: Marylou Ruud (Associate Professor of History and Director of the Program in Women's Studies, UWF), Rex Schmid (Professor and Associate Dean, College of Professional Studies, UWF), and Patrick A. McCarthy (Professor and Interim Chair, Department of English, University of Miami). Prior to the on-site review, we received the department's self-study report, curricula vitae for departmental faculty, and other materials, as well as a set of expectations for this review. During the visit we requested and received additional information. We also met with administrators, faculty, students, and alumni, and we reviewed two classes: one introductory (a composition class taught by Linda Moore) and one advanced (Robin Blyn's American fiction course). We are grateful to all who shared their time and perspectives with us.


Our on-site review occurred on 15 and 16 March 2004. We first met with Associate Vice President Carl Backman, Dean Jane Halonen, Associate Dean George Ellenberg, and Mary-Lowe Evans, Chair of the department, all of whom helped to clarify the nature and scope of our review. At the conclusion of the visit we met once again with Drs. Backman, Halonen, and Lowe-Evans. The exit interview gave us a chance to articulate concerns and discuss possible options. Our report, based on the list of elements which we were asked consider, addresses a wide range of issues.

1.
Vision, Mission, Values, Goals
Return to Table of Content

Two general problems are apparent in the section of the departmental report entitled "Mission, Purpose, and Profile," which addresses the department's current state as well as its aspirations for improvement. First, the statements of departmental mission and goals are ambitious, idealistic, and noble, but rather vague; second, given the level of resources available to the faculty, the goals themselves are unattainable. For example, the statement that the department's "goal is for graduates of the program to contribute in all fields where excellence in language skills, literary interpretation, and critical thinking are paramount" is so broad that we are not quite certain exactly what it means or how the achievement of this goal might be measured. Perhaps more seriously, the statement that "the Department's mission is to achieve national recognition for the excellence of its writers and theorists of language at the baccalaureate and master's degree levels" (p. 7) sets up a standard that, despite very significant accomplishments by the present faculty, is unrealistic, unless UWF is prepared to double the size of the tenure track faculty, reduce teaching loads, increase the per faculty travel allowance from $300 to at least $2000 per year, raise salaries so that they are nationally competitive, and so forth. Given that such a huge investment of resources will not be forthcoming, the department should adjust its mission statement accordingly.


We recommend that the department develop clearer, more sharply defined, statements of mission and goals. Realistic departmental goals may be formulated through long-range planning involving both the English faculty and Dean Halonen, whose recent appointment to her position makes this an ideal time to review the status of departments. It is also appropriate for the members of the faculty, at this point, to decide what, precisely, are their priorities. The process of developing a five-year plan would help the faculty assess which areas need attention most urgently, which offer the possibility of achieving a significant level of distinction, and which, perhaps, should be reduced or eliminated.

2.  Curriculum
Return to Table of Content

The Department of English and Foreign Languages includes an unusually diverse array of areas of study, as one may tell from the various course abbreviations: AML (American literature), CRW (creative writing), ENC (other writing courses, from first year composition to advanced courses in technical and professional writing and editing), ENG (approaches to literary theory and the study of literature or linguistics), ENL (English literature), and LIT (world literature in translation as well as genre and theory courses), plus courses in three foreign languages--Spanish, French, and German. The department has B.A. and M.A. programs that allow students to graduate with a major in English, in either case giving students the option of following a literature or a creative writing track. Foreign language offerings are for the most part limited to basic courses, although there is a fledgling minor in Spanish. At a time when the study of other languages is increasingly important, UWF does not offer a major in any language other than English.


The composition program seems to be very solid, and the recent appointment of M.J. Braun, whose doctoral training focused on composition and rhetoric, is a sign of commitment to this area. Dr. Braun is now teaching a graduate course in rhetoric that will introduce teaching assistants to current theoretical and pedagogical developments in the field; this too is a good sign. We spoke at some length with two instructors, Judith Steele and Maria Warren, about the online courses in composition that they currently teach, and were impressed with their professionalism. The session of Linda Moore's composition class, ENC 1102, that two members of the review team attended was well handled, and her syllabus and other course handouts indicate that she has given careful attention to course goals and assignments. Despite serious underfunding, the composition program appears to be quite good.


The B.A. program in English is solid but heavily traditional. For example, 21 of the 42 credits required by the English major with a specialization in literature are in specific courses: both semesters of the American literature survey (AML 2010 and 2020) and of the English literature survey (ENL 2010 and 2020) as well as Advanced Critical Writing (ENC 3310), Introduction to Literary Theory (ENG 4013), and Shakespeare (ENL 4333). Another nine credits must be chosen from lists of specific courses, leaving only 12 credits for elective courses within the major. These requirements arise from a desire to give students a firm grounding in general literary history and the ability to engage in the study of literature at an advanced level. Still, the sheer number of required courses is probably excessive, and it runs counter to the growing tendency in humanities departments to allow students more freedom to choose courses. There also appear to be problems in staffing the Shakespeare course. Gregory W. Lanier teaches an occasional Shakespeare course despite his multiple duties as Chair of the Department of Theatre, Head of the School of Fine and Performing Arts, and Director of the University Honors Program, but his teaching load is necessarily limited. With its only other Shakespearean scholar, Katherine M. Romack, on leave this year at the Stanford Humanities Center, the department has been able to offer only one section of ENL 4333.


Because the requirements appear to us overly prescriptive and because students face logistical problems in taking all of their required courses, we recommend that the faculty consider making its program more flexible. The following are just suggestions, but they indicate the sort of flexibility we believe is desirable: (a) the number of required survey classes could be reduced from four to three, and one or both semesters of the Western Literature survey (LIT 2113, 2114) might be allowed to count toward this part of the requirement; (b) students might be required to take either Advanced Critical Writing or Introduction to Literary Theory, not both; and (c) rather than specify a Shakespeare course in addition to one of five other 4000-level courses in the early periods of English literature, the department might require any two of the six courses in the area.


We also suggest that the faculty review all courses and their bulletin descriptions to see whether new courses might be introduced, some existing courses might be redesigned, and any courses not offered during a period of four years might be placed in abeyance until such time as the department is able to offer them again. For example, could the course in Black Women Writers (AML 3624) be reconceived as a course in African American writers generally, or could such a course be introduced (and offered on a regular basis) in addition to the existing one? In a department chaired by a highly regarded James Joyce scholar, should not the curriculum include a course specifically devoted to Joyce's works? After all, the course list is in part a form of advertising aimed at prospective students, and it should display the department's strengths. Conversely, the description of LIT 2381, "Women Writing/ Women's Rights," as a study of "writings by and about women selected to represent how women's rights have been restricted, debated, legislated, and compromised throughout history," which leaves no doubt as to the political direction the course will take, might deter some students from enrolling in this important area of literary study. As a model of how that description might be revised, we recommend the far more balanced description of LIT 4385, "Feminist Literary Theory: Applications": "Focusing on women writers, [the course] introduces strategies for interpreting women's roles in literary texts, with emphasis on the ways in which women are depicted in relationship to men, other women, the workplace, and home."


The requirements for the M.A. with an emphasis on literature are somewhat more prescriptive than those of most graduate programs, but in this case the requirements seem well conceived: whether M.A. students are taking a terminal M.A. degree or planning to enter a Ph.D. program, this curriculum provides them with preparation in fundamental areas and experience in carrying out original, independent research. Our main concerns with respect to this program have to do with the limited number of 6000-level courses taught in a given semester and the consequent need to allow graduate students to take many of their courses at the 5000-level. Even if the size of the program currently makes it necessary to rely on courses that enroll undergraduates along with graduate students, the department's aim should be to offer more seminars open only to graduate students.


The department also offers the B.A. and M.A. with a specialization in writing and hopes to begin offering an M.F.A. in creative writing. There are good reasons to expand the creative writing program, the most obvious of which is that these programs can be extremely popular with students and can lead to a significant increase in English majors. Creative writing programs also have a high level of visibility within the local community and, potentially, beyond that: poets, dramatists, novelists, and autobiographers all make appearances at bookstores or give readings locally and elsewhere, and they can generate favorable publicity for a university. On the other hand, the formula used at UWF to determine departmental allocations means that classes in a field like creative writing, in which enrollments must be held down for pedagogical reasons, actually hurt a department's funding. If serious consideration is given to starting the M.F.A. program, the department should first be guaranteed that the relatively small creative writing classes, whose maximum enrollment should be no more than 20, will not adversely affect the department's overall level of support.


Perhaps all of the above is moot, however, for the English faculty is at present insufficient to handle the program specializations the department already offers, much less to institute an M.F.A. program. The department has only one professor, Laurie O'Brien, whose primary responsibility is teaching creative writing; and as program director she has a reduced teaching load. Two other faculty members, Robin Blyn and Bill Freind, were appointed primarily as literary scholars but also have credentials as creative writers, so they teach these classes on a part-time basis. Still, the number of classes they can offer is small, and the problem is exacerbated by the fact that of the three, only Professor Blyn teaches fiction writing, which is normally the part of a creative writing program that attracts the most students. In our opinion the institution of an M.F.A. program might be a very good option for the department, but only if the administration will commit to the addition of at least three more full-time lines in creative writing, with at least half of the new appointees' time being allotted to the writing of fiction. Even to continue its B.A. and M.A. specializations in writing, the department urgently needs to appoint a full-time writer of novels or short stories. If that is impossible, the creative writing tracks should be abandoned until needed resources are available.


Finally, there is the foreign language component of the department, a relatively small program that has atrophied over the years due to a number of circumstances, including the lack of a foreign language requirement for undergraduate degrees at UWF. Only two members of the regular faculty, Pierre Kaufke and Allen Josephs, teach any foreign language courses; but Dr. Kaufke, who teaches French, is nearing retirement, and Dr. Josephs, whose field is the literature and culture of 20th century Spain, has a reduced course load. The department is so over-extended in other areas that it is understandably reluctant to make foreign languages a priority. Despite the recent institution of a Spanish minor, however, the fact is that the foreign languages have been neglected for years at UWF, and prospects for improvement within the current department are dim.


We recommend that the situation be addressed by moving the study of Spanish, French, and German from the Department of English and Foreign Languages to the office of International Education and Programs, where Japanese is already taught. There are advantages for both sides: the department (which would be renamed the Department of English) would be able to focus on what are already its strengths, composition and literary study, as well as on creative writing, if that area is to be developed; the foreign language faculty would be in a better position to determine their own priorities and to argue for improved funding. Eventually, if UWF institutes a foreign language requirement, the foreign language faculty might be enlarged and returned to departmental status within the College of Arts and Sciences.

3.  Creative and Scholarly Activities: 
Return to Table of Content

Given the very limited support they have had for scholarship, this is an area in which faculty members have done surprisingly well. To cite only a couple of examples, Mary Lowe-Evans, the Chair, has accumulated a strong list of publications over the years while carrying a heavy load of teaching and service responsibilities, and several recently appointed or tenured faculty members have managed to place articles in very good journals. Even some of the non-tenure track faculty, despite a heavy teaching load, manage to present papers at conferences and publish articles. All of this is encouraging, and it speaks well of the faculty's commitment to remaining professionally active.


Still, it must be admitted that there is a great distance between the faculty's aspirations, as expressed in the mission statement, and its current profile, as reflected in publications and other forms of scholarly and creative activity. One step toward closing the gap would be the appointment of Robert F. Yeager, currently a visiting professor, to the regular faculty. Dr. Yeager is an internationally known medievalist, author of numerous articles and a monograph on John Gower, and editor or co-editor of many other books, including bibliographies, a textual edition and translation, a concordance, and several essay collections. His appointment would immediately raise the department's scholarly profile, and he would also be an asset in the classroom since he can teach an array of courses outside his area of specialization.


In addition to faculty publications there are other forms of creative and scholarly activity, including some contained in a scrapbook of departmental photos and memorabilia designed by Jenell McCullough Baughman (M.A., UWF, 2003). Departmental publications include Bayou (published in cooperation with the University of New Orleans), Troubadour, the "Writers in the Gallery" series, and publications by the Writing Lab. Many faculty members have publications and presentations that reflect activity in areas outside traditional scholarship. There is much going on in the department.

4.  Service: 
Return to Table of Content

This area is harder to assess than most others, in part because it is not treated at length, and in specific terms, in the departmental report. We found information on service in the curricula vitae of individual faculty members, but even that is not always very helpful, since the mere fact of having served on X number of committees does not translate directly into a given amount of time, much less into useful and productive effort. Our impression is that the department as a whole is heavily involved in service (ranging from course advising to committee assignments and community involvement), with some faculty members bearing far more of the load than others: for instance, in the Chair's 2002-2003 annual report, she notes exceptionally useful work in advising and/or other service by David Baulch, Robin Blyn, Mamie Hixon, Jody Malcolm, Maria Warren, and Judy Young.


Elsewhere we will point to a problem that faculty members' service can cause with respect to the department's resources, and we will offer a suggestion that would protect the department while encouraging service.

5.  Program Assessment: 
Return to Table of Content

This area needs considerable attention. The self-study document includes a list of assessment measures, ranging from student evaluations of courses to informal feedback, all of which are useful; but the items on the list are not tied to a systematic process of evaluation, and no clear picture of the results emerges. The fact that the department includes faculty who teach expository and technical writing, English and American literature, creative writing, and foreign languages makes it even harder to arrive at an overall assessment. As it stands, the department is fragmented by its need to provide too much with too little, and in too many directions.


For the moment we have three suggestions that should reduce the many demands on the department and give its faculty a better chance to develop a coherent sense of what they do and how well they do it. (a) The M.F.A. should be put on hold for now, but creative writing should be better supported so that the department can offer respectable B.A. and M.A. concentrations in the field. This will require the appointment of a full-time writer of prose fiction. (b) As we suggested above, placing foreign language instruction elsewhere would somewhat reduce the department’s very heavy load of service courses and allow it to focus on the two areas that are its strengths: composition and literature. (c) For reasons alluded to below, we believe it would be best to remove the Writing Lab from the direct control of English and place it under the Provost's direction.


After taking those steps the English faculty will be in a position to engage in long-range planning, basing those plans on their assessment of the department's current state and their sense of where additional resources could do the most good. We have no idea, for example, how many faculty members regard the establishment of an M.F.A. program as so desirable that the next three full-time lines should be devoted to building this area, and how many believe an M.F.A. program should not be a priority. Our impression, however, is that apart from the Chair there is no effective senior leadership among the faculty, and that with funding always in short supply, professors in the department have been more intent on adding new lines than on agreeing to a rationale for those lines. A healthy dialogue would be a step toward improving the department's status within the university.

6.  Resources to Support the Program: 
Return to Table of Content

Current resources are inadequate in almost every area: lines, space, budget. Even the literature program is understaffed, and the department as a whole relies too heavily on adjuncts and graduate teaching assistants. There are not enough faculty offices, and many of those that exist are small, windowless, and shared. There is no faculty lounge and no conference room even though these are spaces essential to the faculty's sense of itself as a community. Writing Lab facilities are cramped and badly in need of renovation, and the Lab computers are rapidly becoming outdated. There is not enough money for professionally related travel, among other needs. Amid all of these problems it is a relief to find praise for the library and its services in the departmental report (p. 54).


The department has not been very successful in making its case for additional resources, partly for reasons stated above (division of departmental responsibilities, lack of strategic planning) and partly because there just has not been much money to go around. The suggestions made here are only a start toward better support for the department, but they should help:


a. Even if the current search for an American literature scholar who can also teach creative writing is successful, the department still needs a full-time fiction writer. If a tenurable line cannot be devoted to this position, a good alternative would be a visiting line that is permanently available to the department, with the stipulation that no one would be appointed to the position for more than two consecutive years. Visiting writers are important elements in creative writing programs, even those that are adequately staffed, since they regularly bring in new ideas and personalities. Indeed, some writers prefer visiting positions, since the absence of a long-term commitment allows them to focus for extended periods on their writing. Moreover, with only a few creative writers in the department, a sabbatical leave for one of them means that it is necessary to find a visitor who can teach the same courses: if there is only one fiction writer, or two whose assignments to creative writing add up to the equivalent of one person's full-time teaching load, it is essential that the sabbatical replacement be a fiction writer, not a poet. An ongoing commitment to bringing in visiting writers would give the department needed flexibility.


b. The department's full-time instructor in technical/ professional writing retired a year ago and has not yet been replaced. This appointment in a field that (we assume) is important to the University should also be a priority.


c. Given his stature as a medieval scholar and his ability to contribute to the department in many ways, Robert Yeager should be appointed to the regular faculty.


d. If foreign language instruction is transferred to International Education and Programs, as we have already recommended, offices currently occupied by faculty in that area should be made available to the remainder of what would be the English Department. This would help, but it is not enough to address the department's space needs. A second possible source of space is the set of rooms now being used by the Honors Program, which probably could be relocated somewhere else on campus. While we believe that honors programs are important, we do not believe that the pressing space problems of an academic department should be ignored in favor of a program that has no faculty.


e. We understand that steps are being taken toward placing the Writing Lab directly under the authority of the Provost, and we believe that this move would benefit both the department and the Lab. A direct connection with the Provost's office would make the Writing Lab central to the University, not just part of the English Department, leading faculty members in other departments to see it as more directly related to the pedagogical needs of their own units


f. Although the details of the current system of allocation of resources to departments are not clear to the team, our impression is that English and Foreign Languages, like other departments in a similar situation, is being disadvantaged. The basis of the system is a formula for determining how many FTEs are enrolled in a given department, although this system is subject to alteration in certain standard ways and perhaps (or at least so we were told) may be ignored at the discretion of the administration. One way this system works against English is that courses taught by adjuncts count less than those taught by regular faculty, presumably because these courses are taught by adjuncts, who earn lower salaries than others and therefore need less. The logic is circular, and so is the process, for a department that relies on adjuncts has a hard time bringing in enough FTEs to assemble the resources to hire full-time Instructors (much less tenure track faculty) to replace the adjuncts. Second, the assumption of the formula is that all regular faculty teach a full course load of three classes each semester. A professor who takes a sabbatical or research leave is doing something that ought to be encouraged; so is the one who needs a course reduction to serve as chair of the department or director of an interdisciplinary program. Yet all of those people hurt the department's standings in the race for FTEs. At the very least, departmental funding should not be affected by administrative course releases or sabbaticals. Instead, the enrollments expected for faculty members should be in proportion to the number of classes they actually teach, so that someone who teaches three courses in one semester and has a sabbatical in the next would be expected to generate only half as many FTEs as someone on a full load (3-3); someone who directs a program and teaches a 2-2 load would be expected to generate only two thirds of the FTEs expected of the person teaching a 3-3 load.


g. We don't have a solution for the lack of adequate travel funding, but it seems to be a problem across campus and should be addressed as soon as possible.

7.  Articulation with Other Units: 
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The department appears to have strong connections with other parts of UWF, with Pensacola Junior College, and with local high schools, although it is unclear how systematic these interactions are. A new possibility is a proposed downtown Writing Center, partly funded by, and aimed at, local businesses. During our discussions the possibility was raised that the Dean of the Business School might become involved in planning such a center. We would like to endorse that suggestion.


One matter drawn to our attention is that the advising center often asks the department at the last minute to add new courses, whether or not the department had planned for them. The result, sometimes, is that these courses have low enrollments, which in turn hurts the department. By becoming more involved in the General Studies/ Lower Division elements of UWF, perhaps the department can manage the system more efficiently.

8.  Enrollment-Related Productivity: 
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In large part because of its service courses, the English Department has the highest rate of FTE production at UWF. Data on other aspects of this issue were harder to find in the departmental report, probably because such data are harder to collect. We note with interest, though, that enrollments in service courses involve students from more diverse backgrounds than are found in courses for English majors (self-study report, p. 57). There may be many reasons for the relatively small number of English majors from minority groups, but one reason almost certainly is that there is so little diversity among the faculty. There are no Hispanics or Asian Americans among the full-time faculty, and only one African American: Mamie Hixon, Director of the Writing Lab. We hope that efforts to attract more faculty from underrepresented groups will be renewed by the department and supported by the administration.

9.  Other Issues: 
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In reports like this, large and important points may be lost in the welter of details, issues, conflicting priorities, and the like. In answering other questions, we have neglected the crucial point that humanistic study is an essential part of any university's mission and of any student's education. Over the years funding, both from universities themselves and from governmental and other agencies, has increasingly been directed toward scientific and technological disciplines. In addition, many students regard a university education as mainly a form of job training, and they gravitate toward divisions that are professionally oriented: Engineering, Business, Communication, Social Work, Architecture, and so forth. Of all the schools and colleges within a university, however, Arts and Sciences comes closest to embracing the whole range of human thought and experience; and within Arts and Sciences, the study of the liberal arts (rhetoric, literature, history, religion, philosophy) leads most directly to questions about the nature and meaning of human experience. If "the unexamined life is not worth living," as Socrates famously proclaimed during his trial, then universities should recognize the central role that humanities departments play, not just by teaching service courses but by stimulating students to think deeply and critically about their lives.
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Department of English and Foreign Languages

University of West Florida

Dean’s Response to Program Review
May, 2004

I am pleased to acknowledge receipt of the program review team report for the Department of English and Foreign Languages.  I would like to commend, Marylou Ruud, Rex Schmid, and Patrick McCarthy for their insight into the current operations of the department.  I found myself in agreement with the majority observations and suggestions they produced.  In addition—and perhaps as should be expected—the review was especially well written and was a pleasure to read, despite the amount of work that looms ahead as a result of their recommendations.  I am most grateful.

Vision, Mission, Values, and Goals
Return to Table of Content
I agree that this is an ideal time to revisit the mission statement to define more sharply the scope of this unit particular in relation to the economic context.  I think it makes sense that earlier goals may have been crafted as lofty.  However, more recent pressures from the accountability movement support the conclusions that the department needs to be more explicit about achievable and realistic goals for their graduates.  The legislators of Florida have given us an additional incentive to do this kind of sharpening of focus with the new requirement of an “academic learning compact” within all of our programs.  Not only will this assist the department to identify appropriate goals, but we will also be drafting assessment plans that fit the available resources.

Curriculum
Return to Table of Content
The team noted a diverse array of areas of study available in English and the scanty offerings available in Foreign Languages.  I do have questions about whether the substantial array of course may represent an extremely traditional, if not too traditional, way of defining options within the English major.  I am concerned that the department may feel obliged to cover every area of specialty within English which is not reasonable given the relatively small size of the department.  Breaking out of this habit may require giving preference in hiring to those with interdisciplinary expertise or specialization in more than one area.  I do like the suggestions offered to improve flexibility, reduce requirements, and update the curriculum to showcase the particular strengths of the department.

Composition does appear to have impressive new momentum perhaps in connection with the reconfigurations in the curriculum promoted by M. J. Braun.  It is not a surprise that this aspect of English seemed solid, but understaffed.  

To do our current graduate programs properly, the team is recommending more graduate only coursework as well as deferral of consideration to establish an MFA until it is clear that a substantial number of new lines can be dedicated to creative writing.  I am enthused about including the development of the MFA as part of the department’s five year plan; however, our lines on campus are in extremely short supply so the department will have to assist with a public relations campaign and friend-building to help attract sufficient support for allocating significant resources to this program.  

The team suggested suspending the creative writing tracks until needed resources are available.  The recommendation makes sense but is also  a bit scary since abandoned programs may be harder to recover if economic situations do not improve.

Foreign Language
Return to Table of Content
The team recommends relocating language to the office of International Education and Programs.  I think this is a great suggestion and will be making this recommendation to the new provost for consideration and approval.  UWF may be revising general education requirements over the next few years so that there is an outside possibility that foreign language will become a more prominent concern.  The president has indicated to me that he is reluctant to discontinue the Spanish minor so I believe he would be sympathetic to attempts to build that program if it had the right curricular momentum.  Relocating the faculty might also free up some space for English.  I will attempt to determine if we can have a separate review of languages by a specialist who recognizes the challenges we face in the regional comprehensive university environment.

Creative and Scholarly Activities
Return to Table of Content
I am pleased that we have already been able to act on the recommendation to hire Robert F. Yeager into a tenure track position.  I am confident that this action will enhance the scholarly profile of the department, which is surprisingly sturdy given the heavy teaching load.

Service
Return to Table of Content
The review notes that service is a bit hard to gauge but that some members seem to be disproportionately active.  Difficulties in evaluating service is certainly not a problem only for English and Foreign Languages.

Program Assessment
Return to Table of Content
I am in complete agreement with the team’s observations about questionable progress in developing a meaningful assessment plan.  This activity will be a major focus of the Quality Enhancement Plan currently under construction and encouraged by our upcoming SACS review.  

Writing Lab
Return to Table of Content
We have made great progress with the interim provost in identifying the campus-wide needs served by the Writing Lab.  Of course, this activity should be aligned with the English Department, but from a resource standpoint, it should fare better in a different structure.

Resources
Return to Table of Content
I agree that the department has inadequate resources in almost every area.  Unfortunately, I also agree that this is a very common problem in almost every department on campus.  Although our operating budget for next year in the college is a bit more generous than in the past, the increase should be sufficient to help us dig out of the hole that our overuse of adjunct has created.  We will continue to work with the departments to figure out ways to cut back on adjunct use.  Only then we will be able to reinstate several positions that will have a positive impact on full time hires.

I do understand that English feels severely constrained because of the reassignment of space to Honors.  Since that program has grown substantially, it, too, reports insufficient space.  Although there is a proposal in the works to fund an honors building, we are making no progress in getting new funds for buildings.  There is simply no place else for honors to go at the present time.

Your concern regarding FTE determination of resources is understandable.  I am not happy with our current methods of managing these challenges and look forward to working with the new provost on other, more creative ways of making these determinations.

I particularly don’t like our current practices regarding travel that put faculty in a position to cobble together funds for every trip.  This is another problem I hope to address with the other deans and the new provost.

Articulation
Return to Table of Content
I like the idea of a downtown Bueinss Wrtiing Center and we are in good position to explore how to gain the physical space to accomplish such a feat.  I am trying to coordinate a meeting with the director of Historic Pensacola Village in the next few weeks to assess program possibilities that might have particular impact on the arts and humanities.

I do recognize that Advising regularly asks for additional sections to be opened that could have an adverse impact on the department.

Enrollment
Return to Table of Content
I endorse the encouragement you offered to the department to concentrate on the recruitment of a minority hire in the future.

Conclusion
Return to Table of Content
The English and Foreign Language Department is doing too many things and managing to do most of them better than we might predict given the resource picture.  I hope your report will provide some impetus for the department to consider narrowing their attention truly to capture excellence in ways that will make the public relations side of resource development easier to accomplish.
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