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Executive Summary

Division: Teacher Education

Chair: Dr. Joe Peters

Review Dates: November 1-5, 2003 

Programs Reviewed:

Jointly reviewed by:

· National Council for Accreditation of Teacher Education (NCATE)

· Florida Department of Education Office of Educator Preparation (DOE)

· Florida Department of Education Division of Colleges and Universities (DCU)

CIP Code/

Degree
Degree Name

DOE Code 

Level   

13.1210/387

Bachelors
PreK/Primary (Age 3-Grade 3)/ESOL

13.1202/444

Bachelors
Elementary Education (K-6)/ESOL

13.1001/430

Bachelors
Exceptional Student Education (K-12)/ESOL

13.1203/366

Bachelors
Middle Grades English/Social Science (5-9)

13.1203/375

Bachelors
Middle Grades English/General Science (5-9)

13.1203/373

Bachelors
Middle Grades English/Mathematics (5-9)

13.1203/376

Bachelors
Middle Grades General Science/Social Science (5-9)

13.1203/365

Bachelors
Middle Grades General Science/Mathematics (5-9)

13.1203/374

Bachelors
Middle Grades Mathematics/Social Science (5-9)

13.0301/444

Masters
(C&I) Elementary Education (K-6)/ESOL

13.0301/326

Masters
(C&I) Middle Grades English (5-9)

13.0301/307

Masters
(C&I) Middle Grades General Science (5-9)

13.0301/306

Masters
(C&I) Middle Grades Mathematics (5-9)

13.0301/327

Masters
(C&I) Middle Grades Social Science (5-9)

13.0301/286

Masters
(C&I) English (6-12)

13.0301/288

Masters
(C&I) Biology (6-12)

13.0301/289

Masters
(C&I) Chemistry (6-12)

13.0301/291

Masters
(C&I) Physics (6-12)

13.0301/287

Masters
(C&I) Mathematics (6-12)

13.0301/293

Masters
(C&I) Social Science (6-12)

13.0301/212


Masters
(C&I) Reading (K-12)

13.1001/430

Masters
Exceptional Student Education (K-12)/ESOL
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Jointly reviewed by:

· National Council for Accreditation of Teacher Education (NCATE)

· Florida Department of Education Division of Colleges and Universities (DCU)

CIP Code 
Degree Level   
Degree Name

13.1320
Bachelors

Vocational Education and Industry Training

13.1320
Masters

(C&I) Vocational Education and Industry Training

13.1006

Bachelors

Education of the Mentally Handicapped

13.0301
Doctorate 

Curriculum & Instruction

Nature of the Review


Self-study with Program Review Team including an external consultant, a UWF faculty member outside the department but inside the college, and a UWF faculty member outside the college.
Brief Description of Program(s):

Mission

· Introduction
· The mission statement and goals of the College of Professional Studies provide overall guidance for program development and improvement.  Beginning in 1992, the Empowered Person and Professional was the theme for the unit. The theme was based on the overall mission of the university, key institutional sources, research, and a shared vision throughout the unit.  The unit is dedicated to preparing ethical educators who promote effective leadership change by initiating and sustaining collaborative reform based on professional experience, reflective practice, research, and situational needs. Through these experiences candidates become Empowered Persons and Professionals Taking Action.
· Professional Education Unit Mission

· The mission of the professional education unit is also to provide programs for the initial and continuing professional preparation of educators.

· College of Professional Studies Mission
· To empower faculty, staff and students with knowledge and opportunity to contribute creatively and distinctively to a complex world. To maintain honorable academic and scholarly traditions, which define the culture of our organization. To develop contemporary and innovative educational opportunities for traditional and non traditional students.
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Curriculum

· Bachelors in Career and Technical Education

· The Career and Technical Studies Program at the University of West Florida offers undergraduate courses to individuals seeking district or state certification under the current rules and policies for Florida school districts and the state certification offices. The program includes essential teaching skills, classroom management techniques, student and program assessment and follow-up strategies, and opportunities to work toward endorsements required in specific areas of career and technical education.

· Bachelors in Exceptional Student Education
· The revised Special Education B.A. program, Exceptional Student Education, at the University of West Florida is designed to train teachers for certification to teach grades K-12 in Florida. Within this broadly defined Exceptional Student Education area, pre-service teachers will be trained as a content generalist, diagnostic and prescriptive specialist, instructional strategist, and behavior manager according to the State of Florida Educator Accomplished Practices, the National Council for Accreditation of Teacher Education (NCATE), and the Council for Exceptional Children (CEC) Professional Standards of Practice, i.e., Common Core and Content Performance-Based Standards.
· Bachelors in PreK/Primary Education
· The PreK/Primary education program at the University of West Florida derives its educational goals and educational outcomes (understandings, skills, and dispositions) from its own academic discipline and (a) Florida Teacher certification competencies and skills for Prekindergarten/Primary education age 3 through grade 3, (b) Florida’s Accomplished Practices for preservice teachers and (c) the National Association for the Education of Young Children Guidelines for Basic Programs in Early Childhood Education.
· Bachelors in Elementary Education

· The Elementary Education Program at the University of West Florida trains prospective teachers to teach students in grades K through 6 in Florida. Students graduating from this program are eligible to receive teacher certification by the Florida Department of Education.
· Bachelors in Middle Level Education

· The Middle Level Program at the University of West Florida has a curricular organizational structure that is based on models described by the National Middle School Association and the State Board of Education. The program includes a professional education component and the specialization in content and methodology.  The professional education component involves the middle level education core, field experiences, and student teaching taken by all students and a specialization area(s) that provide up to 16 hours of subject-specific pedagogical content knowledge, which is dependent on the certification area(s).
· Masters in Curriculum and Instruction

· The primary component of the degree program, the core courses, consists of master’s level courses that systematically build teaching and research skills necessary for an exemplary teacher.  The course work in each of the core components focuses on various aspects of the Educator’s Accomplished Practices designated by the State of Florida as expected performances for qualified teachers.
· Masters in Exceptional Student Education
· The revised Special Education M.A. program, Exceptional Student Education (ESE), at UWF is designed to train teachers for certification to teach grades K-12 in Florida. Within this broadly defined ESE area, pre-service teachers will be trained as a content generalist, diagnostic and prescriptive specialist, instructional strategist, and behavior manager according to the State of Florida Educator Accomplished Practices, the National Council for Accreditation of Teacher Education(NCATE), and the Council for Exceptional Children (CEC) Professional Standards of Practice, i.e., Common Core and Content Performance-Based Standards.
· Doctorate in Curriculum and Instruction

· The Ed. D. degree is an applied program of study designed to prepare individuals to assume regional leadership positions in PK-12 public education, community colleges or universities, health and human service fields, and education and training in the military.  Emphasis is placed on preparing individuals who are capable of conducting and evaluating applied research at the local, state, or regional levels.  Students take the professional core courses that include foundations, research, curriculum, and technology courses.  Students select one of two tracks: (1) Teacher Education: Alternative/Special Education or (2) Teacher Education: Teaching and Learning.  
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Student Learning Outcomes and Assessment (for each program)

Outcomes

· All Initial Certification/Teacher Education Programs (per state mandate)

· Florida Educator Accomplished Practices

· Accomplished Practice One - Assessment.

· Accomplished level. The accomplished teacher uses assessment strategies (traditional and alternate) to assist the continuous development of the learner. 

· Professional level. The professional teacher continually reviews and assesses data gathered from a variety of sources. These sources can include, but shall not be limited to, pretests, standardized tests, portfolios, anecdotal records, case studies, subject area inventories, cumulative records, and student services information. The professional teacher develops the student's instructional plan that meets cognitive, social, linguistic, cultural, emotional, and physical needs. 

· Preprofessional level. The preprofessional teacher collects and uses data gathered from a variety of sources. These sources will include both traditional and alternate strategies. Furthermore, the teacher can identify and match the student's instructional plan with their cognitive, social, linguistic, cultural, emotional, and physical needs.

· Accomplished Practice Two - Communication.

· Accomplished level. The accomplished teacher uses effective communication techniques with students and all other stakeholders. 

· Professional level. The professional teacher constantly seeks to create a classroom that is accepting, yet businesslike, on task, and produces results. She/he communicates to all students high expectations for learning, and supports, encourages and gives positive and fair feedback about their learning efforts. This teacher models good communication skills and creates an atmosphere in the classroom that encourages mutual respect and appreciation of different cultures, linguistic backgrounds, learning styles, and abilities. 

· Preprofessional level. The preprofessional teacher recognizes the need for effective communication in the classroom and is in the process of acquiring techniques which she/he will use in the classroom.

· Accomplished Practice Three - Continuous Improvement.

· Accomplished level. The accomplished teacher engages in continuous professional quality improvement for self and school. 

· Professional level. The professional teacher recognizes the need to strengthen her/his teaching through self reflection and commitment to life-long learning. The teacher becomes aware of and is familiar with the School Improvement Plan. The teacher's continued professional improvement is characterized by participation in inservice, participation in school/community committees, and designing and meeting the goals of a professional development plan. 

· Preprofessional level. The preprofessional teacher realizes that she/he is in the initial stages of a life-long learning process and that self reflection is one of the key components of that process. While her/his concentration is, of necessity, inward and personal, the role of colleagues and school-based improvement activities increase as time passes. The teacher's continued professional improvement is characterized by self reflection, work with immediate colleagues and teammates, and meeting the goals of a personal professional development plan.

· Accomplished Practice Four - Critical Thinking.

· Accomplished level. The accomplished teacher uses appropriate techniques and strategies which promote and enhance critical, creative, and evaluative thinking capabilities of students. 

· Professional level. The professional teacher will use a variety of performance assessment techniques and strategies that measure higher order thinking skills in students and can provide realistic projects and problem solving activities which will enable all students to demonstrate their ability to think creatively. 

· Preprofessional level. The preprofessional teacher is acquiring performance assessment techniques and strategies that measure higher order thinking skills in students and is building a repertoire of realistic projects and problem solving activities designed to assist all students in demonstrating their ability to think creatively. 

· Accomplished Practice Five - Diversity.

· Accomplished level. The accomplished teacher uses teaching and learning strategies that reflect each student's culture, learning styles, special needs, and socio-economic background. 

· Professional level. The professional teacher establishes a risk-taking environment which accepts and fosters diversity. The teacher must demonstrate knowledge of varied cultures by practices such as conflict resolution, mediation, creating a climate of openness, inquiry and support. 

· Preprofessional level. The preprofessional teacher establishes a comfortable environment which accepts and fosters diversity. The teacher must demonstrate knowledge and awareness of varied cultures. The teacher creates a climate of openness, inquiry, and support by practicing strategies as acceptance, tolerance, resolution, and mediation. 

· Accomplished Practice Six - Ethics. 

· Accomplished level. The accomplished teacher adheres to the Code of Ethics and Principles of Professional Conduct of the Education Profession in Florida. 

· Professional level. The professional teachers adheres to the Code of Ethics and Principles of Professional Conduct of the Education Profession in Florida. 

· Preprofessional level. The preprofessional teacher adheres to the Code of Ethics and Principles of Professional Conduct of the Education Profession in Florida.
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· Accomplished Practice Seven - Human Development and Learning. 

· Accomplished level. The accomplished teacher uses an understanding of learning and human development to provide a positive learning environment which supports the intellectual, personal, and social development of all students. 

· Professional level. Drawing upon well established human development/learning theories and concepts and a variety of information about students, the professional teacher provides learning opportunities appropriate to student learning style, linguistic and cultural heritage, experiential background and developmental level. 

· Preprofessional level. Drawing upon well established human development/learning theories and concepts and a variety of information about students, the preprofessional teacher plans instructional activities. 

· Accomplished Practice Eight - Knowledge of Subject Matter. 

· Accomplished level. The accomplished teacher demonstrates knowledge and understanding of the subject matter. 

· Professional level. The professional teacher has a basic understanding of the subjects she/he teaches and is beginning to understand that her/his subject is linked to other disciplines and can be applied in real world integrated settings. The teacher seeks out ways/sources to expand her/his knowledge. The commitment to learning about new knowledge includes keeping abreast of sources which will enhance teaching. The teacher's repertoire of teaching skills includes a variety of means to assist student acquisition of new knowledge. 

· Preprofessional level. The preprofessional teacher has a basic understanding of the subject field and is beginning to understand that the subject is linked to other disciplines and can be applied to real world integrated settings. The teacher's repertoire of teaching skills includes a variety of means to assist student acquisition of new knowledge and skills using that knowledge. 
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· Accomplished Practice Nine - Learning Environments. 

· Accomplished level. The accomplished teacher creates and maintains positive learning environments in which students are actively engaged in learning, social interaction, cooperative learning and self-motivation. 

· Professional level. The professional teacher understands the importance of setting up effective learning environments and begins to experiment with a variety of them, seeking to identify those which work best in a particular situation. The teacher provides the opportunities for student input into behavioral expectations by helping students develop a set of shared values and beliefs, by encouraging them to envision the environment in which they like to learn, by providing occasions for reflection upon the rules and consequences which would create such an environment, and by honoring dissent. 

· Preprofessional level. The preprofessional teacher understands the importance of setting up effective learning environments and has techniques and strategies to use to do so, including some that provide opportunities for student input into the processes. The teacher understands that she/he will need a variety of techniques and is working to increase her/his knowledge and skills. 

· Accomplished Practice Ten - Planning. 

· Accomplished level. The accomplished teacher plans, implements, and evaluates effective instruction in a variety of learning environments. 

· Professional level. The professional teacher sets high expectations for all students and uses concepts from a variety of concept areas, and plans individually with students and with other teachers to design learning experiences that meet students' needs and interests. The teacher continues to seek advice/information from appropriate sources including feedback, interprets the information, and modifies plans. Comprehensible instruction is implemented in a creative environment using varied and motivating strategies and multiple resources. Outcomes are assessed using traditional and alternative approaches. Upon reflection, the teacher continuously refines learning experiences. 

· Preprofessional level. The preprofessional teacher recognizes the importance of setting high expectations for all students and works with other professionals to design learning experiences that meet students' needs and interests. The teacher candidate continually seeks advice/information from appropriate resources including feedback, interprets the information, and modifies her/his plans appropriately. Planned instruction will incorporate a creative environment and utilize varied and motivational strategies and multiple resources for providing comprehensible instruction for all students. Upon reflection, the teacher continuously refines outcome assessment and learning experiences. 

· Accomplished Practice Eleven - Role of the Teacher. 

· Accomplished level. The accomplished teacher works with various education professionals, parents, and other stakeholders in the continuous improvement of the educational experiences of students. 

· Professional level. The professional teacher establishes open lines of communication and works cooperatively with families, educational professionals and other members of the student's support system to promote continuous improvement of the educational experience. 

· Preprofessional level. The preprofessional teacher communicates and works cooperatively with families and colleagues to improve the educational experiences at the school. 

· Accomplished Practice Twelve - Technology. 

· Accomplished level. The accomplished teacher uses appropriate technology in teaching and learning processes. 

· Professional level. The professional teacher uses technology (as appropriate) to establish an atmosphere of active learning with existing and emerging technologies available at the school site. She/he provides students with opportunities to use technology to gather and share information with others, and facilitates access to the use of electronic resources. 
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· Preprofessional level. The preprofessional teacher uses technology as available at the school site and as appropriate to the learner. She/he provides students with opportunities to actively use technology and facilitates access to the use of electronic resources. The teacher also uses technology to manage, evaluate, and improve instruction. 

· Doctorate

· Teacher Education Specialization
· Common

· Conduct quality applied research that will apply to local, regional, and state issues, concerns, and needs.

· Interpret, analyze, and develop appropriate educational and/or public policy.

· Conduct, interpret, and modify instructional programs based on outcome assessments.

· Effectively integrate and infuse instructional technology into both curriculum and instructional components of the educational process.

· Anticipate, respond to, adapt to, and manage educational and institutional change.

· Anticipate, plan for, and deliver effective staff development training.

· Design, conduct, and evaluate educational programs.

· Develop educational leaders who can make informed decisions related to curriculum and instructional policy and implementation.

· Demonstrate behaviors that embody the highest professional ethics and ideals.

· Alternative/Special Education Track

· Plan effective programs in the areas of alternative and special education.

· Manage and supervise activities that constitute effective intervention related to populations at-risk.

· Initiate and implement organizational change.

· Demonstrate the knowledge and skills for applied research.

· Evaluate program effectiveness.

· Acquire interpersonal skills to work effectively with individuals and groups.
· Develop consultation, collaborative, and conflict resolution skills.
· Teaching and Learning Track

· Develop a knowledge base drawn from the sociological, psychological, historical, and multicultural foundations of education.

· Synthesize research and analyze contemporary teaching and learning strategies.

· Acquire the technological competencies to function effectively as an instructional leader.

· Analyze models of classroom management.

· Analyze and apply teaching and learning theories to specific learning environments.

· Analyze and apply alternative assessment practices;

· Examine contemporary trends, issues, and problems related to teaching and learning.

· Analyze current research in the field of teaching and learning.
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Assessments

· All Initial Certification/Teacher Education Programs
· Follow-up Survey of Supervisors of Practica Students

· Follow-up Survey of Supervisors of Student Teachers and Interns

· Follow-up Survey of Employers of Graduates of Teacher Education Programs
· Follow-up Survey of Alumni Regarding Program Content and Process

· Student Teaching Final Evaluation

· Exit Interview/Questionnaire for Student Teachers

· Follow-up Teacher Education Graduates (Employment Survey)
· State Report of Graduates as Beginning Teachers

· Course Assessment
· Portfolios

· Non-Initial Certification Graduate Programs

· Research Practicum

· Action Research

· Graduate Portfolio

· Doctorate

· Preliminary Examinations

· Dissertation

· Dissertation Defense
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Research Outcomes/Outputs and Assessments

· Since our last NCATE/DOE site visit, faculty members have collectively published 3 books, 6 chapters in books, 42 articles, and 3 technology products. They have been involved in over 100 publications and presentations at local, district, state, national and international conferences.  In addition, a number of faculty members serve as journal editors and/or as members of educational boards.
Service Outcomes/Outputs and Assessments

· Faculty members provide service to department, college, and university committees, local school committees, state committees, and professional organizations (see faculty vitae for specific documentation of service).  Unit faculty serves in leadership roles by actively serving on Faculty Senate, University committees, and task forces. The faculty is also actively involved in service to P-12 schools through volunteer efforts, mentoring, and collaboration with Professional Development School sites.  Additional examples of faculty service include:

· Members or chairperson of department, division, college, or university committees;

· Collaboration with the Center for Teaching and Learning (e.g. provide faculty  feedback on teaching);

· Chairman of the Board of Education Research Center for Child Development;

· Faculty liaison to Professional Development School;

· Chairperson and member of school and community advisory councils;

· Supervisor for community service hours needed for Certified Behavior Analyst Certification;

· Observation/consultation with teachers (e.g. mobility, classroom climate);

· Tutoring/mentoring children in local schools;

· Americorps Board Member;

· President, Emerald Coast TESOL;

· Family Safety Review Committee at Sacred Heart Hospital;

· Expert witness for issues involving due process of students with disabilities;

· Judge for Science and History Fairs;

· Member of state committee for reading research initiatives;

· Reading consultant to community based organization;

· Provider, Pensacola Bay Area Literacy Coalition;

· Editor or reviewer of refereed journals;

· President of Council for Children with Behavior Disorders; and

· Officers and members of state and national organizations.
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Enrollment Trends
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Headcount (Fall)

	 CIP
	Program
	Fall 99
	Fall 00
	Fall 01
	Fall 02
	Fall 03

	
	Lower Division
	
	
	
	
	

	13.1202
	Elementary Education
	151
	139
	157
	145
	161

	13.1203
	Middle School Undeclared
	4
	3
	3
	9
	7

	13.1203
	Middle School Math/Science
	4
	1
	1
	2
	1

	13.1203
	Middle School Math/English
	2
	1
	2
	7
	5

	13.1203
	Middle School Math/Social Science
	1
	1
	0
	0
	3

	13.1203
	Middle School Social Science/English
	5
	4
	5
	0
	2

	13.1203
	Middle School Social Science/Science
	6
	2
	3
	5
	4

	13.1203
	Middle School English/Science
	0
	0
	0
	0
	0

	13.1210
	Primary Education
	0
	0
	0
	0
	2

	13.1210
	PreK/Primary Education
	29
	32
	33
	26
	21

	13.1001
	Special Education Undeclared
	19
	11
	9
	11
	13

	13.1001
	Special Education: Emotional Handicaps
	10
	9
	4
	6
	5

	13.1001
	Special Education: Learning Disabilities
	18
	15
	15
	15
	11

	13.1006
	Special Education: Mental Handicaps
	5
	3
	2
	3
	1

	13.1320
	Career & Technical: Program Develop.
	3
	2
	2
	3
	1

	13.1320
	Career & Technical: Teacher Education
	3
	2
	3
	1
	2

	13.1320
	Career & Technical: Vocational Studies
	3
	1
	0
	0
	0

	
	Total
	263
	226
	239
	233
	239

	
	Upper Division
	
	
	
	
	

	13.1202
	Elementary Education
	208
	197
	202
	205
	219

	13.1203
	Middle School Social Science/English
	15
	14
	9
	4
	2

	13.1203
	Middle School Math/English
	6
	3
	1
	9
	8

	13.1203
	Middle School English/Science
	1
	0
	0
	0
	0

	13.1203
	Middle School Social Science/Science
	1
	0
	3
	5
	6

	13.1203
	Middle School Math/Science
	22
	19
	9
	6
	8

	13.1203
	Middle School Math/Social Science
	8
	5
	6
	5
	4

	13.1203
	Middle School Undeclared
	0
	0
	2
	3
	1

	13.1001
	Special Education Undeclared
	1
	3
	6
	7
	27

	13.1001
	Special Education: Emotional Handicaps
	11
	17
	14
	18
	15

	13.1001
	Special Education: Learning Disabilities
	30
	49
	45
	58
	53

	13.1006
	Special Education: Mental Handicaps
	18
	15
	20
	10
	4

	13.1210
	Primary Education
	0
	0
	0
	0
	3

	13.1210
	PreK/Primary Education
	36
	44
	35
	26
	33

	13.1320
	Career & Technical: Program Develop.
	1
	0
	3
	2
	4

	13.1320
	Career & Technical: Teacher Education
	3
	3
	2
	5
	3

	13.1202
	Elementary/Middle Level Unclassified
	106
	74
	62
	41
	59

	13.1001
	Special Education Unclassified
	35
	28
	42
	53
	35

	13.1320
	Career & Technical Unclassified
	54
	58
	30
	27
	19

	
	Total
	556
	529
	491
	484
	503

	
	Graduate
	
	
	
	
	

	13.0301
	Elementary Education
	95
	52
	41
	37
	1

	13.0301
	Elementary Education C & I
	0
	0
	6
	0
	78

	13.0301
	Middle School English
	1
	3
	1
	2
	2

	13.0301
	Middle School Math
	7
	8
	8
	6
	4

	13.0301
	Middle School Science
	1
	1
	2
	4
	1

	13.0301
	Middle School Social Science
	5
	6
	4
	2
	3

	13.0301
	Middle School/Middle Level Certification
	16
	20
	21
	14
	4

	13.0301
	Middle School/Secondary Certification
	21
	18
	21
	24
	14

	13.0301
	Middle School/Secondary Non-Certification
	0
	1
	0
	0
	1

	13.0301
	Middle School/Secondary Biology
	2
	2
	0
	2
	0

	13.0301
	Middle School/Secondary English
	2
	0
	0
	1
	1

	13.0301
	Middle School/Secondary Math
	3
	5
	4
	4
	1

	13.0301
	Middle School/Secondary Social Science
	1
	2
	2
	7
	0

	13.0301
	C&I Reading 
	0
	0
	4
	14
	16

	13.1001
	Clinical Teaching Undeclared
	2
	5
	2
	5
	7

	13.1001
	Clinical Teaching: Emotional Handicaps
	9
	8
	5
	9
	14

	13.1001
	Clinical Teaching: Emotional Hand. MCTP
	16
	40
	35
	18
	11

	13.1001
	Clinical Teaching: Learning Disabilities
	2
	3
	5
	7
	5

	13.1001
	Clinical Teaching: Learning Disab. MCTP
	16
	15
	4
	4
	2

	13.1001
	Clinical Teaching: Mental Handicaps
	1
	0
	0
	0
	0

	13.1001
	Clinical Teaching: Mental Hand. MCTP
	3
	2
	1
	1
	0

	13.1001
	MCTP Undeclared
	1
	3
	0
	0
	0

	13.1001
	Varying Exceptionalities
	0
	0
	3
	15
	13

	13.1001
	Comprehensive Specialization
	0
	0
	0
	0
	6

	13.0301
	C&I Alternative Education
	10
	8
	7
	7
	1

	13.0301
	C&I Career & Technical
	0
	0
	0
	0
	4

	13.0301
	C&I Primary Education
	9
	6
	5
	1
	1

	13.0301
	Career & Technical: Vocational Education
	4
	7
	7
	7
	1

	13.0301
	C & I Doctorate: Teacher Education
	0
	2
	10
	8
	10

	13.0301
	C & I Doctorate: Teaching & Learning
	6
	8
	6
	7
	6

	13.0301
	C & I Doctorate: Special Education
	13
	14
	13
	11
	8

	13.0301
	C & I Doctorate: Elementary Education
	4
	2
	1
	0
	0

	
	Total
	250
	241
	218
	217
	215


Degrees Awarded

2002/03

	CIP
	Programs
	Assoc/Bach
	Master's
	Special
	Doctoral

	13.0301
	Curriculum & Instruction
	 
	51
	18
	28

	13.0401
	Education Leadership 
	 
	91
	16
	 

	13.1001
	Special Education 

 (Habil. Sci/Clin.Tch) 
	19
	20
	 
	 

	13.1006
	Special Education 

 Mental Handicap 
	6
	 
	 
	 

	13.1202
	Elementary Education 
	96
	1
	 
	 

	13.1203
	Middle School 
	8
	 
	 
	 

	13.1204
	Primary Education 
	12
	 
	 
	 

	13.1316
	Biology Education 
	 
	3
	 
	 

	13.1320
	Vocational Tech. 
	1
	 
	 
	 

	
	Totals
	142
	166
	34
	28
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2001/2002
	CIP
	Programs
	Assoc/Bach
	Master's
	Special
	Doctoral

	13.0301
	Curriculum & Instruction
	 
	56
	28
	16

	13.0401
	Education Leadership 
	 
	99
	12
	 

	13.1001
	Special Education 

 (Habil. Sci/Clin.Tch) 
	25
	25
	 
	 

	13.1006
	Special Education 

 Mental Handicap 
	10
	 
	 
	 

	13.1202
	Elementary Education 
	92
	 
	 
	 

	13.1203
	Middle School 
	8
	 
	 
	 

	13.1204
	Primary Education 
	23
	 
	 
	 

	13.1311
	Math MAT 
	 
	1
	 
	 

	13.1320
	Vocational Tech. 
	1
	 
	 
	 

	
	Totals
	159
	181
	40
	16


2000-2001
	CIP
	Programs
	Assoc/Bach
	Master's
	Special
	Doctoral

	13.0301
	Curriculum & 

Instruction
	 
	39
	37
	21

	13.0401
	Education Leadership 
	 
	72
	15
	 

	13.1001
	Special Education 

 (Habil. Sci/Clin.Tch) 
	14
	25
	 
	 

	13.1006
	Special Education 

 Mental Handicap 
	4
	 
	 
	 

	13.1202
	Elementary Education 
	87
	 
	 
	 

	13.1203
	Middle School 
	26
	 
	 
	 

	13.1204
	Primary Education 
	22
	 
	 
	 

	13.1311
	Math MAT 
	 
	1
	 
	 

	13.1320
	Vocational Tech. 
	5
	 
	 
	 

	
	Totals
	158
	137
	52
	21
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1999/2000
	CIP
	Programs
	Assoc/Bach
	Master's
	Special
	Doctoral

	13.0301
	Curriculum & 

Instruction
	 
	67
	22
	21

	13.0401
	Education Leadership 
	 
	93
	19
	 

	13.1001
	Special Education 

 (Habil. Sci/Clin.Tch) 
	13
	12
	 
	 

	13.1006
	Special Education 

 Mental Handicap 
	4
	 
	 
	 

	13.1202
	Elementary Education 
	105
	 
	 
	 

	13.1203
	Middle School 
	19
	 
	 
	 

	13.1204
	Primary Education 
	14
	 
	 
	 

	13.1311
	Math MAT 
	 
	2
	 
	 

	13.1314
	Health, Leisure, 

Sports
	1
	 
	 
	 

	13.1317
	Interdisciplinary Social 

Science Teaching 

(History) 
	0
	 
	 
	 

	13.1320
	Vocational Tech. 
	3
	 
	 
	 

	
	Totals
	159
	174
	41
	21


1998/1999

	CIP
	Programs
	Assoc/Bach
	Master's
	Special
	Doctoral

	13.0301
	Curriculum & 

Instruction
	 
	37
	18
	9

	13.0401
	Education Leadership 
	 
	74
	9
	 

	13.1001
	Special Education 

 (Habil. Sci/Clin.Tch) 
	31
	12
	 
	 

	13.1006
	Special Education 

 Mental Handicap 
	2
	 
	 
	 

	13.1202
	Elementary Education 
	125
	 
	 
	 

	13.1203
	Middle School 
	18
	 
	 
	 

	13.1204
	Primary Education 
	15
	 
	 
	 

	13.1307
	Health Education 
	14
	10
	 
	 

	13.1311
	Math MAT 
	 
	2
	 
	 

	13.1314
	Health, Leisure, 

Sports
	69
	9
	 
	 

	13.1317
	Interdisciplinary Social 

Science Teaching 

(History) 
	2
	 
	 
	 

	13.1320
	Vocational Tech. 
	4
	 
	 
	 

	
	Totals
	280
	144
	27
	9
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Curriculum

Major Changes since Prior Review

· Elementary Education Certification

· The Elementary Education Program was revised per state mandate to include kindergarten. Competencies and skills as well as assessments were expanded to include this additional grade level.

· Exceptional Student Education Certification

· All of the Exceptional Student Education Program areas were combined to form one new “Exceptional Student Education” program per state mandate.

· ESOL

· The Elementary Education, Exceptional Student Education, and PreK/Primary Education programs were infused with ESOL competencies and skills so that students could receive ESOL endorsement per state mandate.  

Statutory Mandates

Required Common Prerequisites (bachelor's only)

· All Teacher Education Programs Require the three course state mandated sequence including:

· Introduction to Education

· Teaching Diverse Populations, and 
· Introduction to Educational Technology
· Prekindergarten/Primary; Elementary Education; Exceptional Student Education; Middle Level Education
· The State of Florida mandates specified courses for the Elementary Education program. The common prerequisites, when combined with the University's general studies program requirements, comprise 61 hours of lower division courses.  In addition to three specified education courses (EDF 1005, EDG 2701, and EME 2040), 52 hours must be chosen from the following liberal arts and sciences areas: (a)communications; (b) mathematics; (c) natural and/or physical sciences; (d) fine arts and/or humanities; and (e) social sciences.  The hours must include at a minimum:

· Nine hours in English to include writing, literature, and speech.

· Nine hours in science to include earth science, life science, and physical science with a minimum of one associated lab.

· Nine hours in mathematics to include college algebra or above and geometry.

· Twelve hours in social sciences to include American history and general psychology.

· Six hours in humanities to include philosophy and fine arts.
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Credits-to-degree Limits (bachelor's only)

· Prekindergarten/Primary (128)

· Elementary Education (128)

· Exceptional Student Education (134)

· Middle Level Education

· Middle Grades English/Social Science (148)

· Middle Grades English/General Science (150)

· Middle Grades English/Mathematics (149)

· Middle Grades General Science/Social Science (150)

· Middle Grades General Science/Mathematics (151)

· Middle Grades Mathematics/Social Science (149)

· Career and Technical Studies/Vocational Teacher Education (120 Hours)
· Career and Technical Studies/Vocational Program Development (120 Hours)
Limited Access Status (bachelor's only)

· Per Florida Department of Education Administrative Rule, students are not fully admitted to Teacher Education until they have a grade point average of at least 2.5 on a 4.0 scale for the general education courses of the undergraduate studies, or have completed requirements and been awarded a baccalaureate degree with a minimum grade point average of 2.5 on a 4.0 scale. They must also demonstrate mastery of general knowledge, including the ability to read, write, and compute by passing the College Level Academic Skills Test (CLAST) or the Praxis I: Academic Skills Test.
· The University of West Florida’s Program Graduates in Teacher Education must have a 2.5 GPA and have passed all three subtests of the Florida Teacher Certification Exam including the General Knowledge, Professional Knowledge, and Subject area subtests as well as demonstration of competency at the preprofessional level on the educator accomplished practices.
Articulation with Feeder Institutions

· The Teacher Education Division has a 2+2 articulation agreement with the community colleges in its service area. There is also a 2+2+2 articulation agreement with Woodham High School’s Teacher Academy, Pensacola Junior College, and The University of West Florida.
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Accreditation Status

· All programs were successfully accredited during the November 1-5, 2003 joint review by the National Council for Accreditation of Teacher Education (NCATE), the Florida Department of Education Office of Educator Preparation (DOE), and the Florida Department of Education Division of Colleges and Universities (DCU).

Responses to Recommendations from Previous Reviews

· Syllabi

· The prototype syllabus template that was designed in 1999 to link course content to the unit’s conceptual framework and Florida’s Educator Accomplished Practices has been revised and updated. Changes to the course syllabi format have been implemented across the unit. The format affords faculty the opportunity to align student learning outcomes for each course to the state standards, accomplished practices, ESOL requirements, assessments, and NCATE standards.

· Candidate Assessment

· During the past year the unit has revised the documentation used to assess candidates at each time period in the program. The components of the portfolio, the practicum evaluations, and the final teacher education evaluations were revised in the spring of 2003. The assessment instruments reflect student learning outcomes directly related to the accomplished practices recognized by the State of Florida and NCATE knowledge, skills, and dispositions. The electronic assessment instrument, the Piechura-Couture Assessment Model from Stetson University, was implemented in the spring of 2003. This model provides a comprehensive evaluative tool for tracking candidates, program, and unit measures. During the 2002-2003 academic year candidate rating sheets used by all teacher education programs were revised and aligned with Florida’s APs. These rating sheets were coded and entered in to the Piechura-Couture Assessment Model to document candidates’ performance.

· Clinical Educator Training

· School district principals verify in writing that teachers who supervise students during field experience courses and internships/student teaching have received specialized training in clinical supervision and are successful and effective in classroom management strategies. Respective school districts provide a list of teachers verifying teachers that have completed Clinical Educator Training. There are no instructors who do not meet the established qualifications. No exceptions have been made.
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Sufficiency of Resources and Support Services (to achieve goals/objectives)

· The Division of Teacher Education recently submitted an unfilled senior word-processing position for reevaluation to a senior statistician position in order to have a full-time person to monitor the accreditation documentation and prepare ongoing analysis and reports.

Strengths/Opportunities/Barriers (that support or impedes achievement of   goals/objectives)

· The foremost strength is that the Division of Teacher Education faculty members are a cohesive and collaborative group that are willing to work as a team to achieve and maintain accreditation goals and provide ongoing program review, modification, and accountability.

· The future opportunity is to expand into other initial certification areas to meet local school district needs. Folios are being prepared to provide initial certification in gifted endorsement, reading endorsement, and ESOL endorsement.

· Practices. One barrier to the accreditation process is that a comprehensive assessment system will take time to develop and implement. 

Recommendations from Current Review

Department/Division

· All standards were met and the following two weaknesses were identified:

· The assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used.
· The information management and decision making system used to make valid and reliable decisions about the degree of attainment of each Florida Educator Accomplished Practice is not fully developed and implemented.
Review Team

· National Council for Accreditation of Teacher Education Board of Examiners

· Dan Prinzing (Chair)

· Sharon Andrews

· Jodi Crandall

· Libby Hall

· Beverly Mitchell

· State of Florida Team

· Grant Hayes (Chair)

· Elizabeth Jakubowski

· Theresa Vernetsen

· Robert Vos

· Florida Department of Education Office of Educator Preparation

· Betty Blue

· Vie Vie Baird

·  Florida Department of Education Division of Colleges and Universities

· Dorothy Minear

· Cynthia Connelly
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Deans Review Summary

The Dean of the College of Professional Studies identified the following four goals to address continuing accreditation weaknesses:

1. Develop a comprehensive assessment system based on the Florida Educator Accomplished Practices (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.065) that will be used to make data-driven student and programmatic decisions encompassing the time from when a student is first entered into the program until three years after program completion.

2. Develop a broad support system to assist the Chairperson in addressing student’s professional weaknesses as identified in the Competencies and Skills (Ninth Edition; http://www.firn.edu/doe/sas/ftce/ftcecomp.htm) and assessed by the Florida Teacher Certification Exam General Knowledge, Subject Area, and Professional Examinations (http://www.firn.edu/doe/sas/ftcehome.htm).  

3. Develop a monitoring system for faculty recency of experience (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.066) that assures accountability and adequate documentation.

4. Complete the infusion of ESOL into all course syllabi in accordance with the model for infused programs (http://www.firn.edu/doe/profdev/pdf/final_esol.pdf). 

An action plan is in development to meet the four goals as set forth by the Dean. The action plan includes the following:

1. Develop a comprehensive assessment system based on the Florida Educator Accomplished Practices (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.065) that will be used to make data-driven student and programmatic decisions encompassing the time from when a student is first entered into the program until three years after program completion.

2. Develop a broad support system to assist the Chairperson in addressing student’s professional weaknesses as identified in the Competencies and Skills (Ninth Edition; http://www.firn.edu/doe/sas/ftce/ftcecomp.htm) and assessed by the Florida Teacher Certification Exam General Knowledge, Subject Area, and Professional Examinations (http://www.firn.edu/doe/sas/ftcehome.htm).  

3. Develop a monitoring system for faculty recency of experience (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.066) that assures accountability and adequate documentation.

4. Complete the infusion of ESOL into all course syllabi in accordance with the model for infused programs (http://www.firn.edu/doe/profdev/pdf/final_esol.pdf). 
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Plans for Follow-up on Recommendations

· The Division of Teacher Education will complete an Institutional Program Evaluation Plan (IPEP) for 2004 in accordance with Florida Department of Education mandates. Included in the IPEP will be revisions of ESOL-infused syllabi.
· A comprehensive assessment system will be implemented in 2004-2005 based on FL-DOE recommendations form the assessment workshop.
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SUMMARY FOR PROFESSIONAL EDUCATION UNIT

NCATE 2000 Standards

Institution:
University of West Florida
	Standards
	Team Findings

	
	Initial
	Advanced

	1
	Candidate Knowledge, Skills, and Dispositions
	M
	M

	2
	Assessment System and Unit Evaluation
	M
	M

	3
	Field Experiences and Clinical Practice
	M
	M

	4
	Diversity
	M
	M

	5
	Faculty Qualifications, Performance, and Development
	M
	M

	6
	Unit Governance and Resources
	M
	M


M = Standard Met

NM = Standard Not Met
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I.
Introduction:

The University of West Florida is a public, coeducational university committed to excellence in its selected undergraduate, graduate programs.  Authorized in 1963 by the Florida Legislature, ground for the institution was broken on April 16, 1965; the first students began classes in the fall of 1967.  The main campus of 1,600 acres of rolling hills and natural woodland along the Escambia River is ten miles north of downtown Pensacola, at the western end of the Florida Panhandle between Escambia and Santa Rosa Counties.  

In addition, the University of West Florida has waterfront property on Santa Rosa Island that is available for recreational, academic, and research pursuits.  The University operates the Fort Walton Beach Campus, the Eglin Air Force Base Center, and offices at Naval Air Station Pensacola, Hurlburt Field, and Whiting Field, and has a partnership program with Chipola Community College in Marianna.  The Pensacola and Ft. Walton Beach areas are home to six military facilities that affect the character and needs of the community.  Based upon the demographic summary of the eight county service region, the population is 78.1% White, 17% African American, 2% Hispanic, 1.1% Asian, and 2.2% other.  

As a comprehensive university with an enrollment of over 7621 undergraduates and 1234 graduate students, the University of West Florida includes the College of Arts and Sciences (51% of the university enrollment), the College of Business (19% of the university enrollment), and the College of Professional Studies (30% of the university enrollment).  The Board of Trustees for the University of West Florida was appointed by the governor and took office in the summer of 2001.  The governor also appointed the Florida State Board of Education including the position of Commissioner of Education to have an oversight role in educational issues.  The transition to the new system was finalized in January 2003.  The first goal of the Board of Trustees was to conduct a search for a new president of the University of West Florida.  In the summer of 2002, Dr. John Cavanaugh was appointed.

Since the 1998 NCATE visit, the organization of the unit as well as administration at the unit, college, and university levels has changed.  Effective July 1, 2000, the College of Education reorganized in the College of Professional Studies.  The transformation involved merging the College of Education programs, faculty, and staff with faculty and staff in the Departments of Administration and Justice Studies, Health, Leisure, and Exercise Science, and Social Work.  Located within the College of Professional Studies, the unit is comprised of the Division of Teacher Education, Graduate Studies, and selected Health, Leisure, and Exercise Science faculty. 

Dr. Janet Pilcher became the Interim Dean of the College of Professional Studies in the summer of 2001; Dr. Rex Schmid was appointed Associate Dean for Teacher Education in August 2000.  In October 2002, Dr. Janet Pilcher was named Dean of the College of Professional Studies; Dr. Joe Peters was appointed Chair of the Teacher Education Division in August 2003.  The unit is responsible for the preparation of teachers and other school personnel in P-12 educational settings.  The Dean of the College of Professional Studies, in concert with the Chair of the Teacher Education Division and the Chair of Graduate Studies (the Associate Dean), is responsible for the oversight of the unit.  An organizational structure of College and Division administration, Program Advisory Boards, and the College of Professional Studies Advisory Council has fostered a cooperative, collaborative unit that is institutionalizing a design to empower individuals to think, communicate, strategically plan, and to develop their cognitive and affective human potential to become exemplary educational leaders in 21st Century schools.
The unit offers programs at both the initial and advanced levels: initial – primary education, middle grades education, elementary education, exceptional student education, physical education, career and technical studies, and advanced – career and technical studies, instructional technology, educational leadership, curriculum and instruction.   
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Current Program Areas
Primary Education, B.A.

Middle Grades Education, B.A., M.A.

Elementary Education, B.A.

Exceptional Student Education, B.A., M.A.

Physical Education

Career and Technical Studies, B.S.

Instructional Technology, M.Ed.

Educational Leadership, M.Ed., Ed.S.

Curriculum and Instruction, M.Ed., Ed.S., Ed.D.

Initial and advanced programs are aligned with institutional and department goals, state standards, Florida’s Accomplished Practices, and the conceptual framework theme Empowered Person and Professional Taking Action.  

Within the unit, there have been multiple program changes to respond to new state mandates in teacher education and the implementation and acceptance of alternative certification by the State of Florida.  Modified programs were planned, designed, and piloted by the unit in 2001-2002.  The unit eliminated existing undergraduate secondary approved programs; subject area advisors in math, science, history, music, art, physical education, and English encourage students to complete degrees in their selected content area and then seek alternative certification through the school districts.  An educational studies model allows candidates the option of teacher certification or a degree completion without certification.  Students choosing the certification option are required to take additional courses leading to state certification in their selected approved program.  

Additionally, the unit, in partnership with two local districts, has designed and implemented an instructional component based on the Florida 12 Educator Accomplished Practices for an alternative certification package (a 13th Accomplished Practice in ESOL has been added by the unit).  Teachers without certification hired by a school district are eligible for participation in the program.  Education modules focus on development and demonstration, pedagogical skills, dispositions, and the knowledge to help all students learn.  Unit faculty deliver course content and collaborate with district supervisors to evaluate candidate performance.
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Prior to program admission, candidates are required to pass a basic skills test; prior to student teaching, candidates must pass all portions of the Florida Teacher Certification Examination (the Professional Education Test, the Subject Area Exam, and the General Knowledge Test).  Additionally, candidates are required to submit a Professional Development Portfolio to demonstrate their ability to meet the Florida Accomplished Practices, the Sunshine State Standards, and the knowledge, skills, and dispositions articulated in the NCATE standards.

Correlation of Florida Educator Accomplished Practices and Unit Outcomes

	Florida Educator Accomplished Practices 
	Critical Thinker
	Problem Solver
	Decision maker
	Counselor Mentor
	Ethical/moral professional
	Lifelong Learner

	1.    Assessment
	X
	X
	X
	
	X
	

	2.   Communication
	X
	X
	X
	X
	X
	X

	3.    Continuous 

Improvement
	X
	 X
	X
	
	X
	X

	4.    Critical Thinking
	X
	X
	X
	
	X
	

	5.    Diversity
	X
	X
	X
	X
	X
	X

	6.    Ethics
	X
	X 
	X
	X
	X
	X

	7.    Human Development and Learning
	X 
	X
	 X
	
	X
	X

	8.    Knowledge of Subject Matter
	 
	X
	 
	
	X
	

	9.   Learning  Environments
	X
	X
	 
	
	X
	

	10.  Planning
	 X
	X
	 X
	
	X
	X

	11.  Role of the  Teacher
	X
	X
	X
	X
	X
	X

	12.  Technology
	 
	X
	 
	
	X
	X

	13.  ESOL (UWF added)
	X
	X
	X
	X
	X
	X


Completion of a bachelor’s degree requires 120 semester hours in an approved program, including 48 hours in upper-level course work.  Students must complete a minimum of 24 semester hours of upper-level work in the major field with a minimum of 18 upper-level semester hours in the major field at UWF.  In addition, students must complete: all general studies requirements, all program specific lower division common prerequisites, the college writing skills requirement, and fulfill the College Level Academic Skills Test (CLAST) requirement.

All master’s programs require a minimum of 30 semester hours of approved course work.  Students whose master’s program consists of 30 to 36 semester hours may have a maximum of six semester hours or two courses (whichever is greater in credit) of graduate work at another university accepted toward their program requirements at UWF.

To be eligible for an Ed.D degree, a student must meet the following requirements:

· Complete an approved degree plan of a minimum of 62 semester hours.

· Complete the residency requirement of 24 semester hours in four or fewer sequential terms; complete full-time status requirements of a minimum of nine graduate semester hours.

· Complete the Preliminary Examination during the specified time frame.

· Complete all requirements to advance to candidacy.

· Complete a minimum of 18 semester hours of dissertation credit.

· Have maintained a minimum cumulative program GPA of 3.25 with no grades lower than a B- in coursework counted toward the degree.

· Successfully complete and orally defend a dissertation

· Complete degree requirements within seven years after the date of admission.

The recorded unit composition of undergraduate (634) and graduate (623) candidates is 79.7% White, 12.8% African-American, .02% Hispanic, .01% Asian/Pacific Islander and .02% Other.

The Board of Examiners continuing review of initial and advanced programs at the University of West Florida was conducted in partnership with the Florida State Department of Education and Division of Colleges and Universities in fall 2003.  In addition to the onsite review within unit facilities and school-based field experience placement sites, the BOE team explored the unit’s application of technology-based, web-supported instruction, the use of distance education, and programs offered at branch campus locations.

The unit’s dedication to collaborate with stakeholders in PK-12 education is evident in the demonstrated commitment to online course delivery and distance learning; currently, 15 courses developed by unit faculty at both the initial and advanced levels are available through web access.  The unit has committed the resources to sustain faculty development and integration of technologically-enhanced instruction.  Additionally,  branch campuses at Fort Walton Beach and Chipola College offer complete programs for the preparation of teachers or other school personnel.  Instruction at the branch sites is conducted through distance learning, by resident faculty, and by main campus faculty.  The unit has created a seamless web to extend its capacity beyond the main campus – with faculty and program commitment to the conceptual framework and unit mission established at UWF.

(Though the visiting team was unable to travel to the branch campus locations, interviews with faculty, candidates, and school district support personnel at both Fort Walton and Chipola were conducted via video conferencing to demonstrate the unit’s capacity for distance learning.)      

Derived from the University’s mission, the mission for the College of Professional Studies is: 

· To empower faculty, staff and students with knowledge and opportunity to contribute creatively and distinctively to a complex world.

· To maintain honorable academic and scholarly traditions, which define the culture of the organization.

True to that mission, the professional education unit within the College focuses on developing critical thinking, reflective decision-making, and service orientation to promote general welfare of individuals in local and global communities.  Through collaborative planning and research, the unit is dedicated to empowering educators.

Continually revisited, the implementation and centrality of assessment as the foundation for the model exists throughout the unit.  Empowered Person and Professional Taking Action has become the theme for guiding the unit in its preparation of teachers and other school personnel.   
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II.
Conceptual Framework

The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

	Level: initial and advanced


Findings:

Introduction

The conceptual framework that guides the efforts of the University of West Florida’s professional education unit extends the university’s mission to Empowered Persons and Professionals Taking Action.  It is expected that unit candidates will become critical thinkers, problem solvers, decision makers, counselors / mentors, ethical/moral professionals, and lifelong learners who will learn to “take action” through the unit’s infusion of service learning, diversity study, and technology into programs and course work.  Aptly, the framework is a shared vision for the knowledge, skills, and dispositions of educators to work effectively in P-12 schools.
The institutional vision is that the University of West Florida is distinguished as a premier creative, student-centered university focused on excellence with a mission to empower each individual they serve with knowledge and opportunity to contribute responsibility and creatively to a complex world.

Likewise, the College of Professional Studies’ vision is to foster a diverse, autonomous, and collegial academic learning environment that contributes to enhancing local, state, national and international communities.  Thus, the college’s mission:

· To empower faculty, staff and students with knowledge and opportunity to contribute creatively and distinctively to a complex world.

· To maintain honorable academic and scholarly traditions, which define the culture of the organization.

· To develop contemporary and innovative educational opportunities for traditional and non-traditional students.

The unit’s review and revision of the conceptual framework paralleled the reorganization of the unit and development of a data collection and management system.  Citing the work of Shapiro and Nunez (2001), the unit is demonstrating that a framework provides a management system to support long-term vision.  The theme is based on the overall mission of the university, key institutional sources, research, and a shared vision throughout the unit. 
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Grounded in a philosophical ideation of empowered educators, the knowledge base draws upon the research of Chen, Darling-Hammond, Eisner, Kolb, and Schon to identify the interactive processes that recognize problem solving, critical thinking / research, and reflection as a rationale for coursework, field experiences, and program evaluation linked to continuous improvement.  Central to the conceptual framework is its relationship to the Florida Sunshine State Standards and Florida’s Educator Accomplished Practices.  The unit’s conceptual framework recognizes the impact of the state’s accountability system on the preparation of teachers and other school personnel as an identifier of candidate competencies and proficiencies. 
Shared Vision

The unit’s conceptual framework is recognized as its cultural identity.  For within the unit, faculty and candidates are articulating and demonstrating the six characteristics and five dispositions that define an Empowered Person and Professional Taking Action.

Additionally, the framework’s elements are identified and reinforced in course presentation, in course syllabi, in candidate assessments, in unit communications, and in scholarly research.  

· Empowered educators are lifelong learners, problem solvers, and educational leaders – motivated to master and apply emerging skills and competencies, which will be critical for effective educational leadership during the next century.

· Empowered educators are adaptable, self-directed, and self-motivated individuals who are goal oriented and capable of adapting to and functioning in a rapidly changing and technologically complex global society.

· Empowered educators must encourage within the community an appreciation for and understanding of the critical role that “quality” public education plays in sustaining both the democratic and core values essential to the character of our society.

· Empowered educators have a high degree of commitment to the betterment of the lives of their students.

· Empowered educators strive to be professionals in the respective fields of study and to proactively take action to improve their profession and to serve as exemplary educators.

· Empowered educators appreciate the need for preparing children, youth, and adult learners to function in a rapidly changing, highly diverse global society.
The framework is based in the contemporary research on reflection, the integration of technology, and service.  The core of the framework – the role of assessment and mastery of the Accomplished Practices – is shared among faculty and candidates as the basis for “empowered professionals.”  The unit’s shared vision and understanding of assessment has prompted the university to call upon education faculty to share expertise by championing performance-based assessment across campus.
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Coherence

Consequently, the implementation and integration of the framework exists as the cultural identifier of the unit.  Faculty, school personnel and candidates recognize the impact of achievement defined by the state’s accountability system.  Whereas the Florida Sunshine State Standards, Educator Accomplished Practices, and requisite state assessments continue to influence the alignment of curriculum, experiences, and unit assessments, coherence according to the conceptual framework has linked all programs and divisions within the unit in a commitment of “taking action” – to teach and learn by doing and to base research on current trends and needs within the community. 

The ongoing review of the framework has prompted the unit to articulate “who we are” at the University of West Florida and “what we do” in the professional education unit, with the assessment system prompting the dialogue to include “why we do” and “how we do” as derived from a shared conceptual framework.   
Professional Commitments and Dispositions

The framework recognizes a scholarly commitment to service – “taking action.”  Within that commitment, the heart of the unit lies in the application of five dispositions that serve to reinforce the character and aptitude of “empowered persons and professionals.”

· The teacher values critical thinking and problem solving.

· The teacher believes that all children can learn and helps promote high levels of success.

· The teacher is committed to the profession, to continuous learning, and to self-improvement.

· The teacher is committed to self-reflection and to the use of multiple assessment strategies.

· The teacher recognizes human diversity and makes students feel valued for their potential.
Candidate and faculty articulation of the dispositions reinforces the unit’s commitment to “empowered professionals” who are actively engaged in reflection in- and on-action.  As noted by the faculty, the dispositions capture the intent of the unit in guiding candidates who can adapt to change, problem solve, redirect efforts, and are committed to guiding the learning of all students in the classroom.  The professional commitments and dispositions that shape the candidates’ experience at the University of West Florida are articulated, modeled by the faculty, and demonstrated in the field.

Return to Table of Contents
Commitment to Diversity

The commitment to diversity permeates as a dedicated goal in the College of Professional Studies at the University of West Florida.  Individual courses document the richness of diversity, program design includes requisite coursework, and candidate portfolios present the interrelationship of field and clinical experience to coursework as the means of examining belief and theory in committed practice.  As noted in the framework, the unit’s vision includes the preparation of teachers and other school personnel who are able to recognize human diversity and make students feel valued for their potential.

That value is actualized in the unit’s efforts to ensure that all initial candidates are placed in field settings with diverse students, incorporate and model the encouragement of diversity in candidate coursework, and provide a wide variety of opportunities for service learning in diverse settings.  

Commitment to Technology

The acquisition and modeling of technology use has further defined the unit’s commitment to fostering “empowered professionals.”  Candidate use of technology is both an expectation and requisite for performance in coursework and in the P-12 classroom.  Consequently, the university readily acknowledges the impact of the unit in shaping technology use and support across the campus.  Likewise, the candidates are entering the field with the knowledge, skills, and dispositions to utilize technology as an instructional tool to engage their students in learning.   

Candidate Proficiencies Aligned with Professional and State Standards

Recognizing the impact of the external forces of educational reform and accountability, i.e., Florida’s Sunshine State Standards, Curriculum Frameworks, Educator’s Accomplished Practices, legislative policy, Florida Department of Education rule and U.S. Department of Education policy and rule, all professional education programs for initial preparation at the University of West Florida for which approval is available and appropriate are aligned to state standards, have been reviewed, and are approved by the state.  Though aligned with state competencies, Guidance and Counseling (advanced level) is not state-approved and does not carry a recommendation for professional certification.

The unit is fulfilling its mission to prepare teachers and other school personnel in P-12 education to be Empowered Persons and Professionals Taking Action.
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III. Findings for Each Standard

1.
Candidate Knowledge, Skills, and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

	A.         Level: initial and advanced


B.        Findings:

Initial

Content, pedagogical and professional knowledge, skills and dispositions as well as assessments of these proficiencies are organized around the characteristics and learning outcomes from the unit’s conceptual framework, Empowered Person and Professional Taking Action (EPP: Taking Action).  They align directly with the Florida Educator Accomplished Practices (AP) and their indicators to provide the unit with evidence of consistency between institutional and state standards (Table 1).
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Table 1 Correlation of Florida Educator Accomplished Practices and Unit Outcomes

	Florida Educator Accomplished Practices 
	Critical Thinker
	Problem Solver
	Decision maker
	Counselor Mentor
	Ethical/moral professional
	Lifelong Learner

	1.    Assessment
	X
	X
	X
	
	X
	

	2.   Communication
	X
	X
	X
	X
	X
	X

	3.    Continuous 

Improvement
	X
	 X
	X
	
	X
	X

	4.    Critical Thinking
	X
	X
	X
	
	X
	

	5.    Diversity
	X
	X
	X
	X
	X
	X

	6.    Ethics
	X
	X 
	X
	X
	X
	X

	7.    Human Development and Learning
	X 
	X
	 X
	
	X
	X

	8.    Knowledge of Subject Matter
	 
	X
	 
	
	X
	

	9.   Learning  Environments
	X
	X
	 
	
	X
	

	10.  Planning
	 X
	X
	 X
	
	X
	X

	11.  Role of the  Teacher
	X
	X
	X
	X
	X
	X

	12.  Technology
	 
	X
	 
	
	X
	X

	13.  ESOL (UWF added)
	X
	X
	X
	X
	X
	X

	Note:  Format for Table 2.4 adapted from the University of Florida’s NCATE site.


This alignment also provides a logical structure for the candidate’s organization and choice of appropriate contents for the required Teacher Development Portfolio (TDP), the principal assessment of candidates’ knowledge, skills, and dispositions.  The contents, compiled over time spent in course work and field experiences beginning with admission to teacher education, represent a variety of artifacts, assessments of artifacts, and reflections which are evaluated by designated faculty a minimum of three times (following Portfolio Workshop I for orientation to the portfolio, a progress check in Practicum II, and a final evaluation in Practicum IV just prior to the Student Teaching phase of the extended experience). The candidate continues to add to the portfolio throughout student teaching. They submit at least two work samples for each AP and provide a reflective essay to justify the inclusion of the selected artifact and its relationship to the AP. The scale for evaluating the portfolio is now a 4-point Likert scale: 4=Exceeds Expectations, 3=Meets Expectations, 2=Improvement Needed, 1=Unsatisfactory, 0=Not Observed but there is no agreed upon rubric that defines the specific criteria for each level. Although the unit has adopted all indicators for each AP met, the requirements are such that the candidate can choose which indicators to address as long as the minimum set by the unit is met.  Recently, all indicators were differentiated as to knowledge, skill, or disposition but the freedom to choose indicators for evidence in the portfolio does not guarantee that all candidates demonstrate the same knowledge, skills or dispositions.  Furthermore, the unit does not require documentation of all APs at each portfolio submission, therefore, it is possible that candidates only demonstrate some proficiencies early in the program. 
The resource materials provided as a guide for the development of the portfolio for candidates and the evaluation forms used to evaluate the portfolio only reference the APs as the essential expectations.  The electronic data collection and reporting system is organized around the APs, not to the unit’s expectations.  One exception is a summary component in the electronic system where the numeric evaluations from an assessment of the APs are programmed to correspond to the six conceptual framework characteristics along with a three level rubric.  However, as an internal system link, most candidates were unaware of the rubric.
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Content Knowledge for Teacher Candidates 

Initial

Specifically, Accomplished Practice #8 Knowledge of Subject Matter and the conceptual framework’s characteristics of problem solver and ethical/moral professional constitute the portion of the portfolio showing candidate knowledge of subject matter. The candidate must demonstrate and address 5 indicators:  1. communicates knowledge of subject matter that enables students to learn, 2. increases subject matter knowledge in order to integrate the learning activities, 3. uses the materials and technologies of the subject field in developing learning, 4. acquires currency in subject field, and 5. plans and conducts collaborative lessons with colleagues from other fields.  Aggregate data of portfolio evaluations were not available but individual scores reside in the electronic system on individual candidates. 
Since fall 2001, a passing score on the Florida Teacher Certification Exam (FTCE) is required for permission to enroll in student teaching.  One section is the Subject Area Exam, and because the exam is a pre-requisite to student teaching, all graduates since fall 2001 have demonstrated criterion knowledge of the specific subject for which they prepared to teach.  Prior to fall 2001, Title II test data from the same exam showed institutional passing rates of 92% and 93% respectively for the years 1998-99 and 1999-00.  Table 2 shows the passing rates of individual programs from 1998-2002. Programs not meeting the state’s 90% pass rate over the five-year reporting period were Art K-12, Elementary Education 1-6, Specific Learning Disabilities K-12, and PreK Primary Education PK-3.
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Table 2 Institution Passing Rates 1998-2002

	
	
	1998-1999
	1999-2000
	2000-2001
	2001-2002
	Overall

	DOE Code
	Approved Program
	# Taking
	% Passed
	# Taking
	% Passed
	# Taking
	% Passed
	# Taking
	% Passed
	# Taking
	% Passed

	114
	Art K-12
	2
	50*
	4
	75*
	1
	100*
	3
	100*
	10
	80*

	131
	Elementary Education 1-6
	124
	86
	115
	78
	43
	100
	57
	91
	339
	86

	202 
	Music K-12
	4
	100*
	3
	100*
	0
	0
	2
	100*
	9
	100*

	212
	Reading K-12
	1
	100*
	0
	0
	0
	0
	0
	0
	1
	100*

	221
	Specific Learning Disabilities K-12
	28
	86
	15
	73
	5
	80*
	15
	87
	63
	90

	277
	PE K-8
	6
	100*
	3
	100*
	5
	100*
	1
	100*
	15
	100*

	278
	PE 6-12
	6
	50*
	2
	100*
	5
	100*
	2
	100*
	15
	80*

	285
	Educational Leadership
	1
	100*
	0
	0
	0
	0
	0
	0
	1
	100*

	286
	English 6-12
	10
	90*
	10
	90*
	2
	100*
	0
	0
	22
	91*

	287
	Math 6-12
	4
	100*
	2
	100*
	2
	100*
	0
	0
	8
	100*

	288
	Biology 6-12
	1
	100
	0
	0
	0
	0
	0
	0
	1
	100*

	289
	C & I Secondary
	0
	0
	1
	100*
	0
	0
	0
	0
	1
	100*

	292
	History 6-12
	4
	75*
	1
	100*
	0
	0
	0
	0
	5
	80*

	293
	Social Science 6-12
	5
	100*
	0
	0
	0
	0
	0
	0
	5
	100*

	306
	Middle Grades Math 
5-9
	1
	100*
	3
	100*
	0
	0
	0
	0
	4
	100*

	307
	Middle Grades General Science
	1
	100*
	1
	100*
	2
	100*
	0
	0
	4
	100*

	309
	Emotionally Handicapped K-12
	10
	100*
	6
	83*
	4
	100*
	10
	100*
	30
	97*

	325
	Mentally Handicapped K-12
	2
	50*
	5
	100*
	3
	100*
	8
	100*
	18
	94*

	326
	Middle Grades English 5-9
	2
	50*
	1
	0
	0
	0
	0
	0
	3
	67*

	327
	Middle Grades Social Science 5-9
	1
	100*
	2
	100*
	0
	0
	1
	100*
	4
	100*

	329
	Primary Education K-3
	1
	100*
	0
	0
	0
	0
	0
	0
	1
	100*

	334
	Health K-12
	0
	0
	2
	100*
	0
	0
	0
	0
	2
	100*

	365
	Middle Grades Math/Science 5-9
	8
	75*
	4
	100*
	5
	100*
	0
	0
	17
	88*

	366
	Middle Grades English/Soc Sci 5-9
	4
	100*
	4
	75*
	6
	100*
	2
	100*
	16
	100*

	371
	PreK Primary Education PK-3
	15
	80
	14
	71
	11
	100
	20
	95
	60
	87

	373
	Middle Grades English/Math 5-9
	0
	0
	3
	100*
	1
	100*
	0
	0
	4
	100*

	374
	Middle Grades Math/Soc Sci 5-9
	2
	100*
	3
	100*
	3
	66*
	2
	100*
	13
	92*

	375
	Middle Grades English/Science 5-9
	0
	0
	1
	100*
	0
	0
	0
	0
	1
	100*

	376
	Middle Grades Gen Sci/Soc Sci 5-9
	0
	0
	2
	100*
	6
	100*
	1
	100*
	9
	100*


For some areas of teacher education, results from an assessment of basic skills in English, math, science and social studies, which all candidates must take upon admission to Teacher Education, provides additional evidence of subject matter competence.  If a candidate fails to score at least 90% on any subject, the candidate and faculty advisor develop an Academic Remediation Plan that identifies the areas for improvement, objectives, and activities to be accomplished.  

Surveys and questionnaires completed by employers of graduates as well as the graduates are constructed to provide information about beginning teachers’ performance of the 12 accomplished practices.  Instruments labeled “surveys” contain multiple statements rated by the respondent; however, the statements are not differentiated with respect to content, characteristics, or Accomplished Practices.  Overall, aggregate ratings collapsed across all statements and completed by employers from 1999-02 are provided in Table 3. 
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Table 3 Employer Satisfaction Survey Data

	Year
	Rating

	
	Superior
	Good
	Adequate
	Poor
	N/A

	1999
	16%
	47%
	30%
	3%
	4%

	2001
	40%
	38%
	18%
	3%
	1%

	2002
	25%
	44%
	26%
	2%
	3%


However, more pertinent information comes from surveys completed by graduates of the programs with results showing similar ratings of satisfaction (88% based on data from 1998-2001) in response to 10 questions about the quality of: 1) overall teacher education, 2) program in candidate’s major field, 3) professional education, and 4) student teaching.  The return rate varied between a low of 19% to a high of 50%.
All initial programs reviewed by the state in 1998 on content standards received continuing approval through spring 2004.  See Table 4 below: 

Table 4 Programs Reviewed

	Program Name
	Award Level
	Program Level
	Number of Hours
	Number of Students

(Fall 2002)
	Agency or Association Reviewing Program
	Status of National and State Program Review

	
	
	
	
	
	
	Review Submitted

(Y or N)
	Status

	Primary 

Education
	B
	Initial
	130
	52
	DOE/NCATE
	Y
	Complete

	Middle Grades Education
	B
	Initial
	137
	55
	DOE/NCATE
	Y
	Complete

	Elementary Education
	B
	Initial
	127
	350
	DOE/NCATE
	Y
	Complete

	Exceptional Student Education
	B
	Initial
	131
	128
	DOE/NCATE
	Y
	Complete

	Physical Education
	B/M  
	Initial / Advanced
	B
	M
	B
	M
	NCATE
	Y
	Complete

	
	
	
	120
	36
	70
	6
	
	
	

	Career & Technical Studies
	B
	Initial /
Advanced
	B
	M
	11
	NCATE
	Y
	Complete

	
	
	
	128
	36
	
	
	
	

	Instructional Technology
	M/S
	Advanced
	M*
	S
	0
	NCATE
	Y
	Complete

	
	
	
	36-39
	36
	
	
	
	

	Educational Leadership
	M/S
	Advanced
	M
	S
	M
	S
	NCATE
	Y
	Complete

	
	
	
	36
	36-39
	145
	21
	
	
	

	Curriculum & Instruction
	M/S/D
	Initial / Advanced
	M
	S
	D
	M
	S
	D
	DOE/NCATE
	Y
	Complete

	
	
	
	33
	36
	
	132
	40
	251
	
	
	

	Undeclared Students
	N
	
	
	284
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Content Knowledge for Other Professional School Personnel
The College of Professional Studies through its Division of Graduate Education offers advanced level programs at the Doctoral, Educational Specialist, and Masters levels.  The advanced level programs are as follows:

· Curriculum & Instruction (Ed.S. & Ed.D.)

· Educational Leadership (M.Ed. & Ed.S)

· Instructional Technology (M.Ed).

The overall mission of the advanced programs in the Division of Graduate Education is to prepare empowered professionals who take action in administrative, leadership and functional positions in Northwest Florida and to conduct and evaluate applied research to solve local, regional, and state education issues and problems.  The underpinning of the advanced programs is to empower candidates to take action as change agents and facilitators of change as articulated in the unit’s conceptual framework characteristics:

1. Valuing critical thinking and problem solving

2. Developing alternative solutions to education and professional problems

3. Practicing self-reflection and the use of multiple assessment strategies to make instructional decisions

4. Governing daily activities and behavior on the basis of ethical and moral principles

5. Interacting effectively with students, parents, colleagues, and the public

6. Participating in professional development activities.
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Specifically, graduates of advanced level programs will be prepared to:

1. Conduct quality applied research that will apply to local, regional, and state issues, concerns and needs

2. Interpret, analyze, and develop appropriate educational and/or public policy

3. Conduct, interpret, and modify instructional programs based on outcome assessments

4. Effectively integrate and infuse instructional technology into both curriculum and instructional components of the educational process

5. Anticipate, respond to, adapt to, and manage educational and institutional change

6. Anticipate, plan for, and deliver effective staff development training

7. Design, conduct, and evaluate educational programs

8. Develop educational leaders who can make informed decisions related to curriculum and instructional policy and implementation

9. Demonstrate behaviors that embody the highest professional ethics and ideals.

The unit expects candidates in advanced programs to demonstrate knowledge of subject matter gained through an emphasis on core curriculum, content area course work, and appropriate field experiences. These studies and experiences are aligned with the standards at the national and institutional level.  All tracks at the advanced level meet Southern Association of Colleges (SAC) Guidelines.  A brief overview of each degree area follows:

DOCTOR OF EDUCATION/Ed.D.

The doctoral degree in Curriculum and Instruction is designed to meet the educational needs of regional place-bound, full-time employed professionals who will be selected from a wide range of educational backgrounds.  These backgrounds include, but are not limited to, public school personnel, community college and university personnel, social and health related personnel, and military personnel. The Ed.D. Program prepares professionals in the community to assume administrative and leadership positions and to conduct and evaluate applied research studies that emphasize local, regional, and state educational issues and problems. To accomplish this task the research and course work is substantive and focused. Rigor of the program is maintained by recruitment and admission policies and procedures, closely monitored curriculum development, and benchmarks of progress such as written and oral exams and successful completion of a dissertation.  Candidates take professional core courses that include foundations, research, curriculum, and technology courses and select one of the six specialization areas:

· Administrative Studies

· Curriculum Studies and Educational Leadership

· Instructional and Performance Technology

· Science and Social Studies

· Teacher Education

· Social Work and Diversity Studies.

Each specialization area has a degree plan to guide candidates through their program of study.  In addition, each specialization has articulated a set of program objectives specific to the specialty area.
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EDUCATION SPECIALIST/Ed.S.
This program is designed primarily for professionals who hold positions of leadership in education or who aspire to provide educational leadership. The purpose of the program is to develop and enhance the functional capability of educational leaders. The research component is practitioner-oriented with emphasis on the utilization of research findings for decision making.  The degree is designed to meet the educational needs of regional place-bound, full-time employed professionals who will be selected from a wide range of educational backgrounds. These backgrounds include, but are not limited to, public school personnel, community college and university personnel, social and health related personnel, and military personnel. The Ed.S. Program will prepare professionals in the community to assume administrative and leadership positions.  Candidates complete professional core courses that include foundations, research, technology, and curriculum and instruction and select from two specialization areas:

· Educational Leadership

· Curriculum and Instruction.

Each specialization area has a degree plan to guide candidates through their program of study.  In addition, each specialization has articulated a set of program objectives specific to the specialty area.  Key course assignments have been identified and coded as a candidate knowledge, skill or disposition to provide a source of data related to candidate mastery of program outcomes.  

The Educational Leadership Program is transitioning to revised state standards for the program based on the Interstate Leadership Licensure Consortium and additional identified state standards.  These standards have been aligned with the unit’s conceptual framework as detailed in the table that follows:
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	Interstate Leadership Licensure Consortium Standards
	CONCEPTUAL FRAMEWORK

	
	Critical 

Thinker
	Lifelong

 Learner
	Ethical Moral Professional
	Counselor

Mentor
	Decision

Maker
	Problem 

Solver

	Vision/Leadership –High performing leaders have the knowledge, skills and dispositions to promote the success of all students by facilitating the development, articulation, implementation and stewardship of a shared vision of learning that is supported by the learning community.
	X
	X
	X
	X
	X
	X

	Instructional Leader-High performing leaders have the knowledge, skills and dispositions to promote the success of all students by promoting a positive learning culture, providing an effective instructional program, applying research based best practices to student learning, especially in the area of reading and other foundational skills.
	X
	X
	X
	X
	X
	X

	Managing the Learning Environment-High performing leaders have the knowledge, skills and dispositions to promote the success of all students by managing the organization, operations, facilities and resources in ways that promote a safe, efficient and effective learning environment.
	X
	X
	X
	X
	X
	X

	Community and Stakeholder Partnerships-High performing leaders have the knowledge, skills, and dispositions to promote the success of all students by collaborating with families, business, and community members, responding to diverse community interests and needs, and mobilizing community resources.
	X
	X
	X
	X
	X
	X

	Ethical Leadership-High performing leaders have the knowledge, skills, and dispositions to promote the success of all students through use of effective critical thinking, decision-making, and problem solving techniques within the context of personal integrity, fairness, and ethical behaviors. 
	X
	X
	X
	X
	X
	X

	Diversity- High performing leaders have the knowledge, skills, and disposition to promote success for all students by understanding, responding to, and influencing the political, social, economic, legal, and cultural diversity in the local community and the state/nation as a whole.
	X
	X
	X
	X
	X
	X

	Technology- High performing leaders have the knowledge, skills, and dispositions to promote the success of all students through the integration of technological and electronic tools in teaching, learning, management, research, and communication responsibilities.
	X
	X
	X
	X
	X
	X

	Learning, Accountability, and Assessment- High performing leaders have the knowledge, skills, and dispositions to monitor the success of all students in the learning environment, to align the curriculum, instruction, and assessment processes to promote effective student performance, and to use a variety of benchmarks, learning expectations and feedback measures to ensure the accountability for all participants engaged in the educational process.
	X
	X
	X
	X
	X
	X


MASTER OF EDUCATION/M.Ed.
Various divisions within the College of Professional Studies offer master’s degree specializations leading to the M.Ed. degree in Curriculum and Instruction. While students earning the M.Ed. in Curriculum Instruction may complete courses in more than one specialization, only one degree will be awarded.  Candidates complete professional core courses that include foundations and research and select a track from three specialization areas:

· Educational Leadership

· Instructional and Performance Technology

· Educational Leadership/Certification

Each specialization area has a degree plan to guide candidates through their program of study.  In addition, each specialization has articulated a set of program objectives specific to the specialty area.  The programs use state standards and competencies and national standards to ensure that the design and continuous review of programs are aligned with accepted practice.  

Advanced level course syllabi are inclusive of course-level objectives and/or outcome statements.  In addition, program level outcomes have been articulated for each advanced program.  For the Educational Leadership track, program outcomes have been aligned with NCATE and ISLLC national standards.

The College of Professional Studies through its Division of Health, Leisure and Exercise Science offers an advanced program in Physical Education.  Currently, this program is being phased out.

The quality of candidates admitted to advanced programs is measured by graduate grade point average/GGPA and scores on the Graduate Record Examination/GRE.  The table that follows provides data related to overall GGPA and GRE by program for all admitted candidates.
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	GGPA
	GRE

	Doctoral Program
	3.71
	955.79

	Specialist Program
	3.68
	887.93

	Masters Program
	3.32
	932.75


Interviews with advanced program faculty indicate that programmatic knowledge, skills and dispositions are articulated on course syllabi and on the division’s website and that candidates become aware of them through these means.  Interviews with candidates at the advanced levels, examination of documents required in the various programs, examination of assessment data, and discussions with various stakeholders indicate satisfaction with advanced candidate content knowledge.  Advanced program candidates are able to articulate the knowledge, skills, and dispositions relative to their program in interviews.

Pedagogical Content Knowledge for Teacher Candidates

Initial

Instruction in pedagogical content knowledge occurs in the program through course work and field experiences. Relevant learning opportunities occur primarily during the practica sequence, Practicum I, II, III and IV, and in some limited field experiences in other course work.  The primary focus including the linkage of theory and practice in curriculum, instructional delivery, and classroom management take place in this practicum sequence along with opportunities for infusion of technology. State standards must be met through early and continuing clinical experiences that relate to classroom management, technology, state K-12 content standards (Sunshine State Standards), instructional strategies, assessments and specific pedagogy for Limited English Proficient (LEP) students. Candidates demonstrate an understanding of instructional strategies in the subject they plan to teach and understand the relationship between content and pedagogy in their respective fields.  Verification comes from formative and summative evaluations used in practicum experiences which address proficiencies linked to the APs.
In Practica II and III occurring prior to student teaching, technology instruction and application in teaching constitute 20 out of the100 contact hours in each experience. At least one required lesson plan during Practicum II and III must demonstrate integration of technology.  The state’s AP #12 Technology is the specific competency assessed and is met through a variety of other course assignments requiring the infusion of technology. All lessons and assignments requiring technology integration are evaluated by unit faculty and/or school faculty.
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Professional and Pedagogical Knowledge and Skills for Teacher Candidates

The unit identifies eight knowledge bases in required course work that encompass the specialized preparation of teachers: human growth and development; learning theory; classroom management; assessment; record keeping; use of technology; curriculum design; and instructional design. The inference made by the unit is that these knowledge bases provide candidates with opportunities to develop knowledge and skills related to the portion of the standard, facilitating learning (know how to assess learning; develop meaningful learning experiences including those for diverse and exceptional populations; understand the context of schools; understand and can apply knowledge of the social foundations of educations).  The portfolio, constructed around the 12 Accomplished Practices that are mandated by the state for certification, serves as the principle source of evidence related to these knowledge bases. Evidence verifying candidate professional and pedagogical knowledge and skills comes from a review of candidate artifacts and direct interviews with candidates.

Evidence contained in the portfolio must be fully completed and approved before the candidate is permitted to enroll in student teaching. During student teaching, the university supervisor further validates the candidate’s case that the accomplished practices have been developed by comparing the portfolio evidence with actual classroom performance. While the unit does not present compiled evidence from faculty evaluations of the portfolio, individual candidate records are available electronically and in paper form. Verification also comes from formative and summative evaluations used in practicum experiences which address proficiencies linked to the APs.
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Professional and Pedagogical Knowledge and Skills for Other School Personnel

Candidates in these areas are assessed for content knowledge at various benchmarks throughout the programs as follows:

· Program Entrance

· Performance on key course assignments throughout the program

· Program Exit

The essential knowledge, skills and dispositions for other school personnel are grounded in national and state standards and competencies.  Content area projects, presentations and other performance based experiences and assessments such as oral and written examinations, case studies, scholarly papers, and field experiences provide for this integration.

For the Educational Leadership specialty areas, faculty continue to follow the Nineteen Principal Competencies in the eight domains tested by the Florida Educational Leadership Exam (FELE). The draft of Standards of Educational Leaders are based upon concepts from ISLLC, NCTE, ISTE, and NAESP standards as well as from the original nineteen competencies.  During the summer of 2003 the state transitioned to new standards based on the Interstate Leadership Licensure Consortium (ISLLC).  

To earn certification in educational leadership, a candidate must earn the Educational Degree and pass the FELE.  There are three subtest areas including School Management, School Communications, and School Operations.  Percentage of candidates passing the FELE across all subtests is outlined in the table that follows:

	
	2000
	2001
	2002
	2003

	FELE Scores
	88%
	67%
	96%
	98%


The competencies used as the foundation for the program and for the evaluation of candidates in the Guidance and Counseling program are Florida’s state competencies for school guidance counselors. These are as follows:

· Knowledge of counseling

· Knowledge of activities and programs for addressing current concerns

· Knowledge of student assessment

· Knowledge of career development and postsecondary opportunities

· Knowledge of consultation, collaboration and coordination

· Knowledge of professional, ethical and legal considerations

· Knowledge of academic advisement

· Knowledge of research, program evaluation and follow up

· Knowledge of appropriate technology

· Knowledge of social and cultural diversity

A follow up survey of advanced program graduates was administered in the fall of 2003.  The survey items were aligned with advanced program outcomes for all programs.  A review of survey results indicates a high degree of satisfaction with the preparation of advanced program candidates.  The preliminary report presents the survey results but results have not yet been analyzed or aggregated.

Dispositions for All Candidates

Initial

The unit’s dispositions emanate from the beliefs shared by faculty and the professional community.  They are represented in the conceptual framework but are also contained in other documents such as the Teacher Education Strategic Plan and on the Program Recommendation Form completed by individuals submitting letters of recommendation in behalf of the candidate at the time of Admission to Teacher Education.
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Specifically, the unit identifies five dispositions (corresponding to the six characteristics in the conceptual framework) which all candidates must have.  At the initial level, dispositions are integral parts of five core classes ( EDF 1005 Introduction to Education, EDG 2701 Teaching Diverse Populations, EDF 3234 Applied Foundations of Education, TSL 4080 Foundations of Teaching ESOL Students in Schools, and TSL 4081 Empowering Teachers to Teach English to ESOL Students) for purposes of making the expectations readily known and widely distributed; they are carried through as expectations into content courses, methods courses, and the field experiences prior to student teaching. The unit maintains that as candidates master those dispositions, they develop the characteristics identified by the unit’s conceptual framework as the necessary traits and/or dispositions professional educators should possess.  At least two assessments for each disposition occur at each of the transition points in the initial programs.  These include student biographies, student disposition rating scale, weekly practicum evaluations, attendance, reflective journals, and summative reports. The unit makes the case through a summary chart that each AP is related to one or more of the five dispositions thereby validating the assessment of dispositions and the use of the candidate’s portfolio as a major piece of evidence. Results from these assessments are available for each candidate.  There were no specific questions on the graduate follow-up survey that specifically addressed candidate dispositions.
Content in advanced level courses listed below stimulates discussion and thinking related to dispositions: 

EDG 5250, Principles of Curriculum Development

This course is designed to assist students in developing those skills essential for curriculum restructuring, planning and implementation at the school site.  Three essential processes, curriculum development, assessment and instruction will be considered with respect to relevant theory, research and practice.  Emphasis is placed on the role of responsible leadership in assuring that these processes function effectively.   

EDA 6222, Administration of School Personnel

This course focuses on the improvement of educational programs through the proper management of human resources.  Emphasis is upon recruitment, selection, placement, and evaluation of school personnel.

EDS 6105, Human Relations in Education

This course focuses on problems, practices and theories of human relations and communication pertinent to the success of building level administrators in elementary, middle and high schools.  This course includes public information management, effective communication strategies, principles of persuasion, group interaction management, team building activities, interpersonal relations skills, and multi-cultural awareness.
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EDA 6503, The Principalship

This course focuses on problems, practices and theories pertinent to the success of building level administrators in elementary, middle and high schools.  This course includes planning, staffing, implementing and evaluation techniques necessary to administer an effective school program.

EDF 7685, Educational Foundations:  A Philosophical and Multicultural Analysis

This course aims to broaden and deepen students’ awareness of various educational philosophies and their influences in everyday classroom practices.  The emphasis of this course will be on the pluralism and diversity of educational ideas, the practical implication of such ideas, development of critical and analytical thinking and the ability to interpret and apply educational theories in the classroom. Prerequisite: EDF 6602 or equivalent.

SDS 6414, Guidance and Counseling for Diverse Populations

This course will provide students the information, concept formation, and opportunities to address the challenges associated with counseling and related student services in a culturally diverse society.

PCO 6216, Ethical and Professional Issues in Counseling

This course will give you both breadth and depth in individual counseling theory and practice. We will study multiple ways in which contemporary practitioners from varied theoretical backgrounds approach individual psychotherapy and counseling. In addition, we will examine the work of many of the pioneering historical figures in psychology and learn the foundations of psychotherapy theory and practice. This course will help you explore your own beliefs about the nature of humans and by its close you will know enough about the varied approaches to therapy to begin to develop your own theoretical orientation and modes of practice. 

Key course assignments have been identified and alignment with programmatic dispositions appears in a matrix.  The advanced program’s assessment plan indicates data reflecting candidate performance on these key course assignments will be collected beginning in the fall 2003 semester.  

Overall, stakeholders in the advanced program indicate that advanced candidates model appropriate dispositions.  In addition, the fall 2003 survey of advanced program graduates is inclusive of dispositional items and as previously indicated, while survey results have not been analyzed and aggregated, a review of the data shows a high level of satisfaction across all programs.

Student Learning for Teacher Candidates

The unit requires assessment courses in all its programs.  Content specific assessment courses as well as the applied foundations and advanced methods courses also have components that help candidates learn to collect, interpret and use assessment data.  
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Portfolio entries are used as the primary evidence for AP #1 Assessment.  Assignments that incorporate lesson planning, instruction, assessing student understanding and candidate reflections on the results are typical artifacts found in the portfolio.  In addition, practica weekly evaluation forms completed by the university faculty and cooperating teacher have specific indicators which address student learning:  “assessment data indicates that instruction resulted in student (P-12) learning” and “uses and/or collects assessment data to plan and evaluate instruction.”

Student Learning for Other School Personnel 
Candidates in the various other school personnel programs are expected to demonstrate knowledge of and ability to create positive learning environments for students and build upon the developmental levels of students. Specifically, state standard #3 Knowledge of Student Assessment, for the Guidance and Counseling program, focuses on student learning.  Graduate programs for other school personnel encourage these professionals to serve as resources for students, teachers and parents to ensure the continued success of all students.

Overall Assessment of Standard

The unit has refined the portfolio process as a principal means of documenting candidate performance at the initial level in a way that allows for the progressive integration of knowledge, skills and dispositions into their teaching.  The practicum sequence of four comprehensive experiences builds upon the foundation of course work in the content, professional and pedagogical studies. 

C.  Recommendation : (met/not met)

Met

D. Areas for Improvement:
New  NA
Rationale:

Corrected

(previous weakness I.A.) Course syllabi across initial and advanced programs do not reflect the learning outcomes and the updated scholarship of the unit’s updated framework.

Rationale:

The unit has clearly identified the learning outcomes specified in the conceptual framework, highlighted the expanding field of research that supports the knowledge base, and has correlated the outcomes to the Florida Accomplished Practices.  The design provides a model for faculty and candidate assessment. 

Continued NA
Rationale:
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2.
Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

	Level: initial and advanced


Assessment System (description of system)

Initial

Following the last NCATE visit in 1998, the unit developed a transition plan to chart a course toward development of a comprehensive assessment system.  The initial plan identified what was needed, the instrument(s), the beginning date, and individuals responsible for implementing it. The plan, since revised (according to the unit) to include regular and comprehensive reviews of faculty performance by candidates, lays out the specific assessments related to knowledge, skills and dispositions of candidates in initial programs. Inspection of the plan shows entries related to assessments, some of which (portfolio and employer/graduate surveys) the unit uses to report evidence that candidates have met state and institutional standards.  This is further verified by 1) the unit’s alignment of the conceptual framework outcomes with the state’s Accomplished Practices (AP), 2) the requirement that the portfolio contents be organized around these practices, and 3) the requirement (since fall 2001) that all initial candidates pass the Florida Teacher Certification Exam (FTCE). All assessments listed are currently being used at one or more levels in the program

The assessment plan, comprised of multiple assessments including surveys, student work samples, evaluation forms, test scores and interviews, is generally representative of both internal and external sources. The plan is part of an electronic system for data collection and reporting borrowed from an assessment model used at another institution and modified by a selected group of unit faculty and staff. According to interviews with the Chair of Teacher Education and the NCATE coordinator, data from the multiple entries related to candidates and are listed in the assessment plan (see Table 5) 
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Table 5 Assessment Plan for Initial Programs

	Type of Assessment
	Responsible  for Assessment
	Documentation
	When in the Program
	Course Related to Assessment

	Internal Assessment Measures

	Initial Certification

Piechura-Couture Electronic Assessment

Advanced Level Electronic Assessment
	Selected Faculty
	Assessment Software
	Upon Entry, Prior to Entering Clinical Practice, Prior to Exiting Clinical Practice, Upon Program Completion

Upon Entry, During Coursework, Upon Program Completion, Follow-Up


	All Courses

	Basic Knowledge Test
	Selected Faculty
	Test Scores
	Upon Entry
	Teacher Orientation

	Educational Philosophy
	TESS
	Student Document
	Upon Entry
	

	Initial Interview
	Coordinator of Teacher Education Student Services (TESS)
	Degree Plans / Student Academic Files
	Upon Entry
	

	Program Recommendation Form
	Chair of Teacher Education
	Recommendation Form
	Upon Entry
	

	Initial and Advanced Reference Letters
	Committee
	Reference Letters
	Upon Entry
	

	Initial and Advanced Student Biography 

Advanced Level Letter of Intent
	Committee
	Handwritten / Typed Student Document
	Upon Entry
	

	Faculty Evaluations
	TESS
	Surveys
	Prior to Entering Clinical Practice, Prior to Exiting Clinical Practice, Upon Program Completion
	All Courses

	Behavior Management Project
	Course Instructors
	Student Samples
	Prior to Entering Clinical Practice
	Inst. Mgmt. & Assessment Course

	Journal Reflections
	Methods Instructors
	Student Samples
	Prior to Entering Clinical Practice
	Methods Courses

	Teacher Development Portfolio (TDP)
	Selected Faculty
	Student Work Samples
	Prior to Entering Clinical Practice
	All Courses

	Short & Long Term Goals
	Selected Faculty
	Student Samples
	Prior to Entering Clinical Practice
	All Courses

	Technology
	Technology / Methods Instructors
	Student Samples
	Prior to Entering Clinical Practice
	Practicum III, LAE3314,   Practicum IV

	Lesson Plans
	Selected Faculty
	Student Samples
	Prior to Entering Clinical Practice, Prior to Exiting Clinical Practice
	All Practica Courses and Student Teaching

	Student Teacher Questionnaire
	TESS
	Questionnaire
	Prior to Exiting Clinical Practice
	Student Teaching

	Evaluation of Coordinator
	TESS
	Evaluation Form
	Prior to Exiting Clinical Practice
	Student Teaching

	Type of Assessment
	Conducting Authority
	Documentation
	When in the Program
	Course Related to Assessment

	External Assessment Measures

	Initial and Advanced GPA
	External Source (Transfer Students)
	Transcripts
	Upon Entry, Prior to Entering Clinical Practice, Prior to Exiting Clinical Practice, Upon Program Completion
	All Courses

	CLAST
	External Source
	Test Scores
	Upon Entry
	All Courses

	FTCE
	External Source
	Test Scores
	Prior to Entering Clinical Practice
	All Courses

	FELE
	External Source
	Test Scores
	Program Completion
	All Courses

	General Knowledge Exam
	External Source
	Test Scores
	Prior to Entering Clinical Practice
	All Courses

	Formative Practica Evaluations
	Selected Faculty
	Evaluation Forms
	Prior to Entering Clinical Practice
	Practicum I, II, III, & IV

	Summative Practica Evaluations
	Selected Faculty
	Evaluation Forms
	Prior to Entering Clinical Practice
	Practicum I, II, III, & IV

	Student Teaching Formative Evaluations
	Selected Faculty / TESS
	Evaluation Forms
	Prior to Exiting Clinical Practice
	Student Teaching

	Student Teaching Summative Evaluations
	Selected Faculty / TESS
	Evaluation Forms
	Prior to Exiting Clinical Practice
	Student Teaching

	Initial Graduate Follow-Up Surveys

Advanced Graduate Follow-Up Surveys
	 TESS

Divisions and College Graduate Office
	Surveys

Surveys and Exit Interviews
	Follow-Up
	All Courses

	Rehire Follow-Up Survey
	TESS
	Surveys
	Follow-Up
	All Courses

	Principal Follow-Up Survey
	TESS
	Surveys
	Follow-Up
	All Courses


are collected regularly and some are tracked in the electronic system (field experience evaluations and portfolio evaluations). Specific candidate work samples are kept by faculty who teach the courses or become artifacts which candidates choose for their portfolios.  Survey data are compiled and analyzed by the Professional Studies Student Center which forwards the findings to the Chair of the Division of Teacher Education. 
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The assessment plan reflects a mix of evaluation measures that have been used for a number of years with those most recently developed.  

Various entities within the unit compile and report data on admissions, candidate progress and performance, portfolio development, field placements, Student Academic Support System (SASS) audits, graduation rates, professional licensure, completer employment and employer satisfaction. While candidate performance is regularly assessed by faculty through the portfolio process and in methods courses, the unit has not yet systematized in its plan the identification and on-going assessment of the effectiveness of unit operations.

According to Table 6, the unit requires that candidates meet or maintain specific criteria during their program.  
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Table 6  Overview of Candidate Requirements

	
	Initial 
	Advanced

	
	K
	S
	D
	SL
	K
	S
	D
	SL

	Admission to Program

	Handwritten Biography
	
	 
	X 
	 
	 
	 
	 
	 

	Educational Philosophy
	X
	X
	X
	
	
	
	
	

	GPA (2.5 minimum) 
	X
	 
	 
	 
	 
	 
	 
	 

	GPA (3.0 minimum) 
	 
	 
	 
	 
	X
	 
	 
	 

	CLAST (pass all 4 sections)
	X
	X
	 
	 
	 
	 
	 
	 

	GRE
	 
	 
	 
	 
	X
	X
	 
	 

	Interview/Other (optional)
	 X
	X 
	X 
	 
	X
	X
	X
	 

	Statement of Goals
	 
	 
	 
	 
	 
	X
	X
	 

	Prior to Student Teaching

	Documentation of 13 APs in Teacher Development Portfolio 
	X
	X
	X
	 
	 
	 
	 
	 

	Student Teaching

	Formative Evaluations
	X
	X
	X
	X
	 
	 
	 
	 

	Summative Evaluations
	X
	X
	X
	X
	X
	X
	X
	X 

	Prior to Exit

	Maintain GPA
	X
	X
	 
	 
	X
	X
	 
	 

	Preliminary Examination
	 
	 
	 
	 
	X
	X
	X
	X

	Prospectus
	 
	 
	 
	 
	X
	X
	X
	X

	Exit from Program

	Final Evaluation from Supervising Teacher / APs demonstrated (for initial certification programs)
	X
	X
	X
	X
	 
	 
	 
	 

	Final Evaluation from University Coordinator / APs demonstrated
	X
	X
	X
	X
	
	
	
	

	FTCE Pass Rates
	X
	X
	 
	 
	X
	X
	 
	 

	General Knowledge Exam
	X
	X
	
	
	
	
	
	

	GPA (2.5+ minimum) 
	X
	X
	X
	 
	 
	 
	 
	 

	GPA (3.0 minimum)
	 
	 
	 
	 
	X
	X
	X
	 

	Department Chair Sign Off
	 
	 
	 
	 
	X
	X
	X
	X

	Comprehensive Exam, Thesis, or Project
	 
	 
	 
	 
	X
	X
	X
	X

	Dissertation
	 
	 
	 
	 
	X
	X
	X
	X

	Follow up

	Principal Follow-up Survey
	X
	X
	X
	X
	
	
	
	

	Graduate Follow-up Survey
	X
	X
	X
	X
	
	
	
	

	Rehire Follow-up Survey
	X
	X
	X
	X
	
	
	
	

	FELE
	
	
	
	
	X
	X
	
	X
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The table delineates several periods: Admission to Teacher Education with provisional status, Prior to Student Teaching, Prior to Exit and Exit from Program. Evidence confirms formal evaluation of candidates at three points:  Admission to Teacher Education (Provisional status only), Full Admission to Teacher Education (removal of “provisional”) just prior to student teaching, and Exit from the program; technically, the Practicum I – IV serve as check points also because they are sequenced such that candidates cannot progress to the next higher level without completing the previous experience. The Chair of the Division of Teacher Education confirms that it is up to the faculty to monitor candidates’ continuing eligibility based upon academic progress and demonstrated social skills. According to the table above, the requirements for each phase are delineated as to a knowledge, skill, or disposition indicator or a combination.  At the time of the practicum sequence, the candidate completes a Practicum Application Form to request placement in schools but no formal admission process occurs until the semester before the last practicum (IV) when the candidate applies for full admission to teacher education. Candidates continue into the 10-week student teaching phase following the five-week Practicum IV experience only if they demonstrate mastery of all 12 Accomplished Practices, pass the two state exams (FTCE and CLAST), and maintain the 2.5 GPA, and receive full approval of the portfolio. Deficiencies noted during the practicum result in an extended practicum until mastery is reached.  If specific deficiencies occur during student teaching and can be documented by the supervising teacher and/or university coordinator through observations of teaching, checklists, or weekly evaluation forms, the candidate is removed from the experience.  The candidate then follows a Professional Development Plan (PDP) which outlines the specific steps toward remediation of the deficiencies and monitored to completion by the Chair of Teacher Education. If student teaching is completed successfully, the candidate exits from the program after verification of transcript from the Professional Studies Student Center (formerly called the Teacher Education Student Services Office - TESS) and passes the Florida Teacher Certification Exam (FTCE). The electronic system just implemented in spring 2003 is continually updated to reflect changes in GPA and performance on portfolio and clinical practice evaluations.
By adopting two of the state’s principal mandated requirements for certification, the Accomplished Practices – coupled with the unit’s additional requirement that all be met prior to student teaching - and a passing score on the FTCE as requirements across all programs, the unit can maintain that its graduates are competent. 

Evaluation of the portfolio as well as major assessments of candidate performance in field and clinical practice depends upon a four-point rating scale (exceeds expectations, meets expectations, improvement needed, unsatisfactory) and the professional judgment of both university and clinical faculty in school settings. Currently, there is no rubric or other reference materials available to evaluators that define the criteria at each level. Candidates know that they must achieve a rating of “3” on each required assignment or field experience evaluation in order to remain eligible for continuation but interviews with candidates revealed that they did not know the basis of the rating. In summary, the unit does not provide information about ways it attempts to eliminate bias in the assessments, or ensures practices of fairness, accuracy and consistency in its evaluations.

The advanced level assessment and unit evaluation system is focused on measuring candidate outcome and output rather than on program input and resources.  The unit adopted the Piechura-Couture model used by Stetson University into a Microsoft Access database to implement a web-based tool to measure and report the candidate knowledge, skills, and dispositions of the conceptual framework.  The database is password protected and archived at the end of each semester and again at the end of the academic year.  In addition, a web-based University strategic planning tool from the University Planning Information Center documents candidate outcomes and program improvement decisions.
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Three types of data are used to monitor and evaluate advanced level candidates:

1. Entrance data

(last and first name, candidate number, address, telephone, e-mail, gender, race, academic program, acceptance date, conditions of admission, name of advisor or chair, undergraduate GPA, graduate GPA, GRE)

2. Performance data

(candidate performance on key course assignments that are indicators of candidate outcomes and the conceptual framework’s knowledge, skills, and dispositions are entered into the database; input of performance data began in the fall of 2003; for performance data, date of first class, estimate of completion, program plan on file Y/N, probation/suspension Y/N, mean of key assignments for knowledge, skills, and dispositions by core courses, specialization courses, and combined)

3. Exit data.

(date of first class, date of completion, program plan on file Y/N, probation/suspension Y/N, graduating GPA, final mean of key course assignments for knowledge, skills, and dispositions by core courses, specialization courses, and combined).

The advanced level assessment plan incorporates candidate performance on key course assignments that are indicators of candidate outcomes and the conceptual framework knowledge, skills, and dispositions are entered in the database.  Input of performance data began in the fall of 2003 with data analysis efforts scheduled to begin in spring of 2004.

Five sources of supplemental data are entered to augment the database and strategic plan including the following:

1. Annual fall candidate survey

(an assessment of personal perceptions of relevance, satisfaction, and confidence related to the six program dispositions of critical thinker, lifelong learner, moral/ethical professional, counselor/mentor, decision maker, and problem solver; data is grouped by point in the program—administered fall 2003, results available for review but not yet aggregated or analyzed)

2. Annual spring graduate exit interviews and survey

(the exit interview and survey of graduating students is scheduled for development in January/February with its first administration scheduled for April 2004)

3. Annual summer employer survey

(the employer survey is scheduled for development in March/April 2004 with its first administration in July 2004)

4. Division annual report

(each academic unit submits an annual report to the College Dean each spring term)

5. Notable accomplishments related to University mission report (each academic unit submits an annual report to the University Program Information Center/UPIC in the spring term listing notable accomplishments)
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Matrices for each track within advanced level programs show how candidate outcomes align with the unit’s conceptual framework and indicate the key course assignments that are used to assess the candidate’s mastery of the program outcome.

In the Division of Graduate Education’s Strategic Plan, all advanced programs have identified the following:

· Student Learning Outcomes

· Outcome Assessment Measures

· Outcome Assessment Data

· Outcome Assessment Data Analysis

· Program Improvement Opportunities and Decisions

All advanced preparation programs require a GRE combined verbal and quantitative score of 1000 or higher, a 3.0 upper-division GPA, copies of transcripts from an accredited institution, and two letters of recommendation (one submitted by an individual who is able to address the candidate’s academic potential and one submitted by an individual in a position to speak to the candidate’s professional experience).  Candidates are also required to submit a letter of intent including how the degree will enhance their future and how they see them selves as professionals in five years time.

Standing committees of unit faculty review the applications for both undergraduate and graduate admissions on a semester basis to ensure that all candidates have met the requirements for admissions. The Dean of the College of Professional Studies must then approve all applications. Once all criteria have been met, candidates are informed of acceptance by a formal letter from the Dean.  

The table that follows summarizes advanced program entrance criteria, formative assessment measures, and program exit criteria by each degree area.

	PROGRAM
	ENTRY
	FORMATIVE
	EXIT

	DOCTORAL DEGREE 


	Applicants to the Doctor of Education program must meet the minimum requirements:

A. Have a master’s degree from a regionally accredited college or university;

B. Have an official GRE score;

C. Have met two of the following:

1. A total quantitative and verbal GRE general test score of 1000 or higher,

2. A master’s degree GPA of at least 3.5,

3. A GPA of at least 3.0 on the last 60 semester hours of the bachelor’s degree;

D. Submit three letters of recommendation from persons in a position to comment about the applicant’s academic capability and leadership potential;

E. Submit a one-page written goal statement to be reviewed by the faculty in the selected specialization area; and

F. Complete a COPS graduate application.


	Examination of data entered into database related to candidate performance on key course assignments.
	To be eligible for a Doctor of Education degree in Curriculum and Instruction, a candidate must:

A. Be admitted to the program;

B. Submit an approved degree plan;

C. Complete 63-66 graduate semester hours beyond the master’s degree, which include a professional core (27 semester hours), a specialization (18-21 semester hours), and a dissertation (18 semester hours minimum);

D. Complete degree requirements within seven years from the date of admission;

E. Successfully pass a written and oral preliminary examination and be advanced to candidacy;

F. Successfully complete and orally defend a dissertation;

G. Be recommended for graduation by the doctoral committee, departmental chairperson, and the College of Professional Studies graduate office.

	EDUCATION SPECIALIST DEGREE 

	Applicants to the Education Specialist program must meet the minimum requirements.  Applicants must meet the minimum standards for admission to graduate studies.   Additional requirements are the following:

A. Master’s degree from a regionally accredited college or university.

B. Meet two of the following:

1. GRE score of 1000,

2. Master’s degree GPA of at least 3.25,

3. GPA of at least 3.0 on the last 60 semester hours of the bachelor’s degree.

C. Letter of application to the program describing academic background and scholarly/research interest; educational objectives; and the names, addresses, and telephone numbers of three professional references.

D. In addition to the graduate UWF admission application that is submitted to the Office of Admissions, students are required to submit an addendum to the Division of Graduate Education.  The completed application will be reviewed by the Individual Divisional Admissions Committee. Upon admission, the student will be assigned an advisor.


	Examination of data entered into database related to candidate performance on key course assignments.
	To be eligible for an Ed.S. degree, a candidate must meet the following requirements:

A. Be admitted to the program.

B. Submit an approved degree plan which includes at least 36 semester hours.

C. At least 9 semester hours of all course work in the curriculum and instruction specialist program must be

at the 7000 level. The remainder will be at the 5000-6000 level except when specific waivers have been obtained.

D. Complete degree requirements within seven years from the date of admission.

E. Receive at least a B- or above in all course work.

F. Be recommended for graduation by the division chairperson.



	MASTER OF EDUCATION DEGREE 


	Admission to graduate study involves admission to the department or college in which the candidate expects to study.  Candidates must meet any departmental requirements in addition to the following:

1.Have earned a baccalaureate degree from an accredited college or university

2.Be in good standing at the institution of higher learning last attended

3.Meet at least one of these three:  earned 3.0 GPA in the last 60 hours of course work attempted in earning the BA degree, submit GRE scores, a minimum score of 1000 on the combined verbal and quantitative portions, have an earned graduate degree from an accredited institution

4.Be approved by the department or college of their intended major

5.Although applicants may be admitted to graduate programs on the basis of their GPA, GRE scores are required
	Examination of data entered into database related to candidate performance on key course assignments.
	To be eligible for a M.Ed. degree, a candidate must:

1.Be admitted to the program

2.Submit an approved degree plan

3.Submit GRE scores

4.Have at least 15 semester hours of all course work at the 6000 level

5.A maximum of 6 semester hours of graduate level directed study will be accepted

6.Complete degree requirements within five years from the date of admission

7.Be recommended for graduation by the Division of Graduate Education


Faculty within the Graduate Studies Division have created matrices for Educational Leadership and Guidance and Counseling that align program standards with candidate outcomes as identified in the conceptual framework for the unit. This system of alignment and evaluation allows for continued assessment of candidate performance and the possibility for program change based on the needs of candidates based on the data.
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Data Collection, Analysis, and Evaluation

The Institutional Program Evaluation Plan (IPEP) and the Teacher Development Portfolio (TDP) were the primary components of the unit assessment system prior to 2003. With the new assessment plan (Table 5), multiple measures are now in place to evaluate candidate competencies, track their qualifications and continuing eligibility, record results on the required state exams (CLAST and FTCE) and follow the unit’s graduates into their teaching.  Surveys are regularly given to cooperating teachers, principals (employers of graduates), and graduates of the programs dating back to 1998. Some surveys are distributed each semester (student teachers and employers) and others are administered annually (graduates).  The compilation of the data from these external sources is the responsibility of Professional Studies Student Center which summarizes the results. This same center, Professional Studies Student Center, keeps records of formal complaints but the unit maintains that the majority of issues have been resolved at the department level.  

While data from surveys are summarized and reported, candidate performance data from the multiple unit assessments administered throughout the programs exist only as individual candidate data. Data are not aggregated at any level (unit or program) for purposes of evaluating effectiveness of programs or candidates’ performance.

A recent innovation was the adaptation of an electronic system tool implemented as a pilot in spring 2003 that tracks a candidate’s academic progress and eligibility as well as performance data from portfolio and field experience evaluations. It currently supports candidate data only in the form of individual candidate records (no aggregate data) but plans are to expand its capability to include other measures. 
Though not currently being aggregated, the data generated allows for formative assessment to take place and focuses primarily on advanced level candidate knowledge.  The data can be aggregated by program or individual candidates and can be assessed through an examination of the data.  Evidence indicates that data aggregation is scheduled to begin in spring 2004.
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Use of Data for Program Improvement

Initial

The primary responsibility for analyzing and summarizing the results of surveys from external sources rests with the Professional Studies Student Center. Reports are available for review by faculty and administrators. But because candidate data from unit assessments and field experiences are not summarized, the unit is limited in its ability to make informed judgments programmatically.  The unit does review survey and performance data but informally.  In the past, the advisory councils in each program area represented by one faculty member, one candidate and one cooperating teacher have instituted changes based on feedback from candidates and external stakeholders but no formal process is in place whereby a systematic review of aggregate data occurs.  

The unit ensures that candidates receive multiple opportunities for evaluation and continuous feedback. If performance does not measure up to the unit’s expectations, candidates enter a remediation phase to work toward improving performance and re-establishing eligibility.

Advanced

The data collected and analyzed related to doctoral program admissions, student performance, and quality control recently resulted in implementation of a cap on admissions and invoking a faculty convocation to produce a revision of program policies

and procedures to be recommended to the Dean of the College of Professional Studies.  A faculty convocation was held during the spring term 2003 to review the program.  During the summer of 2003, a task force of faculty used the recommendations from the spring convocation to write a revised policies and procedures manual for the program.  The revised manual was presented to the faculty early in the fall of 2003 for approval.

A fall student survey of advanced program graduates was conducted fall 2003.  A preliminary report of results was available for review; analysis of the data is forthcoming.

The Graduate Education Spring 2003 Annual Report includes goals for the division during the 2002-2003 academic year as follows:

1. Develop and implement collaborative processes and procedures for the planning and administrative functions of the four units in the division.

2. Develop and implement a database approach to program evaluations and policy decisions.

3. Conduct a faculty convocation to review and revise the policy and procedures manual for the Doctoral Program.

4. Investigate the feasibility of adding a Doctoral Program track for the Foundations and Research unit.

Complete preparation activity and tasks for the accreditation visit by the NCATE team and continue preparation for the University SAC’s accreditation.

Overall Assessment of Standard

The unit has adopted a comprehensive assessment system that links the conceptual framework’s characteristics and dispositions to program outcomes and Florida Accomplished Practices. The Transition Plan identifies the checkpoints for candidate assessment, but does not indicate how and when assessment data will be used for program and unit improvement. 
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C. Recommendation: (met/not met) 

Met

D. Areas for Improvement:

New 

1. Based on the NCATE transition plan for the assessment system, the unit has not addressed the aspects of the system related to unit operations. (initial and advanced levels)

2. Based on the NCATE transition plan for the assessment system, the unit has not instituted efforts to insure consistency and fairness in the assessments of its candidates. (initial and advanced levels) 

Rationale:

The NCATE transition plan is clear with regard to the expectations of what is to be in place each year until full implementation of the assessment system required by fall 2004.  The unit has demonstrated significant progress in meeting the expected timeline of most components with the exception of the two listed above.

3. Based on the NCATE transition plan for the assessment system, the system does not include a formalized mechanism to ensure that data on applicant qualifications, candidate performance and unit operations are used to improve the unit or its programs. (initial level only)

Rationale:

While data are routinely collected, recorded electronically for some measures, and kept in various locations for future reference, data are not examined routinely and systematically for the purpose of determining where programmatic and unit changes are warranted.  

Corrected 

Rationale:

Continued

Rationale:
3.
Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

	Level: initial and advanced
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B.
Findings: 

Collaboration between Unit and School Partners

All teacher education programs include a planned series of clinical experiences beginning early in the program and culminating in a final internship.   These field and clinical experiences, which are collaboratively designed and evaluated by university and school faculty,  provide candidates with opportunities to write curriculum, deliver instruction, and manage the classroom by linking theory with practice, identifying classroom challenges and possible ways to address them, and becoming aware of individual needs of diverse students.  The unit has produced a Handbook for Teacher Education which outlines the roles and responsibilities, as well as the qualifications, of each of the partners in the process:  the supervising teacher, the university coordinator, and the teacher candidate. 

In May 2000, the University re-designed its field experiences, in collaboration with representatives from the schools in each of the eight counties in the University service area.  That plan, which was approved by the Professional Education Unit Advisory Council, comprising classroom teachers, University faculty, and University students, has resulted in collaborative selection of the school sites and teachers for the placements. 

The University and school partners in Escambia, Santa Rosa, and Okaloosa Counties have developed agreements which stipulate the roles each plays in identifying appropriate school sites and supervising teachers for field placements.  In addition, both university coordinators and supervising teachers assess candidate performance.  

At the advanced level, candidates in the Guidance and Counseling track complete a field experience.  For the Educational Leadership track, field experiences are infused throughout the program to provide candidates with appropriate field experiences as they relate to the particular course of enrollment.  

The field experience for the Guidance and Counseling track grew out of a collaborative effort between the local school districts, Santa Rosa and Escambia County, and the unit.  The goal was to train candidates for school counselor roles at the elementary and secondary levels.
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Design, Implementation and Evaluation of Field Experiences and Clinical Practice

All students participate in at least 100 hours of field experiences prior to their internship.  Undergraduates in pre-K/primary, elementary, middle, or special education participate in a series of practica over 3 semesters, consisting of over 200 hours in the classroom.  Graduate students in secondary or special education participate in 100 hours in a practicum the semester prior to their student teaching.  The practicum provide candidates with opportunities to link theory with practice, design lesson plans, deliver individualized instruction, and become empowered professionals capable of critical thinking, problem-solving, and decision making in their teaching. 

Undergraduates participate in a sequence of four practica, the last of which is a seamless introduction to student teaching.  The initial practicum, which occurs after entry into the teacher education program, consists of 35 hours either in the classroom or in a community agency serving young children and their families.  The focus of this practicum is on classroom behavior and is taken in conjunction with a course on classroom management.  Candidates engage in projects focused on becoming aware of ways in which teachers structure the classroom for success through planning for instruction, managing materials and equipment, managing group and student behavior in the classroom, and implementing instructional and assessment strategies.  

The second practicum, consisting of 80 hours of placement in the field and 20 hours in technology workshops, occurs the second semester in the teacher education program.  The focus of this practicum is on the use of multimedia technology in the classroom.    Candidates prepare lesson plans using a web-based planning system (iBinder) which assists teacher candidates in developing lesson plans that are aligned with Florida’s Sunshine State Standards.  These lesson plans are approved by both the classroom teacher and the university instructor before being implemented.

The third practicum, the semester before clinical practice, also consists of 80 hours in the classroom and a 20-hour workshop focused on the use of telecommunications technology.  Candidates develop websites, projects involving Internet research, and the like and implement these in the classroom.

The fourth practicum is part of student teaching/clinical practice.  During this five-week practicum, students become familiar with their clinical practice school context, working collaboratively with the supervising teacher in planning curriculum and instruction, and gradually undertaking increasing amounts of teaching until, by the sixth week, they are responsible for teaching the entire day.  If they are successful in this practicum, they remain in that classroom for 10 weeks of student teaching.   The new five-week practicum/introduction to student teaching was designed to address candidate dropout during student teaching.  

Graduate students in special education, elementary, middle, and secondary education for initial certification participate in a Graduate Practicum of 100 hours that focuses on writing curriculum, delivering instruction, and assessing students.   This practicum is taken before the semester of the internship, concurrently with or following a special methods course. 
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Candidates who have completed a Bachelor’s degree in an appropriate field may also participate in a yearlong internship as part of an alternative certification program.

Throughout the field experiences, candidates are required to develop and implement lesson plans and instructional projects which demonstrate their ability to function in the multiple dimensions or dispositions related to teaching.  Lesson plans and projects, as well as reflections on these, are linked to the conceptual framework demonstrating an “empowered person and professional taking action” with five behaviors or dispositions which enable the successful graduate to become empowered instructional leaders capable of making decisions and influencing others in their profession--as critical thinker, problem solver, decision maker, counselor/mentor, ethical/moral professional, and lifelong learner--and to demonstrate competencies related to the 13 Accomplished Practices and the Sunshine State Standards.  All lesson plans are developed to address specific state standards.  These are analyzed and reflected upon by the candidate, who discusses the goals of the lesson, the strengths and weaknesses of implementation, and changes that might be made in subsequent instruction.

During these field experiences, students have an opportunity to develop and implement instruction utilizing a wide array of technology, applying the knowledge and skills they have developed in an introductory technology course, as well as in the workshops which are part of their practical experiences.  Candidates assess the available technology in the schools and then with their university instructors, develop lesson plans using technology and telecommunications resources that are available in the school.  Portfolio, classroom observations, and student interviews identified web design projects, lessons using Internet resources, and the use of audio and videotapes in instruction.

Field experiences are evaluated by the supervising teacher and university coordinator who must meet criteria established by the state and the university.  Supervising teachers are expected to have three years of teaching experience, at least one of these in the district at the grade level or in the subject to which the student teacher/intern will be assigned as well as full state certification, based upon at least a bachelor’s degree, for the grade levels or subjects to which the student teacher/intern will be assigned.  In addition, they must be willing to complete the Clinical Education Training Program given by the University (or some comparable training following the Florida Performance Measurement System) and be willing to participate periodically in orientation sessions.  They also must be willing to mentor candidates while they are in the classroom and exhibit professional and ethical behavior.  University instructors must have a Master’s degree; a degree in the area that the student in seeking to teach; and have completed at least three years of teaching in a public or private school.  They also must have completed Clinical Educator Training., which is provided by the University through Faculty Clinical Education Workshops, with the goal of helping to “establish the clinical education process as a powerful tool for developing teacher’s expertise.”
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In addition, each semester candidates evaluate faculty members who serve as university field placement faculty in terms of time spent with candidate; responsiveness to needs; assistance in planning and implementation of instruction and evaluation of student learning, as well as on their professional attitude.  This information is reviewed by the Coordinator of Student Placements.

At the advanced level, there is a field experience for Guidance and Counseling certification which is completed in the final semester of the program.  The field experience is designed to provide opportunities for candidates to apply theories learned in the program of study in a school setting and to practice and refine skills as necessary. 

The Guidance and Counseling field experience is a 200 hour practicum with 100 hours in a secondary setting and 100 hours in an elementary setting.  This field experience is completed in any combination of hours over a period of not less than seven school weeks and not more than fifteen school weeks.  

Candidates meet with their advisors prior to beginning the practicum to review their academic record and to determine continuation into the practicum experience.  The university instructor meets with the candidate at the beginning of the semester to fully explain the requirements of the practicum, to establish the schedule of the candidate in schools, and to introduce the candidate to the supervising counselor.

The university instructor in collaboration with the appropriate personnel in the school district determines the school assignments of the candidate and determines the two supervising counselors.  Selection of school sites and site supervisors is done collaboratively between the school district and the unit to ensure a good fit.  Information regarding candidates is provided to the school district to inform the match between clinical faculty and the candidate.  The field experience schedule is developed in collaboration with the supervising counselor, candidate and university instructor.

Candidates are supervised and evaluated during the practicum by their site supervisor and their college supervisor.  School site supervisors are provided an orientation to prepare them for their role as clinical supervisors and are selected based upon their licensure area and expertise.  Each candidate is assigned an instructor from the University of West Florida and a supervising counselor from an elementary school and a supervising counselor from a secondary school in the appropriate county.

The college supervisor observes and provides written feedback to the candidate.  Candidates e-mail their college supervisor on a weekly basis regarding the activities they are engaging in inclusive of reflection upon those activities.  
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Site supervisors provide informal formative evaluation and formal summative evaluation information to candidates.  Evaluation is based upon the candidate’s ability to demonstrate proficiency in state defined competencies.  The summative assessment form is organized around the ten state defined competencies and indicators.  Candidates are rated on a scale of zero to four, with four being the highest rating.  This assessment form provides summative, quantitative information regarding the candidate’s performance.  An observation instrument with more open-ended questions is also completed by the site supervisor at the end of the experience to provide qualitative, summative information.  The final grade is determined collaboratively by the school site supervisor and the university supervisor.  

Technology is available for candidates to access the student database throughout their field experience.

The practicum is designed to provide candidate with opportunities to:

· Link theory and practice

· Continue skill refinement

· Recognize daily challenges of school guidance counselors

· Network with agencies that assist students in special situations

· Practice appropriate counseling interventions as defined by law, rule and   practice

· Interact with students from diverse backgrounds

· Interpret a variety of student data to assist teachers, students and parents in planning for academic success for students

· Practice problem solving skills in a variety of situations

· Participate in individual and group counseling

· Communicate effectively with various audiences

· Be a part of a school team to enhance the educational success of all students 

Roles and responsibilities of all involved in this field experience are outlined below:

Role of the Supervising Counselor

· Meet with university instructor prior to the placement of the candidate

· Facilitate the introduction of the candidate to staff, administration, parents and students

· Provide leadership, direction and assistance to the candidate

· Allow the candidate ample opportunities to sample the variety of experiences of a school counselor

· Observe and evaluate the candidates performance

· Communicate with the university instructor
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Role of the University Instructor

· Meet with supervising counselor prior to the placement of the candidate

· Meet with the candidate and supervising counselor to establish the schedule for the field experience

· Meet with the candidate at the beginning, mid point and end of the Graduate Practicum

· Review formative and summative evaluations

· Make a minimum of three visits to school sites

· Enter final grade for candidate

Responsibilities of the Candidate

· Be professional in appearance and in manner.  You are an invited guest at the school

· Keep in confidence all information concerning the school, staff, students and parents

· Maintain good attendance

· Attend all meetings scheduled with the university instructor and/or the supervising counselor

· Submit all required documents to the university instructor at the designated time

For other advanced programs, field experiences are infused throughout the program of study where applicable.  These candidates are typically employed in a school setting and are seeking preparation for other roles.  For example, an advanced candidate in the Educational Leadership track will attend school board meetings during their enrollment in EDA 6240, Introduction to School Finance, and complete a course assignment related to the field experience.
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Candidates’ Development and Demonstration of Knowledge, Skills and Dispositions to Help all Students Learn
The principal means of evaluating candidate performance in the practica is through a portfolio review process which was implemented after the last NCATE/DOE site visit in 1998.  Candidates begin developing their portfolios during their first semester in the teacher education program. They identify and label artifacts in the portfolio according to the Accomplished Practice they demonstrate and discuss how it relates to and demonstrates competency in an identified indicator.   These portfolios are evaluated three times during their program, by the university instructor, with input from the supervising teacher.  Evaluation consists of a series of ratings (0-4) on the candidate’s performance on the13 Accomplished Practices, aligned with each of the six characteristics and five dispositions of the Empowered Person and Professional Taking Action as critical thinker, problem solver, decision maker, counselor/mentor, ethical/moral professional, and lifelong learner.  Candidates who do not demonstrate evidence of the Accomplished Practices are assisted in developing a Professional Development Plan in conjunction with their university instructor who helps identify ways in which areas of weakness can be addressed by the candidate and demonstrated in portfolio revisions. 

For entry into clinical practice, candidates must present a portfolio with evidence of successful demonstration of the 13 Accomplished Practices (at least two artifacts for each) and pass all portions of the Florida Teacher Certification Exam (general knowledge, professional knowledge, and subject matter specialization).  Undergraduates are then enrolled in their fourth practicum, a five-week field experience in the school and classroom where the candidate will be assigned.  During this period, candidates must demonstrate to their supervising teacher and university coordinator through their work in planning instruction, co-teaching, and taking primary responsibility for at least one class that they are ready to teach.  Candidates who do not demonstrate the readiness for clinical practice can continue the fourth practicum until they have gained the necessary skills to advance.  

Graduate students must successfully complete the 100-hour practicum prior to their clinical practice, as evaluated by the supervising teacher and the university faculty, as well as successfully complete the Florida Teacher Certification Exam. 

Candidates are assessed during their field experiences by their supervising teachers and the university coordinators through weekly formative evaluations and a summative evaluation based on the candidate’s demonstration of the 13 Accomplished Practices.  They are also observed and evaluated during their clinical practice a minimum of five times (nine times for year-long interns) by university faculty.  University coordinators complete a Student Teacher Observation Evaluation after each observation, rating teacher candidates on personal and professional qualities, knowledge of subject matter, and planning, implementing, and evaluating instruction (aligned with the 13 Accomplished Practices) using a 0-4 scale.  On each observation evaluation, areas needing improvement are noted and where appropriate, remediation is suggested and a set of procedures is agreed upon by the candidate to help the candidate improve.  

Candidates also engage in self-evaluation during their field experiences through journal entries in their practicum log, analyses of artifacts for their portfolio, weekly preview reports during their student teaching, their reports of field experience participation, and a final “critique” of their practicum experiences, reflecting on what they learned about teaching, about their own strengths as teachers, and what they feel they still need to work on.  They also present their portfolios during each practicum and provide feedback on their field experiences.
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Candidates interviewed in a number of settings –with their portfolios, in focus groups, and at a distance—demonstrated a deep understanding of and ability to implement instruction based upon the conceptual framework and the knowledge, skills, and dispositions of the Accomplished Practices.  All but eight of the candidates who participated in clinical practice in the Spring of 2003 completed the teacher education program successfully.  Those candidates who do not successfully complete student teaching or do not meet the admission requirements for student teaching can graduate with a degree in Educational Studies that makes them eligible to apply for temporary certification.  If they then successfully complete the Florida Teacher Certification Examination and other state requirements, they can later be certified.

The survey of Employers of Teacher Education Graduates, copies of the 1998-99, 2001-02, and 2002-03, available in the exhibit room, and interviews with superintendents, supervising teachers, and school staff provide evidence that the teacher candidates are well prepared and able to design and implement instruction based on the Sunshine State Standards.  

Field experiences and clinical practices are also designed to provide opportunities for candidates to interact with diverse students.  Where possible, field placements are made in those schools with the greatest diversity, enabling candidates to work with diverse students, especially in terms of exceptionalities and socio-economic class, the principal student diversity factors in the eight county service region, as well some racially and ethnically diverse students.  The largest minority population in all eight counties is African-American, with populations of Hispanics, Asian-Americans, American Indian/Native Americans, and multiracial students ranging from a low of .12% American Indian in Holmes County to a high of  3.71%  Hispanics in Okaloosa County.  In the three major counties for field placements, only eleven schools have ESOL teachers, and of these, nine are in Escambia County.  

The College is developing a range of service learning opportunities for students to increase their opportunities to interact with diverse populations.  These include mentoring programs for disadvantaged high school children (many of them minority) that culminate in a summer bridge program; computer-based tutoring programs in community recreational centers; and summer reading and language camps and other programs to bring diverse students to campus.  

Overall Assessment of Standard

The Teacher Education Program and its community partners have been actively engaged in designing and developing a series of field experiences to help candidates develop the knowledge, skills, and dispositions reflected in the conceptual framework, the 13 Accomplished Practices, and the Sunshine State Standards.  Through a sequence of classroom-based practica, candidates take increasing responsibility for planning and delivering instruction.  They are assessed on their performance principally through their participation in these practica and through their portfolios.  These assessments are linked to the knowledge, skills, and dispositions identified in the conceptual framework.

C. Recommendation: (met or not met)

Met

D. Areas for Improvement:

None
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4. 
Diversity

The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

	Level: initial and advanced


B.
Findings: 

Design, Implementation, and Evaluation of Curriculum and Experiences

During 2001-02, the unit worked to develop a comprehensive plan to infuse diversity into each course.  All programs at both the beginning and the advanced level were modified to include the ESOL requirements from the state, to infuse a multicultural and global perspective, and to ensure that candidates participate in practica at schools located in diverse settings to help them become aware of the needs of students from different cultural and socio-economic backgrounds. Curriculum, field experiences, and clinical practice help candidates develop abilities to demonstrate knowledge, skills, and dispositions related to diversity.  The extensive field experiences are designed to encourage candidates to interact with exceptional students and students from different ethnic, racial, gender, socioeconomic, language, and religious groups; to confront issues of diversity that affect teaching and student learning; and to develop strategies for better meeting diverse students’ needs.
.

The Teacher Education Program’s definition of diversity aligns with the University’s diversity initiative which has four main goals: to provide mandatory and voluntary diversity training, improve campus discrimination complaint and resolution procedures, develop divisional diversity workgroups to facilitate meeting equity and diversity goals, and improve the University’s hiring process to increase women and minority faculty and administrators.  Each program is designed to meet the diverse needs of students, including students from varying ethnic, racial, socioeconomic, gender, religious, and cultural backgrounds, as well as students with exceptionalities.  The Teacher Education Program believes that “empowered educators” must be prepared to teach all students in a highly diverse, global society, and that they must serve as role models in all areas of diversity.  To that end, the unit has developed a number of courses, field experiences, and opportunities for service learning to help students develop knowledge, skills, and dispositions to understand and meet the needs of diverse students.  In addition, the University also requires all students to take a course that meets their diversity requirement.

Diversity—using “teaching and learning strategies that reflect each student’s culture, learning styles, special needs and socioeconomic background”—is also one of the 13 Accomplished Practices which candidates must demonstrate competence in during their program and in their portfolio artifacts and reflections.  They are prepared for that through assignments in a number of their courses, especially those discussed below, and in their field experiences and clinical practice, which engage candidates in reflection on their own cultural background, the ways they learn, and important educational experiences they have had, in preparation for considering how differences in culture, learning styles and expectations, and instructional and assessment practices will affect teaching and learning in their classes.

Before admission to the Teacher Education Program, all undergraduate students take EDG 2701 Teaching Diverse Populations, which addresses topics of values and attitudes toward diversity, demographics, culture, political and philosophical foundations of diversity, exceptionalities, barriers to cultural understanding and relationships, and cultural diversity.  Students in undergraduate Pre-K Primary, Elementary, Middle, and Special Education Programs also take EDF 3234 Applied Foundations of Education, which addresses topics such as the nature and measurement of intelligence, learning styles, gender differences and gender bias, effects of ethnicity and social class on instruction and learning, accommodating student variability, analysis of educational phenomena in varied settings, and the Individuals with Disabilities Education Act.  The corresponding Graduate course is EDF 6691 Issues in Teacher Education: A Bio-Pschyo-Social Understanding, which addresses biological, psychological, and social, economic, and political pressures affecting education.

A number of courses in the program are focused specifically on understanding diverse students and planning, implementing, and assessing instruction for these students.  Syllabuses for the courses – EDG 2701 Teaching Diverse Populations; EDF 3234 Applied Foundations of Education; EDF 6691 Issues in Teacher Education: A Bio-Psycho-Social Understanding; EEX 3070 Methods in Inclusion and Collaboration; EEX 6051 Exceptionalities; TSL 4080 ESOL Principles and Practices and TSL 4081 Empowering Teachers to Teach English to ESOL Students – are all presented within the conceptual framework of the empowered person and professional taking action, with specific reference to the teacher as problem solver, critical thinker, and the other dispositions, and topics and assignments in each syllabus are also aligned with the Accomplished Practices, NCATE standards, and where appropriate, other professional standards, such as those articulated by TESOL.  Students engage in discussions, do projects, and write reflections focused on a number of issues related to student diversity.

In addition, students in the undergraduate program also take two stand-alone courses which address the knowledge, skills, and dispositions required for meeting the needs of students who are not native speakers of English: TSL 4080 ESOL Principles and Practices and TSL 4081 Empowering Teachers to Teach English to ESOL Students.  Each program also infuses ESOL content in terms of the 25 ESOL competencies required by the state into other courses such as EDF 3234 Applied Foundations of Education; RED 3310 Teaching Reading in the Elementary School, RED 3324 Teaching Middle School Reading for Middle Level and Career and Technical Studies; LAE 3314 Language Skills and Literature in the Elementary School; and LAE 3324 Teaching Language Arts in Middle School for Middle Level.

The knowledge, skills, and dispositions related to meeting the needs of students with exceptionalities are also infused into many of the undergraduate and graduate courses.  In addition, all undergraduate teacher education majors are required to take EEX 3070 Methods in Inclusion and Collaboration, which provides a knowledge base and instructional and management strategies for working with students with exceptionalities;  those in the Master’s program take EEX 6051 Exceptionalities.  Undergraduates also take a second required course, EME 2040 Introduction to Education Technology, which includes computer-assisted instruction for special needs students, racial and gender issues in technology, and analysis of technology issues in third-world countries.

Field experiences and practica also address diverse students.  At least one of the 100-hour practica for undergraduates must be in a diverse setting, including Title I schools and schools with a minimum of 25% minority enrollment.  During these field experiences, candidates are assessed on the Observation Report Form according to how well they have presented content in relevant formats, developed appropriate instructional objectives and instruction which recognizes a variety of student factors which affect classroom performance, demonstrate respect for all students and people, apply ethical principles in dealing with students, and identifying behavioral needs of special students. Candidates reflect on these issues, as well, in their portfolio artifacts.

The unit conducts a yearly follow-up survey of “employers of teacher education graduates” with questions related to the Accomplished Practices.  Several directly address issues of diversity, asking employers to rate their current teachers (and former University teacher education students) on a scale of 1-4, indicating how well they:  1) identify and match individual student instructional plans with cognitive, social, linguistic, cultural, emotional, and physical needs; 2) provide a comfortable classroom environment that accepts openness, inquiry, and support for diversity; 3) demonstrate knowledge and awareness of varied cultures; 4) practice acceptance, tolerance, resolution, and mediation; and 5) plan learning experiences with high but appropriate expectations.  In the last two years, mean scores for each of these have ranged from a low of 2.57 on the first (in 2003), to a high of 3.51on the fourth in 2002, with a mean of 3.13 on all four for both years.  This represents substantial growth over the response to the diversity question in the 1998-99 survey: “The graduate relates effectively to students who are not members of the majority culture,” where the mean was 2.74.

Students are required to provide evidence in their portfolios of meeting the Accomplished Practices, including one specifically focused on “Diversity.” Other Accomplished Practices related to Assessment, Human Development and Learning, Learning Environments, Planning, and the Role of the Teacher, also require teacher candidates to both address and reflect on these as they relate to diverse student populations.  Those students who are assessed as lacking in the necessary knowledge, skills, or dispositions to meet diverse student needs are required to complete a Teacher Development Plan, in cooperation with faculty, which specifies an alternative means of developing the required knowledge, skills, or dispositions.

At the advanced level, candidates take coursework related to diversity and human relations.

In the Ed.D. program, Curriculum and Instruction, candidates are required to take EDF 7685 as part of the foundations core.  The aim of EDF 7685, Philosophical and Multicultural Analysis, is to broaden and deepen candidates’ awareness of various educational philosophies and their influences in everyday classroom practice. Emphasis is on the pluralism and diversity of educational ideas, the practical implication of such ideas, development of critical and analytical thinking and open mindedness.

In the Ed. S. program, Curriculum and Instruction and Educational Leadership, candidates are required to take EDF 7685 as part of the foundations core.  The aim of EDF 7685, Philosophical and Multicultural Analysis, is to broaden and deepen candidates’ awareness of various educational philosophies and their influences in everyday classroom practice. Emphasis is on the pluralism and diversity of educational ideas, the practical implication of such ideas, development of critical and analytical thinking and open mindedness.

In the M.A. program, Educational Leadership and Instructional Technology, candidates are required to take EDF 6602 Trends and Issues in Education:  Social, Multicultural, Historical and Philosophical Analysis or EDF 6608 Educational Theories and Practice:  Social, Historical & Philosophical Analysis.
In addition, for the Educational Leadership track for the Ed.S. and M.A. programs, the following program outcomes focus on diversity issues:

· Develop a personal code of ethics embracing diversity, integrity, and the dignity of all people. 

· Manage and interact effectively with diverse individuals and groups.

Program outcomes related to diversity for candidates in the M.A. Program in Instructional Technology include:

· Critically evaluate the history and philosophy of instructional technology and educational systems to ensure that teaching and learning environments facilitate diverse learners, multicultural environments, and critical issues facing those educational systems

Program outcomes for all advanced programs are aligned with key course assignments.  Candidate performance on key course assignments is entered into the advanced program assessment system.

Experiences Working with Diverse Faculty

The faculty in the University and the unit are quite similar, though the percentage of minority faculty within the unit is larger.  In 2002. of the full-time Unit faculty of 49, 40 or 82% were White; 4 (8%) African American; 2 (4%) Asian/Pacific Islander; 2 (4%) Hispanic; and 1 (2%) American Indian/Alaskan Native.  Thirty (61%) of the full-time Unit faculty were female and 19 (39%) male. Of the 245 full-time faculty in the institution, 210 (86%) were White; 16 (6.5%) Asian/Pacific Islander; 10 (4%) African American; 6 (3%) International; and 1 (.5%) American Indian/Alaskan Native. Of the part-time faculty within the Unit, 36 are White; 3 African American, and 1 International.  The University has a minority recruitment and hiring plan which ensures that search committees are diverse and also authorizes expenditures to advertise positions in minority audience publications.

School faculty and administrative staff within the three counties where most teacher candidates are placed are predominantly white and female.  In Escambia County, of the 166 administrators, 66 (39.8%) are male; 140 (84%) are white; 25 (15%) African-American; and 1 (1%) Asian.  The instructional staff of 2,952 teachers, 616 (20%) are male; 2,518 (85%) are White; 380 (13%) African American; 21 (1%) Hispanic; and 25 (1%) Asian/Pacific Islander. In Santa Rosa County, of the 83 administrators, 43 (51.8%) are male; 78 (94 %) White; and 5 (6 %) African American.  Of the instructional staff of 1428, 277 (19%) are male;  97% White; 2 % African American; and less than 1% Asian/Pacific Islander, Hispanic, or American Indian/Alaskan Natives. In Okaloosa County, of the 118 administrators, 64 (54%) are male, with 92% White, 6% African American; and 2% American Indian/Alaskan Native.  Of the 1869 teachers, 400 (21%) are Male;  94% White; 4% African American; 1% Hispanic; and less 1% Asian/Pacific Islander.

Faculty within the Unit have lived and worked in a number of countries, including Taiwan, the Netherlands, Egypt, Australia, Britain, and New Zealand.  Some faculty have extensive experiences studying multicultural issues, in programs such as those at the East-West Center at the University of Hawaii. The University also engages in a number of partnerships, such as a China-Japan initiative, which involves collaborations with institutions in those countries and also brings businessmen from these countries currently living in the Pensacola area to the campus.  In addition, international students in the English Language Institute are also a resource for faculty and students, often speaking to teacher education students about their experiences as an international student, living in the United States and learning another language to use in their education.

The faculty also participates in a number of activities which involve diverse P-12 students. The Office of Multicultural Studies on campus assists students, faculty, and staff of the university, as well as schools and community organizations, in identifying and developing collaborative endeavors, which include bringing distinguished speakers to campus to speak on international and multicultural issues; it also serves to develop “starter” programs to encourage greater diversity in campus life.

The university in its commitment to service learning has also begun a number of initiatives which engage faculty and students in working with diverse populations, both on and off campus.  CLOVE, the Center for Learning through Organized Volunteer Efforts, provides opportunities for individual volunteering, community service projects, and service learning, and also assists in planning and organizing service and maintaining records of service for faculty.  Hometown Learning, a project of the College of Professional Studies, has worked with failing schools, one of which is 99% minority, as part of a vision of university service to the community.  At Fricker Center, a partnership between the University and the city recreational department, informal tutoring and mentoring with computers is offered.  Another service learning project, CROP (College-Reach Out Programs) involves multicultural UWF students mentoring and tutoring low-income high school students of parents who have not completed a bachelor’s degree.  High school seniors in the program live on campus and participate in a summer bridge program with the hope that they will enroll in the University that fall.  The Howard Street Reading Project involves University students working in a one-to-one tutoring project with local students.  Project STRIVE works with African American males in mentoring situations, some of whom are paraprofessionals, to prepare and recruit for University teacher education.
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Faculty diversity at the advanced level is summarized in the table that follows:

	DIVISION
	TOTAL
	GENDER

M         F
	WHITE
	BLACK
	ASIAN
	HISPANIC

	Graduate Studies
	18
	8

(44%)
	10

(55%)
	13

(72%)
	3

(17%)
	2

(11%)
	0

(0%)


Experiences Working with Diverse Candidates

While Florida is one of the five most diverse states in the nation with regard to school age populations, the eight-county service region of UWF is less diverse.  In the schools in the eight counties from which the majority of students come and in which 87% of the Program’s graduates are employed, in 2002, 78% were White; 17% African American; 2% Hispanic; 1% Asian, and 2% American Indian, multiracial, or other.  The area of greatest heterogeneity is socioeconomic status, with 46.8% of the students in these counties on free- or reduced-price lunch.  In addition, 15% of the students in these schools are labeled as having disabilities.

The student population of the University is predominantly White, but the number of minority students has been increasing.  In 1998-99, the year of the last NCATE visit, 80.9% of the students were White; in 2001-02, that percentage had decreased to 76.3%.  During that same period, the percentage of African American students grew from 8.9% to 10.2%; Hispanic students from 3.2% to 4%; Native American from .7% to 1.1%; and other 2.1% to 3.9%.  The percentage of female students on campus has remained about 59% from 1998-99 to 2001-02.

Candidates in the unit during 2001-02 were 83.9% White, 16.1% Minority and 87.2% Female and 12.8% Male.  Minority enrollment has been between 16.1-20.3% between 1996 and 2002, with increases during the last two years: 17.5% in 2001 and 20.3% in 2002. The percentage of females has varied from 75.9% - 87.2% during that same period, with the highest percentage experienced during 2002. However, the picture varies for each of the Program areas: the number of Asian and Black students in special education has been increasing slightly during these same years, partially as a result of special outreach and recruitment programs, as has the number of Black students in Elementary and Pre-Primary programs. 

The unit engages in a number of outreach and recruitment efforts to increase the diversity of the candidate population, including involving teacher candidates and other students on campus in a number of service learning projects which bring minority students onto campus or into contact with teacher education candidates in community facilities.  The Professional Development Schools with which the unit partners also provide outreach for future teacher education candidates.  The Unit also has engaged in partnerships with area community colleges creating articulation and easing transitions from these colleges to the University.  The University has also adopted “in-state” equivalency tuition fees for Alabama students, to open the University boundaries beyond the traditional service area.

The unit has also partnered with a number of institutions such as the Florida Comprehensive System of Personnel Development in developing programs such as Project Access for Escambia County, which offers free courses in the community during the evenings to encourage minority students to pursue undergraduate degrees in special education; and the Florida Fund of Minority Teachers has made available scholarships of $4000 each for 17 minority students.  The unit also participates in minority outreach programs such as the College Reach-Out Program, open houses, and visits to area community colleges and informs prospective students of the extensive scholarship opportunities available at the University.  
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Candidate diversity at the advanced level is summarized in the table that follows:

	
	TOTAL
	GENDER

M          F
	WHITE
	BLACK
	ASIAN
	AMERICAN INDIAN
	HISPANIC
	OTHER

	Full Time
	135
	36

(27%)
	99

(73%)
	69%
	16%
	4%
	2%
	1%
	8%

	Part Time
	670
	212

(32%)
	458

(68%)
	79%
	13%
	3%
	2%
	3%
	2%


Experiences Working with Diverse Students in P-12 Schools

Candidates in their field experiences have the opportunity of working with students of different socio-economic status, racial background, English language proficiency, and exceptionalities.  The unit attempts to assign all teacher candidates in the second practicum to a diverse school; if that is not possible, they are placed in a diverse school for their third practicum. In both of these practica, candidates are able to design instructional activities using technology for diverse students.  In addition, all students participating in the two ESOL courses also engage in field activities which they write and reflect on in their ESOL portfolio (which is later merged into the candidate’s Professional Portfolio).

In the Professional Portfolio, candidates write about their own culture; their emerging understanding of the impact of cultural differences on learning and behavior in the classroom; and the importance of understanding the impact of cultural, linguistic, racial, class, and other student diversity on teaching and learning. During field experiences and clinical practice, candidates engage in developing instructional plans which differentiate instruction to meet the needs of diverse learners.  They receive feedback on these efforts from the students, the supervising teacher, and the university coordinator.

The majority of placements for working with diverse students in PK-12 schools are in Escambia, Okaloosa, and Santa Rosa counties.  PK-12 racial/ethnic distribution by county is as follows:
Escambia:

White 57%; Black 37%; Hispanic .02%; Asian/Pacific Islander .03%; American Indian .007%; Multiracial .01%

Okaloosa:

White 77%; Black .12%; Hispanic .03%; Asian/Pacific Islander .02%; American Indian .005%; Multiracial .03%
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Santa Rosa:

White 89%; Black .05%; Hispanic .02%; Asian/Pacific Islander .01%; American Indian .006%; Multiracial .01%

Overall Assessment of Standard

Teacher education programs have required courses and experiences which address issues of diversity and help teacher candidates develop the knowledge, skills, and dispositions needed to help all students—including minority students, ESOL learners, and those with exceptionalities.  Through a sequence of placements in practica, as well as field experiences in courses and opportunities to engage in service learning, candidates come to better understand issues of diversity and to develop and implement instruction for diverse students. They are assessed on their knowledge, skills, and dispositions related to diversity in these experiences and develop and reflect upon them in their portfolios.  The University and the unit are engaged in a number of initiatives to increase minority enrollment and the diversity of faculty, as well as provide greater outreach to the minority community through service learning. 

C. Recommendation: (met or not met)

Met

D. Areas for Improvement:

New: NA

Continuing: NA

Corrected:

(previous weakness I.A.) Multicultural and global perspectives are not infused throughout all programs.

Rationale:

Supported through alignment to the conceptual framework, the unit has implemented an infusion of diversity study throughout all programs with identified coursework and candidate portfolio documentation.
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5. 
Faculty Qualifications
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

	Level: initial and/or advanced


B.
Findings:

Faculty and Faculty Qualifications

The professional education faculty in the unit includes both higher education faculty and school based-personnel who supervise student teachers and interns.  In the Division of Teacher Education, the full-time faculty consists of 15 tenured faculty, 6 full-time tenure seeking faculty, 1 OPS faculty line, and 6 individuals on visiting lines, instructors, and/or non-tenure seeking lines.  All but one of the full-time tenure-track instructional faculty members have earned doctorates in their respective fields. One tenure-track faculty member without a doctorate has exceptional experience and is currently working to complete the doctorate. The non-tenure track faculty members without doctorates hold master’s or specialist’s degrees and have experience in PK-12 schools that qualify them for their roles as teacher educators. Unit programs are supported by three Teaching Assistants.

The full-time professional education faculty members in the Division of Teacher Education have experience in PK-12 schools (on average 10 years).  All faculty except in one program have met at least one of the following conditions: a)specialized training in clinical supervision, b) a valid professional teaching certificate, and c) at least 3 years of successful PK12 teaching experience (IPEP 2000-2001).

Of the 18 professional education faculty in Graduate Education, 13 are tenured and five are on tenure seeking lines.  The non-tenure track faculty members, adjuncts, and contract faculty have earned doctorates that qualifies them for their roles in graduate education. Faculty members in the Division of Graduate Education have the requisite knowledge and expertise in their fields of study, experience in chairing or serving on doctoral committees, and experience in PK-12 schools (on average seven years).

In addition, faculty members in both the Division of Teacher Education and the Division of Graduate Studies have contemporary professional experiences in school settings. These experiences include serving on school advisory groups, providing in-service workshops or consulting with teachers, tutoring/mentoring children in school settings, and volunteering to teach public school classes.
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The Division of Teacher Education employs postsecondary instructors (faculty and qualified adjuncts) to supervise all clinical Field Experiences.  The criteria used for the selection of these individuals ensures that each supervisor is qualified to serve in this capacity, meeting the qualifications required by state and national standards.

The faculty and staff who support the advanced programs have academic appointments in the College of Arts and Sciences, College of Business, College of Professional Studies and the Institute for Human and Machine Cognition.  There are 18 faculty members with academic appointments in the Division of Graduate Education in the College of Professional Studies who provide the majority of service to the program.

Of the 18 professional education faculty in Graduate Education, 13 are tenured and 5 are on tenure seeking lines.  The non-tenure track faculty members, adjuncts, and contract faculty have earned doctorates and have experience in PK-12 schools that qualifies them for their roles in graduate education. Faculty members in the Division of Graduate Education have the requisite knowledge and expertise in their particular fields of study, experience in chairing or serving on doctoral committees, and experience in PK-12 schools as one of the following: assistant superintendent of a school district, director of instruction and special services, supervisor of district testing department, assistant principal, team leader, and classroom teacher.

In addition, faculty members in the Division of Graduate Studies have contemporary professional experiences in school settings. These experiences include serving on school advisory groups, providing in-service workshops or consulting with teachers, tutoring/mentoring children in school settings, and volunteering to teach public school classes. 

During the reorganization to create the College of Professional Studies and subsequent alignments of academic units, several faculty positions were changed or filled in the Division of Graduate Education since the last site visit in 1998.  Three new lines have been added, while a number of faculty members have been reassigned from other divisions to graduate education. Nine of the fifteen 1998 faculty continue to work in graduate education.  Of the 18 current faculty, 12 have worked in graduate education since 2000 and 15 have been in the division since 2001.  Four faculty members were hired in 1999-2000, one in 2000-2001, and one in 2001-2002.  In that period four faculty members retired, two accepted positions at other institution, and one was terminated.  Due to budget restraints no new positions in the Division of Graduate Education are expected to be filled in the 2003-2004 academic year.    
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Modeling Best Professional Practices in Teaching
The conceptual framework represents the centerpiece for the design and delivery of instruction by faculty in the unit. The model of the Empowered Person and Professional Taking Action pervades the initial and advanced program course work for candidates in the unit.  Faculty participate in professional development activities and correspondingly review and update courses in order to ensure that the conceptual framework is current and the curriculum addresses the needs of the students and the mandates of governing bodies. The rational for changes in the initial programs over the past five years has been to promote reflective thinking, infuse technology throughout the program, advance state and national standards, and identify best practices in education.  Interviews with initial teacher education students at various points in the programs indicated an understanding of the importance of reflection.  They articulated clear examples of how they use the Accomplished Practices (APs) in developing lesson plans and assessing student learning.  It is evident that students are learning effective ways of integrating technology into lessons and activities for P12 students.  Faculty demonstrate a commitment to monitoring teacher candidate learning via the assessment system, Professional Development Plans, and reviewing feedback provided on the Teaching Portfolios.

Faculty vitae at both the initial and graduate levels provide evidence that they are staying abreast of current trends as a means of integrating “best practices” into course delivery and assessment by attending national and international conferences.  Faculty are regularly invited to present at national conferences, focusing on their particular content area(s) and/or specializations. This is further validated by course syllabi and a matrix of the Florida Accomplished Practices (APs) cross-referenced with each course and its performance products common to all programs for inclusion in teaching portfolios.  In the last five years, twenty-five (25) awards for excellence in teaching and advising have been awarded to unit faculty.  

During interviews, initial faculty indicated that they engage in self-assessment of their teaching by conducting mid-semester evaluations of their courses.  Others stated that they use course evaluations as a means of adapting course deliveries in subsequent semesters.  

Modeling Best Professional Practices in Scholarship

The mission of the Division of Teacher Education, College of Professional Studies is to prepare students to become empowered instructional leaders. Faculty scholarship is focused on this mission as evidenced in their publications in refereed journals and presentations made at annual conferences of professional organizations. 

As part of the annual review process and for promotion and tenure faculty are expected to engage in scholarly activities.  Interviews with initial faculty revealed that the expectations for research, teaching, and service have shifted with more emphasis on research and service than in the past.  Expectations for promotion and tenure have been quantified; e.g., to reach full professor faculty must have 15 publications.
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During an interview with various faculty with grant and contract awards, they stated that currently the institution does not include grant and/or contract awards as evidence of scholarly productivity.  The Dean stated that at the unit level grants and contracts are valued and align with the COPS’ mission and goals.  A university-wide council plans to establish higher merit for faculty who receive grants and contracts and to define this merit as scholarly activity.  Two faculty members in the Division of Teacher Education are serving on this committee.  The COPS has the greatest percentage (67%) of grants and contracts across the institution, with 11% of this generated by the Division of Teacher Education.

A review of advanced program faculty curriculum vitae shows that faculty are engaged in appropriate scholarship including but not limited to scholarly writing (books, journal articles, etc.), presenting, and consulting at the local, state, and regional level.  Advanced program faculty are also heavily involved in the writing of and implementation of grants and provide consultative services.

Modeling Best Professional Practices in Service

Minutes from a 2003 PEC meeting indicated that the state has mandated service for faculty.  PEC is developing a unit-wide policy to indicate how faculty will meet this new requirement.  The recommended extent of service is 50 hours within 5 years.

Unit faculty provide service to the college or university, school, and broader communities in ways that are consistent with the institution’s and unit’s mission.  Faculty vitae show that many of the faculty are members of professional associations and affiliated committees.  

As illustrated by the Triangle Service Learning initiative, COPS’ emphasis on the service learning aspect of selected divisions puts added emphasis on the service expectations for faculty.  Faculty consistently provide service activities for the P12 schools in all of the school districts used for practicum and student teaching placements.  For example, one faculty member is delivering coursework in the schools in response to the increased requirements for all elementary teachers in reading instruction.  Teacher candidates in this course are tutoring classroom students.

A review of advanced program faculty vitae shows that advanced program faculty are actively engaged in service to the college, the division, the university and the community.  All advanced program faculty indicated involvement in service activities.
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Collaboration

The unit is engaged in extensive collaborative partnerships generated by grants and contracts awards, the COPS Advisory Council, and the needs of local, state and interstate school districts.  Seventeen (17) such partnerships and fourteen (14) teacher professional development activities are described in the Executive Summary of Educational and Community Outreach activities.  Most of these partnerships and activities are within the service districts where practicum students and student teachers are placed.  

In interviews with Arts and Sciences (A&S) faculty, they described many ways in which unit faculty collaborate with the A&S faculty, particularly in the science and math content areas.  Faculty are working together to: 1) plan ways to support unit graduates once they become classroom teachers, 2) increase the percentage of teacher candidates who take calculus, 3) co-develop a physics course for the elementary education program, 4) co-develop a test and measurements course.  Unit faculty expertise in instructional design and technology integration is valued by the A&S faculty.  Communication and collaboration is also occurring between CAS and COPS at the Associate and Assistant Dean level.

Advanced
The Guidance and Counseling Program is an example of a collaborative effort between the Educational Leadership Department and the Psychology Department.  The program was initiated in 2000 and is designed to meet the needs of school districts within the region for guidance counselors in the public school setting.
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Graduate Education Programs

Collaborative initiatives and projects linking colleagues in other units of the college, university, and community are common in the unit’s advanced programs.  This collaboration focuses on program revisions, facilitates service to stakeholders, and identifies stakeholder needs and solutions.

Critical issues in capacity, quality, and operation were noted in the spring 2002 review of data for the doctoral program.  During the summer of 2002, capacity caps were placed on enrollment of new students for some specialization areas.  A comprehensive review of the doctoral program was proposed, approved, and a convocation was planned for and held during spring of 2003.  

During February and March of 2003 seventy-five faculty members and administrators worked in eight groups to review and revise the policies and procedures of the doctoral program.  Work group findings and recommendations were presented and discussed in four general sessions.  The participants in the convocation were faculty from academic units of the College of Professional Studies, College of Arts and Sciences, and the Institute for Human and Machine Cognition.  Administrators included academic unit chairpersons, deans, the past and present university provosts, and the past and present university presidents.  Working with a facilitator, the chairs of the work groups met weekly during the summer term 2003 to refine the convocation recommendations which were then put into a draft revision of the doctoral program policies and procedures. Approval and implementation in the fall of 2003 are pending.  The collaboration of faculty and administrators from diverse units produced affirmation of some policies and procedures and marked changes in others with the end result being a strengthened doctoral program.

The Graduate Education Faculty is extensively engaged in collaborative projects with colleagues in other college units, the university, public schools, and the private sector.  

The Department of Curriculum Studies and Educational Leadership collaborated with the UWF Division of Student Affairs to develop a master’s degree program in College Student Personnel which would prepare individuals for careers in student affairs and the student services areas.  The first courses for the program will be offered fall term 2003.  

Faculty members collaborated with colleagues in the Escambia and Santa Rosa school districts to develop and deliver components of their State Department of Education approved Alternative Certification Program.  The alternative program assists bachelor degreed individuals to become certified teachers.  The School District Alternative Teacher Certification Program and collaborative components encourage minority applicants to enter the teaching profession as a second career.  Many participants in this program are male, minority, and teachers in the fields of mathematics, science and special education.

Under contract and in collaboration with the State Department of Education a Graduate Education team developed and delivered reading workshops for parents.  These were held in six locations across Florida and were held to make parents aware of methods and strategies to help struggling readers.  A Parent Toolkit was designed by the team and give to the participants.  The presentations merited excellent evaluations. 

Commercialization projects and grants for collaborative online professional development (OPD) opportunities were pursued by faculty within the Division of Graduate Education. Instructional and Performance Technology received a grant from the Florida Inclusion Network to develop OPDs in the area of inclusive education.  These OPDs are offered through Continuing Education to teachers across the State of Florida.  

As mandated by the No Child Left Behind legislation, an electronic performance support system, QuickScienceTM has been developed.  The system will support teachers and students facing the challenges of standardized testing.  The Instructional and Performance Technology faculty continue pursuing collaborative corporate and military partnerships for programs in Human Performance Technology.
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Unit Evaluation of Professional Education Faculty Performance

A university-wide course evaluation system is required of all unit faculty including adjunct faculty members.  The results of these evaluations are used by faculty to make adaptations and modifications to their teaching and course content.  The results are also used in the promotion and tenure process and in annual evaluations.

College by-laws state that each faculty member shall be evaluated annually by the appropriate division chair.  The evaluation is based on the annual assignment letter/goals statement developed by the chair and the faculty member.  This goal statement must reflect the mission of the College and University and speak specifically to teaching, research and scholarly activity, and service and advising students.  These annual reviews are then submitted to the Dean for review.  Tenured faculty are reviewed every seven years.

Student Teaching Coordinators are anonymously evaluated by the interns/student teachers.  The data collected are used by the coordinators to assess performance and by the administration in considering annual evaluation/tenure/promotion decisions.

Unit Facilitation of Professional Development

Utilizing the instructional technology resources provided in the College of Professional Studies, faculty are expected to integrate instructional technology into their teaching and to develop online course strategies for partial courses and supplemental materials.  Many faculty take advantage of the Center for University Teaching and Learning (CUTL).  Through CUTL and other professional development activities, faculty engage in activities that enhance their use of technology as a tool in the teaching and learning process, facilitate pedagogical research, and create a collaborative environment in which they can share views and experiences.   Faculty have the opportunity to compete for additional funds via the Dean’s and Provost’s office for travel to professional conferences.  During 2002-2003 total faculty development allocations more than doubled. Future COPS’ priorities include implementing a new faculty induction program and strengthening and supporting faculty development in teaching, research, and service.

Overall Assessment of Standard
Unit faculty have extensive academic backgrounds and experiences in P12 settings. They are productive in scholarly areas including refereed publications, successful grant awards, and presentations at national and international conferences.  They engage in numerous service activities with P12 schools, the community and the region.
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C. Recommendation (met or not met)
      Met

D. Areas for Improvement

      None
6.
Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

	Level: initial and advanced


B.
Findings:

Unit Leadership and Authority

The College of Professional Studies (COPS) is one of three colleges at the University of West Florida and houses all of the institution’s professional education programs.  The College of Professional Studies (COPS) has 7 academic divisions.  Two of  these divisions comprise the unit:  Division of Graduate Education and Division of Teacher Education each having a Chair. The Division of Graduate Education consists of three units:  Research and Foundations, Instructional Technology, and Curriculum Studies and Educational Leadership. Dr. Rex Schmid, the Associate Dean of Graduate Studies, serves as the chair. The Division of Teacher Education is chaired by Dr. Joe Peters.  

The Dean of COPS assumes oversight and administrative responsibility for both programs and community outreach efforts. The Dean’s Office provides support services to faculty, staff, students and the community through a number of centers and offices, grants and contracts, and continuing education initiatives.  The central functions of the Dean’s office include budgeting and finance, grants and contract budget management, oversight on academic policies, procedures and programs, and community outreach.  
Unit programs and policies are reviewed and approved by a PK-20 faculty governance council (including a student representative), the Professional Education Council (PEC), as well as the Dean of the College of Professional Studies, the UWF Faculty Senate, and the UWF Provost. PEC complies with NCATE’s requirement that such councils be free-standing from other governing bodies.  Five standing committees provide faculty representation on committees chartered to carry out further duties and assignments necessary for unit governance.
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Following the college re-organization effective fall 2003 and in order to build stronger community relations, the two divisions that support Unit programs have created a division advisory council.  At a meeting with the COPS Advisory Council, council members described their role in the college as one of building bridges with the community such as the Aviation Academy at the National Naval Aviation Museum.  This initiative includes in-service training for classroom teachers, learning activities for local PK12 students, and, eventually, learning activities available via global delivery.

Unit Budget

The overall philosophy for budget development and allocation at UWF is a decentralized approach with a great deal of authority and flexibility provided to the colleges and academic units.  The resource allocation model is the basis of year-to-year budget distribution.  Annual FTEs for each unit reported by the institution’s Office of Institutional Research serve as the principal data for the model.

The Unit model is based on productivity.  The Dean indicated that the undergraduate programs are operating within the productivity target (average credit load of 187 credits/faculty member).  The graduate faculty are over the productivity target by 35 credits/faculty member.  

In an interview with the COPS Dean, she indicated that budget allocations are proportional across all divisions of the college.  Each division can then reallocate as it chooses.  The Division of Teacher Education receives the largest percentage of the College’s overall budget.

According to the 2002-2003 College of Professional Studies Financial Report, the Division of Graduate Education (advanced level) was allocated $37, 217 and the Division of Teacher Education (initial level) was allocated $34,394 for division expenses, excluding salaries.  Salaries in the Division of Graduate Education represent 26% and for the Division of Teacher Education represent 33% of unit expenditures.  For the advanced level, resources are adequate to support the endeavors of candidates and faculty alike.  Interviews with candidates and faculty indicated a high level of satisfaction with the program.

Grants and contracts activities provide resources that support additional personnel, extend the variety of program offerings, and facilitate faculty engagement in teaching, research, and service.  Total net from continuing education initiatives provide an additional $50, 381.00 to the unit. Support for faculty travel for research and scholarly endeavors is based on an allocation of $300/faculty member with opportunities to compete for additional funds from both the Dean and the Provost creating an opportunity for up to $900/faculty member/year.

Faculty have the latest technology to support research, teaching, service, and administration via the Workstation Configuration Policy.
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Personnel

Faculty loads are in compliance with NCATE guidelines with undergraduate faculty loads 9-12 credits/semester and graduate faculty loads 6-9 credits.

The unit places a high priority on advising and counseling students.  The recent reorganization of the Teacher Education Student Services (TESS) office into the redefined Professional Studies Student Center (PSSC) elevated support staff to academic advisors.  The purpose of this restructuring was to improve the efficiency and effectiveness of the services provided to the students.  The unit also has three additional supporting staff members.

The advanced programs provide candidates with a unique opportunity to work closely with specific academic program advisors to determine and to develop a program to meet candidate needs.  Informal mentor relationships between faculty and candidate are based on the academic and research interests of both which provides an opportunity for informal assessment as well as formal assessment for the candidate as a formative and summative process.  Interviews with advanced program candidates indicate a high level of satisfaction with faculty availability and access.

There are 18 faculty members with academic appointments in the Division of Graduate Education in the College of Professional Studies who provide the majority of service to the program.  Faculty loads are within established guidelines for the college and the university.

In the summer of 2002 it was proposed and accepted to begin managing the number of doctoral students admitted and retained in the program as a supplement to the faculty resources. Each specialization area was asked to develop an estimate of faculty capacity for doctoral students.  One area was distinctly over and two others were at estimated capacity.  For the Curriculum and Instruction specialty area, the number of candidates at dissertation is listed as 68 as the unit transitions to the dissertation capacity level listed at 48.

A convocation of faculty to review the doctoral program was planned in the fall of 2002 and implemented during the spring of 2003.  The convocation resulted in the implementation of a cap on admissions of candidates into the doctoral program at the advanced level.  In addition, standards for admission to the program were strengthened which supports the strategy of managing the number of students in the program and the number of faculty required for a supervisory committee was reduced to three (with additional members as needed) which extends faculty resources.  It is, however, expected that it will take another 12 to 18 months from fall 2003 to achieve an acceptable balance between the faculty resources available and the number of students working toward a doctorate.
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Unit Facilities

The Unit supports both on-campus and off-campus teaching facilities.  The College of Professional Studies Classroom building has 3 state-of-the art teaching labs (Pickens Lab, Open Access Lab, and Graduate Lab), 13 technology classrooms, 7 college servers that support all college programs and grant efforts, 2 new wireless projects, and a number of mobile presentation stations.  In addition, the college supports a number of off campus teaching facilities: (1) assists with support of FWB Distance Learning Classroom and Lab; (2) supports a distance learning classroom at Chipola Community College; and (3) supports a teaching lab at a city recreational center (Fricker Center).

The University of West Florida Libraries consists of three physical facilities and an arrangement with another area library.  The three facilities include the John C. Pace Library, which serves as the main library for the Pensacola campus, the Fort Walton Beach Campus (FWB) Library, which is located on the University’s branch campus in Fort Walton Beach and serves as a joint library for both UWF and the Okaloosa-Walton Community College, and the Curriculum Materials Library, located on the Pensacola campus in the Education complex (Building 86, Room 105), primarily serving the candidates of the Unit.  An informal arrangement with the library at Chipola College in Marianna provides basic library services for students at this location where UWF offers courses in several programs, including Education. 

The Curriculum Materials Library (CML) supports the professional growth of the Division of Teacher Education candidates and provides PK-12 resources to support the unit.  CML provides a wide variety of quality instructional materials for inspection, evaluation, and use in the PK12 classrooms.  In the period from 1999-2003, in addition to the regular budget allocation, the Curriculum Librarian succeeded in nearly doubling the regular allocation with outside funds.  

Holdings in the Library of Congress classification category for Education (L) number approximately 34,400 volumes.  Of these, over 3,000 titles have been added in the period 1998-2002, with 375 titles available electronically. More electronic titles will be added in 2003 when an order for a new netLibrary collection is completed.  In addition, the John C. Pace Library houses the Juvenile Literature collection with approximately 9,750 volumes.  The UWF libraries subscribe to over 280 education-related serial titles in print format and 42 additional titles in electronic-only format. 

Education faculty members are actively involved in selecting materials for purchase with the library funds allocated to their department.  Faculty may choose to purchase books or media, and they may recommend titles to be ordered for the Main Library or the Curriculum Materials Library.   
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Unit Resources Including Technology

All programs in the unit receive resource allocations that support instructional programs and activities.  The unit provides the resources to maintain the assessment system as currently configured.

Unit programs serve as the institution’s leader in the integration of technology into academic programs.  The Unit was cited in numerous interviews at all levels in the institution as the “model” for the institution in information and instructional technology.  Additionally, the unit enjoys state-of-the-art facilities for delivering distance education in the Pickens Lab.  With a large donation through the Holley Charitable Trust, the college created a computer lab in the Fricker Center of Pensacola to support the Hometown Learning Community.

Goal 2 in the “2001-2002 COPS Goals and Working Strategies” document is to “Increase faculty productivity in divisions and to use growth and productivity information to make college-wide decisions”.  The COPS Workstation Configuration Policy ensures that  all faculty and staff are provided computer workstations configured to perform all of the work tasks required by the institution.  COPS maintains these systems.

C.
 Recommendations (met or not met) 

       Met

D.   Areas for Improvement

       New: NA

       Continuing: NA

       Corrected:

(Previous weakness IV.A advanced level) Faculty resources are insufficient to support a large number of doctoral candidates.

Rationale:

Addressed in the Doctoral program convocation, available resources and program capacity has been identified to ensure that doctoral candidates are supported through the program.
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SOURCES OF EVIDENCE

University of West Florida

Persons/Groups Interviewed

University Administrators

Dr. John Cavanaugh, President

Dr. Hal White, Executive Vice President

Dr. Wes Little, Provost

Dr. Jane Halogen, Dean, Arts & Science

Dr. George Ellenberg, Assoc. Dean of Arts & Sciences

Dr. Janet Pilcher, Dean, COPS

University Libraries

Jeannie Kamerman – Curriculum Librarian

University Admissions

Matt Hulett, Undergraduate Admissions

EEOC

Carol Hawthorne

Area School Administrators

Jim Paul, Superintendent Escambia County

Johnny Rogers, Superintendent Santa Rosa County

Don Gaetz, Superintendent, Okaloosa County

Danny Sims, Superintendent, Jackson County (Chipola)

Kitty Myers, VP Chipola Community College

Linda Longacre, Escambia County School District

Meg Garthwaite, Principal, Scenic Heights Elementary

Patrice Moody, Asst. Principal, Scenic Heights Elementary

Sarah Lewis, Principal, Pensacola High School

Elaine Thomas, Asst. Principal, Pensacola High School

Ann Bookout, Principal, Ferry Pass Middle School

Ms. Janet Riddle, Brentwood Elementary, Principal

Ms. Lionik, Brentwood, Magnet Coordinator

Paula Woodham, Bellview Assistant Principal

Ms. Donna Bryan, Assistant Principal, Lipscomb Elementary

Linda Speights, Director of Federal Programs – Jackson County (Chipola)

Dianne Oswald, Director of Special Education, Jackson County (Chipola)

Ms. Sarah Stedman, PreK Teacher, Lipscomb Elementary

Sherry Diamond, Principal, Oriole Beach Elementary

Cheryl Strater, Principal, Rhodes Elementary

Vickie Wolfe, Principal, SS Dixon Intermediate

Unit Budget

Michelle Doyle, Business Manager
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Faculty – Teacher Education

Joe Peters, Chair

Ann Agnew, Faculty, Elementary Education

Wally Holmes Bouchillon, CTE

John Carey, Field Placements

Linda Cox, TESS Director – Clinical Field Placement

Patty Davis, Director/Instructor Chipola

Sandra Davis, Faculty/University Coordinator (FWB Campus)

Betty Dixon, Secondary Education, Graduate Initial Certification

Bill Evans, ESE Faculty

Amany Habib, Faculty, ESOL

Dana Haraway, Faculty (FWB Campus)

Kathy Heineken, Placement/Portfolio Development

Kathleen Heubach, Reading, Graduate; Grants and Contracts

Linda Manning, Reading/Elementary

Robert Markowitz, Faculty – Foundations/Grants and Contracts

Jim Parker, Middle School

John Platt, ESE Faculty

Petra Schuler, Asst. Dean, Advising Center

Anita Solarski, PreK- Primary

Sue Stewart, Exceptional Student Education

Dave Stout, Math Education, PEC Chair

Laura Tissington, Alternative Certification Faculty

Louise Tolbert, Faculty, ESOL Coordinator

Jill White, NCATE Coordinator, Faculty CTE

Faculty – Advanced Programs – Graduate Education

Rex Schmid, Assoc. Dean, Graduate Studies

Robin Largue, Faculty, Ed. Leadership, Guidance &Counseling; Grants & Contracts

Bill Haraway, UWF Coordinator of Graduate Faculty

Karen Rasmussen, Graduate Faculty; Grants and Contracts

Pam Northrup, Graduate Studies; Grants and Contracts

Leasha Barry, Research/Foundations

Mike Barry, FWB, Eglin

Christine Pierce, FWB, Director and Faculty Member

Sherri Zimmerman, FWB, Graduate Faculty – Educational Leadership/Administration

Fenaundra Ferguson, Faculty (Conflict Resolution/Arbitration)

Joyce Nichols, Graduate Studies

Dan Kaczynski, Graduate Faculty, COPS Council Chair

Carolyn Pearson, Graduate Faculty

L. K. Curda, Graduate Faculty

Xu Di, Graduate Faculty

Other University Personnel

Gail Brockway, Administrative /Registrar Officer, Teacher Education

Martha Burke, Office Assistant, Chipola 

Janice Hall, Senior Secretary

Rosa Jones, COPS Advisor

Gayle Juneau, COPS, Advisor

Janice Warmack, Candidate Placement, Teacher Education
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Representatives of University Shared Governance/Faculty Senate
Daniel Kaczynski, COPS Council Chair, Graduate Studies

Dave Stout, Professional Education Council Chair (Math Education)

Pat Wentz, Faculty Senate Chair

Clinical Faculty – Supervising Teachers/Coordinators

Laura Hacker, Supervising Teacher, Bellview, 3rd grade

Cindy Redeker, PHS, Graduate Candidate (Secondary)

Mary Stokes, Adjunct, Clinical Education

Charles Gray, Adjunct, PDS School – Oriole Beach Elementary

Ruth Smith, Supervising Teacher, Bellview Middle

Susan Penfold, Adjunct UWF Coordinator

Marie Diamond, Adjunct UWF Coordinator

Amy Hicks, Practicum Supervisor

Cindy Davis, Practicum Supervisor

Pat Eubanks, Rhodes Elementary

Hilda Waters, Rhodes Elementary

Barbara Robinson, Rhodes Elementary

Harriet Johnson, S. S. Dixon Elementary

Cathie London, S. S. Dixon Elementary

April Ballard, S. S. Dixon Elementary

Kay McGinn, S. S. Dixon Elementary

Julie Smith, Oriole Beach Elementary

Jean Richardson, Oriole Beach Elementary

Sandy Kaston, Oriole Beach Elementary

Lauren Robinson, Oriole Beach Elementary

Joann Rufo, Oriole Beach Elementary

Ellen Randall, Oriole Beach Elementary

Jeannette Prochaska, Oriole Beach Elementary
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Adjuncts

Amany Habib, now faculty

Virginia Horak, graduate student

Erin Pendleton, graduate student

Dr. Pete Peyton, former superintendent

Students - Undergraduate

Caty Andrews, ESE

Jenny Andrews, Lipscomb, ESE Practicum Student

Maleesa Barfield, PreK

Laura Barton, ESE

Mary Bates, EDE 3943 Practicum II

Jessica Bauldree, EDE 3943Practicum II

Lori Boylan, Elementary Education

Erin Brand, Intern, PreK

Karen Blanchard, Bellview Elementary, Intern

Ann Charboneau, Practicum I

Alicia Christie, Elementary

Jackie Clemmons, FWB student

Patrick Colson, Elementary Education

Debra Connors, ESE

Holli Crawford, Chipola Community College – UWF Student

Kim Derreira, Elementary

Debbie Dryden, Chipola Community College – UWF Student

Jim Duren, Elementary Education

Angela Evans, EDE 3944, Practicum III

Angela Fall, Lipscomb, Student Intern

Karen Fletcher, Bellview Elementary, Intern

Rhea Flood, EDE 3942 Practicum II

Crystal Fowler, EDE 3942 Practicum II

Jennifer Genung, EDE 4944 Practicum II

Melissa Giles, ESE, Candidate, Grades 4/5

Haley Greene, FWB student

Leslie Hunter, Public Administration (Conflict Resolution/Arbitration)

Brandon Koger, Middle School

Leigh-Ann Jernigan, Elementary

Shelly Lane, Middle School

Stephanie Libbey, PreK

Janet Lovstrom, Spec/Elementary

Diana McFarlane, Elementary/ESE

Katherine McNeff, EDE 4944 Practicum III

Sharon Monro, EDE 4944 Prcticum III

Jessica Myrick, PreK

Scarlett Nichols, FWB Student

Diana Pagonis, ESE

Kimberly Phillippi, EDE 3946 Practicum I

JaNeil Pryor, ESE

Stacy Reynolds, PreK

Stephanie Reynolds, Elementary

Anne Ryle, EDE 3943 Practicum II

Andy Sexton, Chipola Community College – UWF Student

Lisa Sharp, EDE 4944 Practicum III

Shakita Sherman, Public Administration (Conflict Resolution/Arbitration)

Sally Simpler, Elementary Education

Audra Smith, FWB Student

Sara Sparks, PreK

Christa Strang, CTE

Sylvia Thomas, ESE 

Cameron Whitfield, EDE 3946 Practicum I

Piper Winn, Student Teaching, Elementary Education
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Graduate Students

LuAnne Barrett, Secondary Graduate

Sheila Brandt, Graduate Education

Jennifer Daugherty, Secondary Graduate

Brandy Gallman, C & I Reading, Graduate

Joyce Gossom, Doctoral Candidate

Michael Johnson, Graduate Middle School

Melissa Kelly, Master’s

Michelle Pate, Middle School Graduate

Candace Pringle, Graduate Student

Dee Taylor, Guidance and Counseling

Hollie Wilkins, Educational Leadership

Benjamin Read, Special Education Graduate

Kevin Rigby, Doctoral Candidate (C & I)

Joy Vena, CTE Graduate

Recent Graduates

Jessica Armstrong, Middle School

Stephanie Arnold, PreK

Sandy Ames, Elementary

Dr. Bobby Dawson, Principal, Vernon Elementary 

David Garvey, Bellview Middle School

Jennifer Glass, Middle School Graduate

Michael Johnson, Gulf Breeze High School (Middle School Graduate)

Melissa Kelly, Master’s

Melanie Pelton, Ed.D. 

Community Partners

Capt. J. J. Coonan, National Museum of Naval Aviation

Dr. Bob Harriman, Baptist Health Care/COPS Advisory Council

The Honorable Earl Hutto, COPS Advisory Council

Dr. William Malloy, COPS Advisory Council (Former Escambia County Superintendent of Schools)

Mr. William Mancini, Santa Rosa County School District

Mr. Joe Paschal, City of Pensacola

Mr. Norm Ross, Escambia County School District
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Technology

Venna Harris, Coordinator - COPS

Scott Barlow, Asst. Coordinator - COPS

Karen Rasmussen, Technology Faculty

Dave Dawson, Technology Faculty

Pam Northrup, Graduate Studies
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Exhibits for NCATE

University of West Florida

Standard I 

Academic Program Review (Ed.D)

Academic Program Review (Ed.S.)

Academic Program Review (M.Ed.)

Academic Remediation Plan

Accomplished Practices

Accomplished Practices Aligned to Conceptual Framework

Annual Report (Graduate Education)

Assessment Matrixes – Graduate Education Assessment

Conceptual Framework Knowledge Bases

Conceptual Framework Matrix (Ed. Leadership)

Division of Graduate Education 2002-2003 Annual Report

Doctoral Program Faculty Convocation

EDA 6222 Syllabus

EDA 6503 Syllabus

EDF 1005 Syllabus

EDF 2701 Syllabus

EDF 2701 Syllabus

EDF 3234 Syllabus

EDF 7685 Syllabus

EDG 5250 Syllabus

EDS 6105 Syllabus

Educational leadership Draft Standards

Employers of Teacher Education Graduates Follow-UP Survey Results 1998/1999

Employers of Teacher Education Graduates Follow-UP Survey Results 2001/2002

Employers of Teacher Education Graduates Follow-UP Survey Results 2002/2003

Essay Assignment 3 EDF 7685

Evaluation Study EDG6286

FELE Test Results 1999/2000

FELE Test Results 2001

FELE Test Results 2002

FELE Test Results 2003

Graduate Education Notable Accomplishments

Graduate Education Sample Student Performances

Graduate Education Strategic Plan, University Planning Information Center

Graduate Report: Improving Weaknesses Cited in 1998 Review

IPEP 1998/1999

Notable accomplishments related to UWF mission 2002-2003 report

Practicum I Handbook

Practicum II Handbook

Practicum II Syllabus

Practicum III Handbook

Practicum IV Handbook

Professional Development Plan

Program Recommendation Form

Proposal EDF 6481

Research Report EDF 6602

Revised Ed. D. Policies Procedure

Sample indicator assignments completed by students

Student Portfolio Guidebook

Student Teacher Handbook

Sunshine State Standards

Teacher Development Portfolio

Teacher Education Strategic Plan

Teacher Education Student Services

UWF Catalog
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Standard II

1st Submission Rubric

2nd Submission Rubric

3rd Submission Rubric

Basic Skills Assessment

College of Professional Studies Strategic Plan

COPS Follow-Up Surveys of Graduates

Division of Graduate Education 2002-2003 Annual Report

Doctoral Program Faculty Convocation

Ed. D. Committee Meeting Minutes

Employer Survey Results 1999

Employer Survey Results 2001

Employer Survey Results 2002

Employers of Teacher Education Graduates Follow-Up Survey

Evaluation of Student Teacher Coordinators

Final Examination EDF 7404

Final Paper EDF 6475

Graduate Education Annual Report

Graduate Education Assessment Plan and Unit Evaluation

Graduate Education Fall Student Survey Report

Graduate Education Sample Student Performances

Graduate Education Strategic Plan, UPIC 

Journal Assignment EDF 6602

Notable Accomplishments Related to UWF Mission 2002-2003 Report

Philosophical Log EDF 7685

Portfolio Rubrics

Professional Development Plan

Professional Development Plan

Program Recommendation Form

Questionnaire for Student Teacher Results

Questionnaire for Student Teachers

Questionnaire for Teacher Education Graduates

Questionnaire for Teacher Education Graduates Results

Sample indicator assignments completed by students

Teacher Education Portfolio

University Planning Information Center

UWF Teacher Education Rehire Data
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Standard III
Accomplished Practiced Aligned with Conceptual Framework

Candidate Portfolio Samples

Coordinator Evaluations – Fall 2002

Coordinator Evaluations – Spring 2002

Coordinator Evaluations – Spring 2003

District Agreements of Clinical and Field-Based Experiences

Division of Graduate Education 2002-2003 Annual Report

Evaluation of Lesson Plan/Teaching Effectiveness (Form G)

Faculty Clinical Education Workshop – 2003 

Final Summative Report of Field Experience Participation (Form F)

Florida Department of Education School Advisory Council Reports 2000-01

Graduate Education Strategic Plan, UPIC Information

Graduate Education: Notable Accomplishments

Graduate Practicum

Notable Accomplishments Related to UWF Mission 2002-2003 Report

Portfolio Samples of Students No Longer in the Program

Practica Geographic Regions

Practicum Application Form

Practicum I

Practicum II

Practicum III

Practicum IV

Student Teacher and Practica Placements – Fall 2003

Teacher Development Portfolio

Teacher’s Classroom Schedule

Weekly Formative Practicum (Form E)

Weekly Preview Reports
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Standard IV

Affirmative Action Office

Articulation Agreements

Autism Support Center Conference

College Reach-Out Programs

Consent Decree of the State of Florida

COPS Website

Correspondence Relating to ESOL and Elementary Infusion

Council for Children with Behavior Disorders

Council for Exceptional Children

Demographics for Faculty in Unit

Department of Education School Advisory Reports 2000-2001

EDF 3234 Applied Foundations of Education Syllabus

EDF 6691 Issues in Teacher Education: A Bio-Psycho-Social Understanding Syllabus

EDG 2701 Teaching Diverse Populations Syllabus

EEX 3070 Methods in Inclusion and Collaboration Syllabus

EEX 6051 Exceptionalities Syllabus

EME 2040 Introduction to Educational Technology Syllabus

Emerald Coast TESOL

Employers of Teacher Education Graduates Survey

ESOL Faculty Workshops – Spring 2003

Florida Comprehensive Assessment Test

Free and Reduced Priced Lunch

Graduate Education Strategic Plan, UPIC Information

Graduate Education Syllabi Relating to Diversity

Graduate Report: Improving Weaknesses Cited in 1998 Review

Handbook for Teacher Education

Howard Street Tutoring Program

LAE 3314 Language Skills and Literature in the Elementary School Syllabus

LAE 3324 Teaching Language Arts in Middle School Syllabus

Learning Center

M.O.V.E.

Newspaper Articles Relating to Diversity

Open House

Pensacola Junior College’s Education Club

PJC Educational Opportunity Center

PJC’s Education Club

Placement of Student Teachers

Practicum I Handbook

Practicum II Handbook

Practicum III Handbook

Practicum IV Handbook

Preventing School Failure

Professional Development Plan

Professional Development Plan Referral Form

Project ACCESS

Project ACCESS Escambia County

Project Jericho

Questionnaire for Student Teacher Results

RED 3310 Teaching Reading in the Elementary School Syllabus  

RED 3324 Teaching Middle School Reading for Middle Level and Career and Technical Studies Syllabus 

Request to Transfer to Major Department

Riverdeep

Riverdeep Introduction Letter

Scholarship Opportunities

State ESOL Folio Responses 

Student Demographics

Student Support Services

Student Teaching Observation Report Form

The Council for Learning Disabilities

The Great Family Network

TSL 4080 ESOL Principles and Practices Syllabus

TSL 4081 Empowering Teachers to Teach English to ESOL Students Syllabus 

Undergraduate Report: Improving Weaknesses Cited in 1998 Review

University Advising Center

UWF Compliance with ADA
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Standard V

2002 Follow-Up Surveys – Employers of Teacher Education Graduates

AERA Conference Activity

All That Jazz Technology Conference

Center for Teaching and Learning

Faculty Development Plan

Faculty Grant Productivity

Faculty Teaching Schedules

Graduate Education Division Bylaws

Graduate Education Revised Ed. D. Policies and Procedures

Graduate Faculty Research and Creativity Activities

Graduate Report: Improving Weaknesses Cited in 1998 Review

Instructional Technology Strategic Plan

Program for Enhancing Teaching and Learning with Technology Award

Project ACCESS

Project ACCESS Escambia County

Project Jericho

QuickScienceTM

Revised Ed. D. Policies and Procedures: Induction Program

Samples of Faculty Publications

Summary Table of Faculty Degrees and Public School Experience

Sunshine State Standards

Teacher Development Portfolio

Teacher Education Student Services 

Teaching Incentive Program (TIP Award Criteria)

Teaching Incentive Program Award (TIP)

The Center for Learning through Organized Volunteer Efforts (CLOVE)

Troops to Teachers

UWF Catalog 

UWF Faculty Handbook

UWF promotion, tenure, annual evaluation and sustained performance evaluation criteria   and procedures
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Standard VI

Faculty Teaching Loads

Fricker Center 

Grant and Contract Dollars

Hometown Learning Community

Human Performance Technology Program

ibinderTM

Increase in Adjunct Pay Meeting Minutes

John Pace Library Report

John Pace Library Statistics

Library Allocation Formula

Library Staff by Alphabet 

Library Staff by Department

Library Virtual Tour

Organizational Chart

PEC Minutes

Project ACCESS

QuickScienceTM

Troops to Teachers

University Planning Information Center (UPIC)

UWF Catalog 

UWF Library Catalog

General

AACTE/NCATE Reports

Return to Table of Contents
1998 Site Visit Documents

Accreditation Narrative 1998

Conceptual Framework 1998

Exhibit Glossary 1998

Removal of Weaknesses Reported 1993

Professional Education unit Weaknesses Report 1998

Supplemental Material Accessed During Site Visit

COPS Teacher Education Student Services - Students Admitted as Exceptions

COPS Undergraduate Teacher Education Admissions Summary Fall 2001

COPS Undergraduate Teacher Education Admissions Summary Fall 2002

COPS Undergraduate Teacher Education Admissions Summary Spring 2003

COPS Undergraduate Teacher Education Admissions Summary Spring 2002

COPS Undergraduate Teacher Education Admissions Summary Summer 2002

COPS Undergraduate Teacher Education Admissions Summary Summer 2001

COPS Undergraduate Teacher Education Graduate Admissions Summary Summer 2001

Database of Approved Clinical Educators in Escambia County

Faculty List – Graduate and Undergraduate

Faculty Schedules Room Assignments

Graduate Students Admitted to Teacher Education (1998-2003)

List of Santa Rosa County Approved Clinical Educators

Pass Rates for Elementary Education – FTCE Per Year (Graduate & Undergraduate)

Public School Diversity Information Charts

Student Teachers by Major (1999-2002)

Undergraduate Students Admitted to Teacher Education – Fall 2003

Undergraduate Students Admitted to Teacher Education – Spring 2003

Return to Table of Contents
CORRECTIONS TO THE INSTITUTIONAL REPORT
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FLORIDA DEPARTMENT OF EDUCDATION

TEACHER EDUCATION PROGRAM REVIEW

INTRODUCTION

The Florida Department of Education’s Continued Program Approval Review of teacher education programs at the University of West Florida (UWF) was conducted during the period of November 1-5, 2003.  The Continued Program Approval Review is an integral part of the joint review process conducted by the National Council for Accreditation of Teacher Education (NCATE), the Florida Department of Education (DOE), and the Division of Colleges and Universities (DCU) to examine educator preparation programs at the University of West Florida.  This review was conducted according to program review requirements outlined in Florida Statutes 1004.04.  The findings and recommendations presented in this report are those of the Florida Department of Education (DOE) site visit team.

In accordance with statutory requirements, the Unit submitted annual Institutional Evaluation Plans (IPEPS) which were approved by the Department of Education (DOE).  The State’s Continuing Approval Standards, the institution’s IPEPs, the institution’s Self-Assessment of Compliance Report, and other paper documents prepared by the institution and on-site interviews were the bases for the DOE review.

The team was required to make judgments about the institution’s implementation of its IPEP and compliance with the Continued Program Approval Standards.  In addition, the team was required to determine the extent to which programs had addressed weaknesses identified in the 1998 review and to identify any additional concerns related to the Initial Program Approval Standards that may have arisen since the last site visit.  The following report represents the best professional judgment of the team after conducting interviews and reviewing documentation related to specific program changes which have been implemented since 1998 and the plans which are in progress or proposed.
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INSTITUTIONAL BACKGROUND INFORMATION

The University of West Florida is located in Pensacola, Florida, at the western end of the Florida Panhandle between Escambia and Santa Rosa Counties.  The area’s economy is based on a growing service industry centered on tourism, a sizeable agricultural system, light industry, and the military.  The Pensacola and Ft. Walton Beach areas are the home to six military facilities that affect the character and the needs of the community.  The racial demographics of the service region reflect the richness and diversity of the eight county geographic area.  The average percentage of the population of each of the racial groups is as follows: 78.1% white; 17% African American; 2.5% Hispanic; 1.1% Asian; and 2.2% other.  (These averages are based on the population of the eight county area from Escambia at the western end to Bay at the eastern.)

The 1600 acre main campus is a nature preserve of woodlands, grasslands, waterways, and trails that offer many exploration opportunities for students, community members, and visitors.  The University has waterfront property on Santa Rosa Island that is available for recreational, academic, and research pursuits.  The University operates the Ft. Walton Beach Campus, the Eglin Air Force Base Center, and offices at the Naval Air Station (Pensacola), Hurlburt Field, and Whiting Field.  There is also a partnership program with Chipola College in Marianna.  Other sites include downtown property in historic Pensacola which allows the College of Professional Studies (COPS) to become a positive force in community education and urban action efforts.

In 1963 the Florida Legislature appropriated funds for the establishment of the University of West Florida as an upper division and graduate studies institution.  A total of 1,422 students enrolled in 1967 as the first student body.  In 1983, lower division studies were added and student enrollment significantly increased.  More than 9,000 students are currently enrolled in University programs.  Full-time students comprise 57% of the student population.

Florida education governance has undergone a complete reorganization based upon Senate Bill 1162.  The legislature replaced a centralized state system of governance for state universities with individual Boards of Trustees for each of the state universities.  The Board of Trustees for the University of West Florida was appointed by the Governor and took office in the summer of 2001.  The Governor also appointed the Florida State Board of Education including the position of Commissioner of Education to have an oversight role in educational issues.  The transition to the new system was finalized in January 2003.  The decentralized system offers many challenges, as well as opportunities.  The focus of the new system is on an effective and efficient K-20 system that is student centered and locally controlled to better meet the specific needs of the community, area business and industry, and students attending the University.
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A HISTORY AND DESCRIPTION OF THE PROFESSIONAL UNIT

Effective July 1, 2000, the College of Education reorganized into the College of Professional Studies (COPS).  The transformation involved merging the College of Education programs, faculty, and staff with the programs, faculty, and staff in the Departments of Administration and Justice Studies, Health, Leisure, and Exercise Science (HLES), and Social Work.  The third year of operation of the College of Professional Studies was completed in July of 2003.  Therefore, for NCATE/DOE purposes, the Professional Education Unit includes only the Division of Teacher Education, Graduate Studies, and selected HLES faculty from the College of Professional Studies.

The primary goals of COPS are to create synergistic opportunities to strengthen programs, to enhance research and grant efforts, and to provide service to the Northwest Florida community.  The goals were clearly realized during the first years of operation.  Additionally, students’ needs were not only met, but also significantly improved through a strengthened advising system and the enhancement of technology laboratory support.

The reorganization of the college occurred at a time when the former College of Education was in a financial position to support the additional divisions in the restructured college.  Overall divisional budgets were enhanced and support was provided to meet a wide array of previously unmet needs.  Also, funds were made available to the new divisions to strengthen advising for the divisions which did not have organized advising centers.

In the areas of student enrollment, college majors, and Full Time Equivalent (FTE) generation, The College of Professional Studies is second to the College of Arts and Sciences in overall enrollment and FTE generation.  The College of Professional Studies generates more than 30% of the total undergraduate university FTE.  The graduate education programs generate more than 60% of the overall graduate FTE for the University of West Florida.  The collegiate contributions of the College of Professional Studies to the enrollment and credit-hour production have not gone unrecognized by Academic Affairs.  Additionally, faculty lines were allocated to the college based entirely on increased and anticipated FTE productivity.  Consequently, the quality and number of off-campus courses has increased.

ORGANIZATION OF THE REPORT

This report is presented in four (4) parts:

Part I:

(a) Summary of Standards Met and Not Met for each of the programs reviewed for the five Florida Standards for Continued Approval of Teacher Education Programs

(b) Recommendations by the site visit team for the approval status for             each program for which continued program approval has been requested. 

Part II:

Findings and weaknesses related to each Standard.
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Part III:

A status report prepared by the site team for each of the programs reviewed.  The status reports, though not mandated as an official component of the program review process, are the result of the review of documentation prepared by institutional representatives and interviews with program representatives, faculty, administrators, students, and area educators.

Appendices:

A. Continued Program Approval Standards

B. Documents Reviewed and Representatives Interviewed

NOTE ON USAGE OF TERMS

Throughout the report the reader will encounter the terms “institution” and “unit.”  In most cases the term “institution” is used with respect to the relationship of the University of West Florida teacher preparation programs to the DOE.  For example:  “The institution submitted its IPEP report to the DOE.”  In most cases the term “unit” is used to refer to the administrative entity within the University of West Florida responsible for oversight of the institution’s teacher preparation programs.  For example:  “The unit uses student evaluation forms keyed to the Florida Educator Accomplished Practices.”

In most cases individuals who have completed a state-approved teacher preparation program are referred to as “program completers” in order to distinguish these individuals from those who may have graduated but not satisfied all requirements for a state-approved program.  In some cases the terms “program graduate” or “graduate” are used, especially if the wording of the standard includes the word “graduate.”

The abbreviation FEAP refers to the Florida Educator Accomplished Practices.

The abbreviation IPEP refers to the Institutional Program Evaluation Plan.
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Part I

SUMMARY of STANDARDS

MET/NOT MET

and 

PROGRAM APPROVAL

RECOMMENDATIONS

SUMMARY OF STANDARDS MET/NOT MET AND PROGRAM APPROVAL RECOMMENDATIONS

The table that begins on page 9 of this report summarizes the site visit team’s recommendations pertaining to the met/not met (M/NM) status for each of the five continued approval standards (see Appendix A) for each of the reviewed programs and the recommendations for program approval status for each program.

WEAKNESSES AND NOT MET STANDARDS FROM THE 1998 REVIEW

Standard 1:
Review of syllabi and interviews with unit personnel provided strong evidence of initial planning in regard to integration of the Accomplished Practices into the Unit’s curriculum.  Little evidence was available, however, to substantiate the claims or indicate the extent to which the planned management system would address assessment of the 

Practices. 

Standard 3:

The Unit has not ensured that all school districts’ teachers assigned to supervise field experiences for its students have had approved clinical educator training.

MET/NOT MET STANDARDS FOR CONTINUING PROGRAM APPROVAL

With respect to the five continued approval standards, the site visit team recommends that all standards be designated as met for all programs with the following qualifications:

· Continued program approval Standard 1 is met with a weakness for all programs.

· Continued program approval Standard 2 pertaining to performance on the Florida Teacher certification Examination in met without weakness except for Bachelor’s and Master’s Elementary Education (K-6/ESOL), Art (K-12), Specific Learning Disabilities, and PreK/Primary Education (Age 3/Grade 3)/ESOL.

· Continued program approval Standard 3 is met with a weakness.

· Continued program approval Standard 4 is met for all programs.

· Continued program approval Standard 5 is met for all programs.

PROGRAM APPROVAL RECOMMENDATIONS

The site visit team recommends full approval for all programs.
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PROGRAM BY PROGRAM
REPORT 5

SUMMARY REPORT
Institution:  University of West Florida

	Program Code
	Programs
	Standards
	Decisions :

Approved

Conditional*

Denial

	
	
	1
	2
	3
	4
	5
	

	288
	Biology (6-12) – M
	MW
	M
	M
	M
	M
	Approved

	289
	Chemistry (6-12) – M
	MW
	M
	M
	M
	M
	Approved

	444
	Elementary Education (K-6)/ESOL – B
	MW
	MW
	MW
	M
	M
	Approved

	444
	Elementary Education (K-6)/ESOL – M
	MW
	MW
	MW
	M
	M
	Approved

	286
	English (6-12) – M
	MW
	M
	M
	M
	M
	Approved

	430
	ESE (K-12)/ESOL – B
	MW
	MW
	MW
	M
	M
	Approved

	430
	ESE (K-12)/ESOL – M
	MW
	MW
	MW
	M
	M
	Approved

	287
	Mathematics (6-12) – M
	MW
	M
	M
	M
	M
	Approved

	326
	MG English (5-9) – M
	MW
	M
	M
	M
	M
	Approved

	366
	MG English/Social Science (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	375
	MG General Science/English (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	376
	MG General Science/Social Science    (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	373
	MG Math/English (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	365
	MG Math/General Science (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	374
	MG Math/Social Science (5-9) – B
	MW
	M
	M
	M
	M
	Approved

	307
	MG General Science (5-9) – M
	MW
	M
	M
	M
	M
	Approved

	306
	MG Mathematics (5-9) – M
	MW
	M
	M
	M
	M
	Approved

	327
	MG Social Science (5-9) – M
	MW
	M
	M
	M
	M
	Approved

	387
	PreK/ Primary Education (Age 3/Grade 3)/ ESOL – B
	MW
	MW
	MW
	M
	M
	Approved

	291
	Physics (6-12) – M
	MW
	NA
	M
	M
	NA
	Approved

	212
	Reading (K-12) – M
	MW
	M
	M
	M
	M
	Approved

	293
	Social Science (6-12) – M
	MW
	M
	M
	M
	M
	Approved


*
Recommendation should be approval, conditional plus the duration, or denied

· M = Met

· MW = Met with Weakness
· NM = Not Met
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Part II

Findings Related to the Standards

FLORIDA DEPARTMENT OF EDUCATION

TEACHER EDUCATION PROGRAM REVIEW

SITE VISIT TEAM REPORT

Standard 1:  All students who complete the program will demonstrate the 12 Accomplished Practices at the Preprofessional Benchmark.

Institution:  University of West Florida



Standard #1

Decision:
_X _
Met for Programs:

All programs
____
Not Met for Programs:
___________
FINDINGS:

Annual Review Process
Review of Standard 1 is part of the annual review process implemented by the Teacher Education Unit of the College of Professional Studies (COPS) at the University of West Florida as part of the Institutional Program Evaluation Plan (IPEP) process.   A multi-stage review is conducted through a collaborative process in which stakeholders gather and review data to measure quality and continuous improvement for each candidate on all preprofessional competencies.  Participants in this ongoing process include, but are not limited to, the candidate, the Chair of the Division of Teacher education, division faculty, Teacher Education Student Services, program graduates, school district classroom teachers (supervising teachers), and principals. The process by which candidates’ knowledge and skills are monitored is an ongoing, integrated process of observation, evaluation, and corrective feedback

The unit has a mechanism in place to provide assistance to students who at any point in the program are not progressing in demonstrating a Florida Educator Accomplished Practice (FEAP).  When an instructor notes a candidate’s deficiency in general knowledge (basic skills), subject matter content, accomplished practices competency and/or ethical and professional standards of conduct, the faculty member informs the candidate of the deficiency and advises the candidate how to successfully resolve the problem.  The candidate is allowed a reasonable amount of time to remove the deficiency. “Reasonable” is a function of the nature and severity of the problem.  If the student fails to effectively address the problem, then a Professional Development Plan (PDP) is initiated.  The PDP process begins when the faculty member notifies the candidate and makes a referral to the Chair of the Division. The student is required to sign the referral form. The candidate meets with the Chair who reviews the need/deficiency with her/him. The student is asked to develop a tentative PDP. This plan is reviewed by and revised as necessary. Student progress is monitored, as appropriate to the task, during the semester by the PDP Committee (faculty members from the Division of Teacher Education).  Additional collaborative review is made each semester involving the candidate, the committee, and the candidate mentor/advisor. One meeting is held within the first month of the semester and the second is in the last half of the semester. Unscheduled meetings may be called by the Committee.  If progress is adequate, the candidate continues until the objectives of the PDP have been met. If progress is not adequate, the candidate is referred to the Committee for administrative action. 

Both the annual IPEPS (1998-2002) and the corresponding feedback from the DOE were reviewed.  Since 1999, the institution has been advised to make the decision-making process more specific regarding the attainment of the Florida Educator Accomplished Practices (FEAPs), the relationships between and among the assessments, the decision-making process regarding satisfactory student demonstration of the FEAPs for graduation decisions, and the criteria candidates must meet to demonstrate each FEAP.  Specific feedback for the 2000 IPEP recommended that the institution identify a specific set of behaviors required of candidates to demonstrate the FEAPs sufficient enough to ensure coverage of the intent of the practices at the preprofessional benchmark level.  Additionally, candidates’ work was to be assessed based on the identified behaviors.  Assessment is to be guided by scoring forms that would be used in decision making about demonstration of the practices.  After reviewing documents, speaking with students, faculty and administrators, it was determined that the unit has a set of behavioral indicators for each FEAP.  Rubrics are provided for the evaluation of the attainment of the FEAPs at various transition points in each program.  However, rubrics do not provide adequate description of performance based criteria in order to determine what a rating of 0 to 4 would mean.  In addition, after speaking with students and graduates of the programs, the unit has not clearly distinguished the difference between expectations for 0-4 ratings at different points in the preparation programs (e.g., difference in expectation of performance during Practicum II versus Practicum IV versus Student Teaching).
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Assessments or Data Sources

Documentation of the candidates’ ability to demonstrate the FEAPs at the 

preprofessional level comes from multiple sources, including portfolio and clinical experience evaluations.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of the performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.  

The Unit has chosen to require students to develop a Teacher Development Portfolio whereby each student presents evidence supporting knowledge, practice and demonstration of each FEAP and the ESOL competencies.  Following successful completion of the initial academic assessment, candidates begin their Teacher Development Portfolios. The basic process of the portfolio serves as an instructional and evaluative tool. The process includes an on-going collection of artifacts, assessment of the artifacts, reflections on experiences, and selection of examples that will communicate areas of expertise and need.  For candidates in baccalaureate programs, there are three points for the submission and evaluation of the portfolio.  The three points occur during the first semester, end of the third semester, and the end of Practicum IV, prior to student teaching.  The final evaluation is presented during the Senior Seminar that takes place during the period of student teaching.  Students in masters’ level programs will submit the portfolio prior to student teaching. Portfolio data include transcripts and class products; records of personal observations of classrooms, teachers, and P-12 student learning; evidence of ability to plan, deliver and evaluate instruction; and, feedback from supervisors of instructional episodes.   For each piece of datum students are required to provide a reflection piece that would provide the link between the artifact and the practice (i.e., specific behavior indicators).  Procedures and criteria for evaluation are provided to students.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).

Evaluation of clinical experiences which are in settings appropriate for their programs (elementary, middle, high, and Title I schools) are completed using a Unit instrument. All evaluators are required to use the same forms (for either formative or summative evaluations), at the same times during student progress.  While the consistent application of this policy could provide for maximum validity and reliability of the process, it is minimized by the lack of clearly delineated description of the ratings in order to ensure valid and reliable decisions are being made across the evaluators at various points in a student’s program.  Based upon interviews with students and supervising teachers and document review, the absence of a clearly defined set of performance based criteria for each rating level could lead to subjective decisions that might not yield high inter-rater reliability.
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Information Management Decision-Making System
The Unit is developing a monitoring process that includes a modified version of the Piechura-Couture Assessment Model.  While the Unit has adapted certain elements of the Piechura-Couture Assessment Model to fit its needs, the electronic database is currently aligned with decision points for students at the baccalaureate level.  It is planned in the next stage to develop the electronic database for students at the master’s level who are in initial certification programs. 

The emerging electronic database will allow for the tracking of each student across multiple assessment points with regards to level of demonstration of the FEAPs.  At each review point of the Teacher Development Portfolio the rating for each evaluated FEAP is to be entered in by the practicum instructor or university supervisor.  For each accomplished practice, candidates must achieve satisfactory demonstration on more than 50% of the indicators.  For Accomplished Practice 8, Knowledge of Subject Matter, all indicators (5) must be met. 

Students receive feedback regarding their progress toward attainment of Practices at the points of portfolio evaluation.  For students who are not showing adequate progress in attainment of Practices, a Professional Development Plan is required.  Should a candidate not rectify deficiencies by the end of the fifth week prior to student teaching, the candidate is not allowed to complete student teaching.

The information management and decision making system is not completely implemented.  The Unit has depended upon programs to make judgments and decisions about FEAP demonstration as well as to maintain records of those demonstrations.  The development of the electronic database is an indication of the unit’s progress on establishing a technology-based information management decision-making process for all unit needs.  The system should allow for the unit to collect, aggregate, disaggregate, and analyze candidate performance data.  Once fully in place and working efficiently across the unit for both baccalaureate and master’s level programs, the assessment system will be utilized at the program level to document candidate performance at key assessment points.
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Graduate Decisions and Transcript Endorsement
The Teacher Education Student Services Office (TESS), in the College of Professional Studies, is responsible for coordinating graduation clearance and transcript endorsements for all Department of Education (DOE) teacher education candidates.  The semester before candidates are scheduled to graduate, program advisors meet with students to verify that candidates have passed all required courses in their programs of study. The candidates and advisors then complete and sign the Request for Graduation Form. The form is forwarded to the Record and Registrar’s Office for verification that candidates included in the preliminary list have met graduation requirements.  

All DOE certified programs require demonstration of each FEAP before candidates are allowed to student teach (documented by portfolio submission requirements). Additional verification is made during the student teaching experience whereby the university supervisor verifies the level of competency indicated by the student in the portfolio with his/her instructional performance during student teaching.  Final summative student teaching evaluations demonstrating successful evaluation by University coordinators and supervising teachers are required for all students in teacher education programs before they can graduate.

For final graduation clearance (mid-term of the semester candidates are scheduled to graduate), the list from the Record and Registrar’s Office is sent to TESS for verification that students have completed all requirements.  TESS must confirm that candidates have successfully completed student teaching and passed all required certification tests before transcript endorsements and graduation status are cleared.

WEAKNESSES:

1. The assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used.

2. The information management and decision making system used to make valid and reliable decisions about the degree of attainment of each Florida Educator Accomplished Practice is not fully developed and implemented.
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FLORIDA DEPARTMENT OF EDUCATION

TEACHER EDUCATION PROGRAM REVIEW

SITE VISIT TEAM REPORT

	Standard 2: 90% of the students in each program will pass the CLAST, and the Professional Education and Subject Matter Subtests of the Florida Teacher Certification Examination.


Institution:
University of West Florida




Standard #2

Decision:            X  
Met for Programs:  
Music K-12, Reading K-12, PE K-8, PE 6-   12, Educational Leadership, English 6-12, Math 6-12, Biology 6-12, C & I Secondary, History 6-12, Social Science 6-12, Middle Grades Math 5-9, Middle Grades General Science, Emotionally Handicapped K-12, Mentally Handicapped K-12, Middle Grades English 5-9, Middle Grades Social Science 5-9, Primary Education K-3, Health Education K-12, Middle Grades Math/Science 5-9, Middle Grades English/Social Science 5-9, Middle Grades English/Math 5-9, Middle Grades Math/Social Science 5-9, Middle Grades English/Science 5-9, Middle Grades General Science/Social Science 5-9 

                        _X  
Not Met for Programs: Art K-12*, Elementary Education 1-6, Specific Learning Disabilities  K-12*, PreK Primary Education PK-3 
FINDINGS: 

Annual Review Process

The annual review of candidate performance on the CLAST and FTCE is conducted by the College of Professional Studies Dean’s Office, Teacher Education Student Services Office, the Chair of Teacher Education, and Teacher Education Faculty.  The Chair of Teacher Education is responsible for monitoring student pass rates.

Pass Rates

Institutional pass rates of candidates taking the CLAST, the Professional Education and Subject Matter Subtests of the Florida Teacher Certification Examination for the reporting period indicate that 25 (84%) of the 29 programs listed have met the criterion.
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Four programs (Art K-12, Elementary Education 1-6, Specific Learning Disabilities K12, and PreK Primary Education PK-3) do not meet the criterion.  Art Education is planned for termination while Elementary Education, Specific Learning Disabilities, and Primary Education have been subsumed into the newly revised programs of Elementary Education K-6/ESOL, Exceptional Student Education K-12/ESOL and PreK/Primary Education (Age 3/Grade 3)/ESOL respectively.

Candidates who may have deficiencies in basic skills are detected early with the use of a unit-developed basic skills test that is administered during orientation to Teacher Education.  Those candidates who score below 90% on any of the four subtests of the basic skills test are required to create an Academic Remediation Plan that is kept in the Student Portfolio.

Candidates who have difficulty mastering the CLAST or FTCE are mentored by an advisor and referred to English, Mathematics, and Writing labs and/or recommended to enroll in a course or courses in the content area.  Candidates who require additional assistance to improve academic competencies are encouraged to use the on-line courseware, Riverdeep.  However, a review of the software did not validate Riverdeep’s use as a tutorial.

Candidates must submit passing scores on the CLAST before they are officially admitted to Teacher Education and must pass all sections of the FTCE prior to student teaching. The admission to the approved program may occur late in the process, just prior to student teaching.

Deviations

One program area, Physics (6-12), shows no students admitted or graduated; therefore, no pass rate data were reported.

WEAKNESS:

1.
Elementary Education 1-6, Bachelors and Masters, (to be subsumed under Elementary Education K-6/ESOL), Specific Learning  Disabilities  K-12, Bachelors and Masters, (to be subsumed under ESE K-12/ESOL) and PreK/Primary Education PK-3 (to be subsumed under PreK/Primary Education (Age 3-Grade 3)/ESOL) had fewer than 90% of program candidates passing the Florida Teacher Certification Examination for at least two of the years in the review period.

* The approved program in Art K-12 has been discontinued.
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FLORIDA DEPARTMENT OF EDUCATION

TEACHER EDUCATION PROGRAM REVIEW

SITE VISIT TEAM REPORT

	Standard 3: The unit will have complied with program components mandated by State Statute or Rule, e.g., Clinical Education, Stakeholder Involvement, Essential Competencies, English for Speakers of Other Languages (ESOL), Preservice Preparation, etc. 


Institution:  University of West Florida                
Standard #3

Decision:        X   
Met for Programs:  
    
All programs                      

          _      
Not Met for Programs:
_________ __                      

	Indicator 1: State mandated requirements related to the candidate component of the program – including admissions, retention and progression, and program completion – are implemented and monitored, with improvements made as appropriate.


Annual Review Process

The Unit conducts an annual review as part of the Institutional Program Evaluation Plan (IPEP) process for all state standards.  Stakeholders are involved in the review process.  The annual review process is conducted through involvement of stakeholders who include, but are not limited to, College of Professional Studies (COPS) Dean’s Office, COPS faculty, UWF faculty outside COPS in Teacher Education Programs, Professional Education Council, Program Area Advisory Groups, Teacher Education Student Services, program graduates, classroom teachers, principals, community agencies, business representatives, and school district personnel. 

Admissions Requirements

Admission to teacher education programs is monitored through the Teacher Education Student Services Office in collaboration with the University’s admissions and registrar’s office.  All state mandated standards for admission to teacher education are in place for all programs. Admission to approved programs sometimes takes place just prior to student teaching.  In 2002-2003, the Unit established a procedure to eliminate waivers for admission to teacher education.   Prior to 2002-2003, admissions to teacher preparation programs were made within the state’s 10% waiver of admissions rule – 1998-99, 7.4%; 1999-2000, 3.2%; 2000-2001, 5.1%; and in 2001-2002, 2.5%.  Since 2002-2003, the Unit has not used the 10% option for admission to teacher education.  A comprehensive system is used to assess the qualifications of candidates seeking admission to the Teacher Education Program at the University of West Florida.  The Professional Education Unit has a Minority Recruitment and Retention Plan and comprehensive undergraduate and graduate admission qualifications and procedures that are described in the Handbook for Teacher Education.  In addition to state admission mandates, the Unit requires that all students must

· be fingerprinted during their first semester of enrollment in Teacher Education courses.

· submit two letters of recommendations that include a Teacher Education Candidate Recommendation questionnaire. Letters must be from college faculty that can attest to the student’s potential to become a teacher. Students in a secondary specialization are required to have one recommendation letter from a content teacher in the specialization.

· submit a 500 word handwritten autobiographical sketch to the Chair of the Division of Teacher Education (brief biographic outline), and 

· submit a 250 word handwritten rationale for becoming a teacher.

In addition to state requirements for admission to graduate level teacher preparation programs, students who apply for masters degree programs must

· be fingerprinted during their first semester enrolled in Teacher Education courses at the University.
· submit two letters of recommendation – one that speaks to the student’s academic potential and one that speaks to the student’s professional experience.
· submit a letter of intent, stating why they want to be in a master’s program, how their degree will enhance their future and how they see themselves as professionals in five years.
Retention and Progression

Before 2000, no standardized system was in place for candidates who needed additional assistance to improve academic competencies.  The Unit now requires undergraduate students to complete a basic skills assessment (developed by Unit faculty to cover mathematics, science, social science, and English) as an awareness mechanism to alert students to any basic skills weaknesses that exist.  Students who do not pass each section of the awareness assessment are required to develop a Professional Development Plan to outline measures to remediate the deficiencies.  Furthermore, as students progress through their field experiences and courses they are continuously evaluated by faculty and field supervisors.  Students who experience difficulty in professional or social skills as they progress through their program are required to establish a Professional Development Plan with the assistance of the Director of Teacher Education.  
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Program Completion

All candidates must pass all sections of the Florida Teacher Certification Examination prior to student teaching and graduation from the approved programs.  

	Indicator 2:  State mandated requirements related to the curriculum design component of the program – including both content and delivery – are implemented and monitored, with improvements made as appropriate. 


Annual Review Process

The annual review is conducted through a collaborative process in which all stakeholders review data that have been gathered through the Unit’s IPEP process and other feedback mechanisms. The Professional Education Council (PEC), the governing body of the Division of Teacher Education, reviews, oversees, and advises all programs.  Program areas have advisory groups that typically meet on an annual basis and provide stakeholder feedback.  

Inclusion of Content Standards and Accomplished Practices

Teacher Education programs include content standards and the Florida Educator Accomplished Practices within courses required of candidates.  Standards are aligned with courses which are taught within the program.  Each program has an Area Coordinator whose responsibility is to communicate with faculty and evaluate faculty performance in relation to instruction in the standards and practices.  The communication part of this process, in part, occurs during regular division meetings of faculty to review and develop program components.

The institution has added hours in the areas of ESOL and reading instruction as required by state statutes.  All changes are communicated to candidates through Teacher Education Orientation meetings, portfolio workshops, faculty mentors, and practicum instructors.

General Requirements for All Teacher Education Majors

All general education requirements are described and listed in the University’s catalog for all undergraduate teacher education programs.  General education requirements which were enacted for students entering as freshmen in the fall semester 2001 and beyond have been implemented in each of the undergraduate teacher education programs.

Return to Table of Contents
Subject Area Specialization Requirements for All Teacher Education Majors

A degree plan is developed for each candidate admitted into the teacher education program.  The degree plan reflects the 30-hour requirement in the subject area specialization.  Copies of all approved degree plans are available to candidates in the Handbook for Teacher Education.  A degree plan is established for each student in his/her initial advising meeting.  The plan is signed by the candidate and the advisor; one copy is given to the student and one copy is retained on file.  Prior to enrolling in courses each semester, the candidate schedules a one-on-one meeting with his/her assigned advisor.  The advisor is responsible for keeping track of candidates’ progress through the approved degree plan.  Candidates are given course rotation information to aide in the scheduling and selecting of courses.  In addition, course prerequisites and course sequences have been established to help candidates take courses in the proper sequence in order to reap maximum benefit from each course.  Prerequisites and course sequences are listed in the current catalog and are explained by Teacher Education Student Services (TESS) advisors. 

Professional Education Requirements for All Teacher Education Majors

The required number of hours of instruction in the above competency areas is documented by the degree plans for each major within the teacher education program.  Candidates are required to complete the signed degree plan prior to graduation.

Candidates are advised of professional education changes through TESS advising, faculty advising, the 2002-2003 Handbook for Teacher Education, and orientation workshops held twice a semester.  Each candidate is assigned not only to a faculty mentor, but also to an advisor in teacher education.  The TESS office distributes fliers and notices to all students about the upcoming changes to the program.  Faculty mentors reiterate the changes to candidates when they meet with the students during pre-registration.
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Instruction Related to Sunshine State Standards

The Florida Sunshine State Standards (SSS) are an integral part of all programs. Candidates are introduced to the SSS in introductory and foundation courses. These are prerequisite courses to the methods and curriculum courses that teach the use of online resources such as iBINDER and Support for Teachers Enhancing Performance in Schools (STEPS) to help candidates develop lesson plans based on the SSS.

All teacher education majors are required to develop lesson plans based on the SSS in practica and student teaching courses. These lesson plans may become products to demonstrate planning skills within the candidate’s portfolio. The standards are again reviewed and used during Senior Seminar. Before the center was eliminated, the program also incorporated the use of trainers from the Region I Area Center for Educational Enhancement (ACEE) to provide in-service for faculty and students.

The programs offered in the Division of Teacher Education require candidates to take a number of courses in which instructional goals and objectives relating to the Sunshine State Standards (SSS) are taught. Course work assignments and projects provide the opportunity for students to demonstrate knowledge and understanding of the SSS.  Candidates are required to develop lesson plans, integrated lessons, and thematic units that incorporate and are based on the SSS and Grade Level Expectations (GLEs).  In addition to course work, candidates must successfully complete practica and student teaching experiences that require the development and delivery of lessons based on the SSS.  Practicum II, Practicum III, and Practicum IV require candidates to develop and deliver lessons that are directly related to the SSS.  Practica handbooks provide formats for lesson plans.  Each lesson plan format includes a section on “The Standards for this Lesson.”  Instructional goals and objectives for the lesson are required to address a listed SSS.
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Instructional Strategies, Assessment of K-12 Learning, Technology, and ESOL

Students in teacher education programs have multiple opportunities to learn about instructional strategies, assessment of K-12 student learning, technology, and ESOL.  Clinical experiences provide students with models of each of the above, as well as opportunities to demonstrate acquisition of these competencies.  In addition, teacher education candidates are required to successfully complete a 4000 level assessment course containing an application component in which students conduct instructionally related K-12 student learning assessments.  Technology development and integration skills are required in candidates’ portfolios. Although few ESOL students are in the Unit’s service area, students have opportunities within practica to shadow, tutor, test, and participate in the placement and monitoring of ESOL students.  The Unit has received approval (effective July 1, 2003) for infusion of the ESOL endorsement competencies into the Elementary, Exceptional Student Education, and PreK/Primary Education programs. 

Values Instruction

The Unit’s conceptual framework, exemplified by the Empowered Person and Professional Taking Action elements (critical thinkers, problem solvers, decision makers, counselors/mentors, ethical and moral professionals and lifelong learners) permeates coursework, field experiences, and portfolio submissions within the Teacher Preparation Programs.  A required course, EEX 3070, Methods of Inclusion and Collaboration, provides students with a knowledge base of varying exceptionalities, as well as instructional and management strategies for students with disabilities.  The course emphasizes democracy in action and provides students with opportunities to experience instruction and reflection on the importance of democratic values.

Higher Level Mathematics and Technology

All teacher education majors are required to complete nine semester hours in mathematics including college algebra or above and geometry.  In addition, middle school education majors who are specializing in mathematics take additional hours in mathematics and/or statistics to meet the subject area content requirement.  All elementary teacher education majors and all middle school education majors who are specializing in mathematics are required to successfully complete both general and specific methods courses in mathematics.  MAE 4310 Teaching Mathematics in the Elementary School is required of all elementary and Exceptional Student Education majors.  MAE 4320 Teaching Mathematics in the Middle School is required of candidates enrolled in math related middle school programs.  Content for these courses focus on the theory and methods for teaching mathematics, contemporary approaches to teaching concepts, number systems, numeration systems, computational algorithms, problem solving, informal geometry, and measurements.  

All candidates enrolled in the Teacher Education Program are required to take educational technology courses (Introduction to Educational Technology, Instructional Technology/Practicum II, and Integrating Technology across the Curriculum) to learn application of technology for instruction, record keeping, and documentation. These courses are designed to assist students in developing skills and competencies that are essential for integrating technology into the delivery of classroom instruction.  The students select, produce, and operate instructional technology tools and systems.  They are required to integrate conventional instructional media and computer-based technologies into the instructional process.  Students explore models of technology integration for classroom management and administrative tasks.

Return to Table of Contents
	Indicator 3:  State mandated requirements related to the clinical and field-based component of the program are implemented and monitored, with improvements made as appropriate. 


Annual Review Process

The Director of Teacher Education Student Services coordinates the program review by compiling all clinical and field experience information across program areas.  Data from the TESS Office include an annual summary of clinical and field experience placements within the school districts and all levels of schools as well as student teaching agreements.  The TESS Office is responsible for maintaining records and reporting data related to this indicator.

Postsecondary Instructors

Postsecondary instructors who supervise student teacher placements are selected by the Division of Teacher Education.  These instructors must meet five criteria for selection including completion of Clinical Educator Training.  Clinical Educator Training has been conducted for Unit faculty and adjuncts.  Further Clinical Educator Training for postsecondary instructors will be scheduled as needed in order to maintain consistency across all programs.

District Personnel

The Director of Teacher Education Student Services works with school districts where clinical experiences occur to assure compliance with the state-mandated requirement of clinical educator training for classroom supervising instructors.  School districts maintain records of those classroom teachers who have met the Clinical Educator Requirement.  The Unit maintains agreements with school districts which include requirements for supervising instructors to have evidence of Clinical Educator Training.

Site Selection

A variety of school sites, predominantly in Escambia, Santa Rosa, and Okaloosa counties, are used for clinical field experience placements.  Site selection is made by the Director of TESS and the Director of the Division of Teacher Education in consultation with school districts.  Designated school sites reflect diverse settings.  Practica and student teaching assignments are managed so that students have a variety of diverse settings for their experiences.  The Unit has worked diligently to identify diverse sites for practica and internships within the constraints of local demographics.

Content
Final summative evaluations of student teachers are made by the university supervisor and the supervising teacher at the conclusion of the student teaching experience.  The student teacher participates in observation and feedback cycles throughout the ten-week student teaching experience through formative and summative evaluations.  Forms A-F (student information, practicum schedule, weekly record, lesson plans, and the formative and summative forms) are used in practica experiences to provide documentation to the Unit and the student about the student’s progress.  In the student teaching experience weekly preview reports, fifth day reports, observation reports, a mid-semester report, and a final student teaching summative evaluation are used. The accomplished practices are demonstrated during the student teaching experience and students are given increasing responsibility for student learning and classroom management.  Student teachers meet at least five times per semester with the supervising teacher and university coordinator to reflect on progress and outcomes of the student teacher's activities.  An Observation Report form is completed each time the student is observed by the university coordinator.  A Mid-term and Final Evaluation form are completed by the supervising teacher and the university coordinator.  The student teacher completes a self-evaluation at mid-term in collaboration with the supervising teacher.
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Length of Final Internship

The final student teaching/internship experience is 10 weeks in length.

	Indicator 4:  State mandated requirements related to annual review and continuous improvement are implemented and monitored.  Continuous improvement of graduates’ performance is evident. 


Annual Review Process

Annual review of programs is conducted through a collaborative process in which stakeholders gather and review data to measure continuous improvement on all standards and indicators.  The Chairperson of the Division of Teacher education, Director of Teacher Education Student Services, and the College Associate Dean review all program compliance data during the late summer and early fall of each academic year.

Institutional Program Evaluation Plan (IPEP)

The IPEP serves as a guide for the process of institutional annual review and documentation of improvements.  The institution submitted IPEPs in 1998, 1998, 2000, and 2001, all of which were approved by the Florida Department of Education.

Stakeholder Involvement

An annual review for continuous improvement to measure the quality of each program is conducted annually by the following stakeholders: COPS Dean’s Office, COPS faculty, UWF faculty outside of COPS, Professional Education Council, Program Area Advisory Groups, Teacher Education Student Services, program graduates, classroom teachers, principals, community agencies, business representatives, and school district personnel. While involvement of stakeholders varies with their roles, all participate in program evaluation and improvement.  Stakeholders collaborate to develop the procedures and criteria that are published in the IPEP which then serves as the guide for the process of institutional annual review and documentation of improvements.

Annual Review – Remediation of Weaknesses

Weaknesses from the 1998 continuing program approval reviews have been resolved as follows:

Generic Weaknesses:
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Standard 1

Weakness:  

Review of syllabi and interviews with Unit personnel provided strong evidence of initial planning in regard to the integration of the Accomplished Practices into the Unit’s curriculum. Little evidence was available, however, to substantiate the claims or indicate the extent to which the planned management system would address assessment of the Practices.

Remediation:

Courses have documented assignments or assessments that are correlated to the Florida Educator Accomplished Practices.  Evaluations of clinical experience activities include assessment of knowledge or demonstration of the Florida Educator Accomplished Practices.  Each review of a student’s portfolio is centered on the degree to which the student articulates the demonstration of specific indicators for the Florida Educator Accomplished Practices.  Thus, usage of multiple assessments is provided as evidence of measuring the level of demonstration with each Florida Educator Accomplished Practice by students in each approved program.

Standard 4

Weakness:

The Unit has not ensured that all school district teachers assigned to supervise field experiences for its students have had approved Clinical Educator Training.

Remediation:

The Director of Teacher Education Student Services (TESS) and the Chair of the Division of Teacher Education, in cooperation with school districts and school sites, select Clinical Educators to supervise interns.  Eight criteria have been set for the selection of supervising teachers including the provision for the completion of Clinical Educator Training.  Contractual agreements between UWF and the school districts clearly outline requirements for supervising teachers which include evidence of Clinical Educator Training.  School districts maintain lists of teachers who have completed Clinical Supervision Training so that assignment of teachers to supervise candidates is consistent with state mandates.
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Continuous Improvement

The IPEP indicates that there is a process in place for monitoring continuous improvement of programs and program completers. Responding to the feedback from the DOE, the Employer Satisfaction Survey was revised to include the new language  mandated by Florida Statute.  Similarly, the Portfolio system was refined in response to DOE feedback.

Employer Satisfaction Survey

Revised in 2001-2002, the Employer Satisfaction Survey, which addresses all elements required by statute, is mailed to employers of program graduates annually.  The returned surveys are summarized and used by stakeholders to judge areas that require improvement. Survey results indicate a high level of satisfaction with program graduates.

Reporting Requirements

The Unit follows-up on the full-time employment of recent graduates, the average length of stay in full-time positions, and the satisfaction of graduate’s employers.  The latest reported information (2000-2001) indicates

· Forty-nine of 108 (45%) of completers were hired within the first year.  

· Average length of stay for the three-year period of 1999-2001 for the 276 1998-1999 program completers was 2.68 years.

· One hundred percent of employers responding (76 of 108) indicated they were satisfied with the performance of program completers.

Recency of Experience

A proposal to use the Annual Faculty Evaluations to document the recency of experience was made at the August 2003 Professional Educational Council meeting.   A motion was made and passed that each faculty member who has responsibility for the professional preparation of students as described in Rule 6A-4.006, FAC be required to document a minimum of 50 hours of experience within a five year period.  While a plan was put in place, no data are available for the two requisite report years.

WEAKNESSES FOR ALL INDICATORS:
Although the Unit developed a plan in August of 2003 to require and monitor faculty recency of experience, it was not implemented as mandated in 2001-2002.

GENERIC WEAKNESSES CONTINUED FROM PREVIOUS REVIEW:

None

PROGRAM SPECIFIC WEAKNESSES CONTINUED FROM PREVIOUS REVIEW:
None
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	Standard 4:  The diversity of student population enrolled in each program will, over each five year period, increase in both number of minority students and the number of students in underrepresented groups appropriate to an institution’s mission.


Institution:     University of West Florida
Standard # 4

Decision:           X  
Met for Programs:           All programs 
       
Not Met for Programs:    ___________
FINDINGS: 

Annual Review Process

Diversity data are compiled, reviewed and reported annually in the Unit’s IPEP.  The data are reported to the Associate Dean who is responsible for monitoring and verifying the Unit’s progress toward achieving diversity goals.

Characteristics

The University and Unit are committed to enhancing diversity.  The Division of Teacher Education is “founded on the belief that there are characteristics of human communities which include differences in gender, race, socio-economic class, religion, age, culture, sexuality, ability, ethnicity, and nationality.”  In mirroring the University’s mission toward diversity, the Unit seeks to create a “curriculum and pedagogy which acknowledge all contributions and which recognize and accept differences, affirm the necessity of both social agreement and constructive and respectful conflict, and build bridges across groups in order to develop community and avoid isolation.” The Unit seeks to “nurture the desire to understand differing points of view and to act on that understanding to foster mutual well-being.”

Located in the western end of the panhandle of Florida, the University of West Florida primarily serves the four counties of Escambia, Santa Rosa, Okaloosa and Walton. Combined population diversity figures for these four counties are as follows:  84% White, 10% African American, 3% Hispanic, 2% Asian and 1% other.

Latest diversity figures provided by the Unit (2002) indicate a minority student enrollment in undergraduate programs to range from 11% to 36%.  Masters program minority enrollment ranges from 12 to 30%, Specialist program minority enrollment ranges from 33 to 40% and Doctoral program minority enrollment is 30%.  While minority program enrollment exceeds census data percentages for the main service areas served by the Unit, the Unit maintains an aggressive plan for minority recruitment.

The six-point annual recruitment plan includes the following

· Utilization of existing minority tutoring programs

· Participation in minority visitations and ACT/SAT/CLAST sessions

· Cooperation with the Office of Admissions prospective student visitations 

· Semester visits to area community colleges

· Hosting periodic meetings to bridge UWF and CC faculty

· Minority Teacher Educators Club

Compared to the Census Bureau data provided, male representation in undergraduate (12.0%) and graduate (22.0%) programs does not represent the population served. While it approximates University demographics (17.0%), it is not representative of the average service area demographics (49.8%)

WEAKNESS:

None
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	Standard 5: 

A:  Feedback from employing Florida districts will verify that 90% of program graduates who complete their first year of teaching will be rehired, or in the case of “downsizing,” will be eligible for rehiring.

B:  The institution may set other goals related to employers’ satisfaction, e.g., percentage satisfied with specific program components, number of teachers receiving awards or returning for graduate study, promotion of graduates to supervisory/mentoring roles, etc.


Institution:         University of West Florida            
Standard #5

Decision:           X         Met for Programs: 
    All programs 
    _ 
Not Met for Programs:     ____________                       

FINDINGS: 
Annual Review Process

The Chair of the Division of Teacher Education monitors compliance with this Standard by identifying program completers who were not rehired in the year following the completers’ first year of teaching based on the DOE employability reports.  The Unit’s annual review process is adequate to ensure compliance with this Standard.

Up until 2000, the primary process for tracking employer satisfaction was a Follow-Up Survey of Employers of Graduates of the Unit.  This survey was sent out to all schools in the Unit’s service area based on a list of teachers provided by the Florida Division of Professional Education.  Surveys were returned to Teacher Education Student Services where data were compiled and made available to the faculty and administration. The results of the 1998-1999 survey indicated a 71.4% “good” or “superior” rating for the overall appraisal of the graduates and a 28.6% “average” rating as an overall appraisal of the graduates.

As opposed to the earlier survey that was sent out to all schools in the University service area, the new survey is sent directly to the principals of teachers listed in the  Teacher Education Program Graduates Employed as Full-Time Instructional Personnel by Florida School Districts  as provided by the DOE. The results of the 2000-2001 survey indicate that 98.7% of the student teachers rated within the superior or good range on their preparation and understanding of the twelve accomplished practices.

Satisfaction and Rehire

The process used to conduct the rehire survey begins with the  Florida Department of Education Office of Professional Training Services Approved Teacher Education Program Graduates Employed as Full -Time Instructional Personnel  data supplied by the Florida Department of Education Office of Educator Preparation. The Unit cross-checks all graduates with respect to eligibility for rehire. If a student is not listed as a rehired, the UWF Teacher Education Rehires form is faxed to the school to seek information as to why that individual student was not rehired.

From 1998-2002, the employment rehirability data reflect a minimum of 90% compliance in all programs.

WEAKNESS: 

None 
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Program Status Report
Institution:     University of West Florida 

Program:
Elementary Education (K-6)/ESOL
Degree Level:
Bachelors 
Curricular Changes and Impact on Standards, Competencies, and Practices

Curricular changes have been made to reflect state standards including inclusion of ESOL as an infused endorsement, an educational assessment course EDE 4421, and two reading courses RED 4542 and EDE 4944.  In addition, the program has added two planning and curriculum courses EDE 4200 and EDE 4201 which address specifically lesson planning, multiple models of teaching, using technology in instruction, and how to use knowledge of content and pedagogical methods as a basis for developing skills in planning integrated elementary curriculum.  As a consequence of the program’s approval of its application for state approval of an ESOL infused program, two ESOL courses have been added to the program.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

The program continues to revise, modify, and update all assessment instruments.   (Note: Candidates are now required to pass all sections of the FTCE prior to admission to student teaching.)  An electronic assessment management system has been developed by the Unit to monitor all candidates.  Student outcomes are identified in syllabi with specific courses, the Accomplished Practices (FEAPs), NCATE standards, learned society standards, and where applicable, ESOL standards.  The components of the portfolio continue to be revised as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels does not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program. The review of revised documentation for ESOL infusion was approved as of July 1, 2003 with weakness, indicating that it is unclear how ESOL is addressed in course content or evaluated in course assignments; a lack of ESOL reading assignments; and a lack of specific bibliographical references to ESOL texts.

Correction of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates
The review of revised documentation for ESOL infusion was approved as of July 1, 2003 with weakness indicating that it is unclear how ESOL is addressed in course content or evaluated in course assignments; a lack of ESOL reading assignments; and a lack of specific bibliographical references to ESOL texts.

WEAKNESSES

1. 
Assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)

2. 
ESOL performance standards have not been adequately infused into   coursework to assure mastery.
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 Program Status Report

Institution:    University of West Florida 

Program:
Elementary Education (K-6)/ESOL  Degree Level:   Master of Ed  
Curricular Changes and Impact on Standards, Competencies, and Practices

The master’s degree program requires 73 semester hours and includes both degree requirements and coursework necessary for initial certification recommendation in the approved program.  Since the last review, curricular changes include required core courses EDF 6691, Issues in Teacher Education, a Bio-Psycho-Sociological Understanding, divisional core courses, EDE 6206, Integrated Curriculum and Instruction in Elementary Education, and EDE 6521, Practical Applications and Issues in Assessment & Classroom Management in Elementary Education, as well as an educational investigative sequence EDG 5021, Investigative Strategies and Empirical Foundations in Learning and Teaching.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

The program continues to revise, modify and update all assessment instruments.  Candidates are now required to pass all sections of the FTCE prior to admission to student teaching.  An electronic assessment management system has been developed by the Unit to monitor all candidates.  Although masters student data are not included in the electronic system, a plan exists to populate the data system with master’s student performance data.  Student outcomes are identified in syllabi with specific courses, the Accomplished Practices (FEAPs), NCATE standards, learned society standards, and where applicable ESOL standards.  The components of the portfolio continue to be revised as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels does not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program. 

Correction of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates
The review of revised documentation for ESOL infusion was approved in October 2003 with weakness indicating that it is unclear how ESOL is addressed in course content or evaluated in course assessments, a lack of ESOL reading assignments, and a lack of specific bibliographical references to ESOL texts.

WEAKNESSES

1.
Assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)

2. 
ESOL performance standards have not been adequately infused into coursework to assure mastery.
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Program Status Report

Institution:  University of West Florida 

Program:
English 6-12


Degree Level:
 Master of ED in C&I  
Curricular Changes and Impact on Standards, Competencies, and Practices

The professional education core has changed from 9 semester hours to 4 semester hours, and the divisional cores (9 semester hours) and the investigative/foundations sequence (8 semester hours) have been added to the program to provide a stronger emphasis on research and practical application for theory.  TSL 4080 and three additional courses in ESOL have also been added as well as a multicultural education course, EDG 6791.  RED 6161 Reading Across the Curriculum and RED 6XXX Developmental Reading for Middle/Secondary have been added to meet state standards and strengthen the preparation program.  In addition, ESE 6944 ESOL /Reading Practicum in Secondary Education and ESE 6343 Practical Applications and Issues in Assessment and Classroom Management in Secondary Education have been added.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

Two students have been admitted to the English specialization since 2001.  Graduates’ performance from 1998-99 through 2000-2001 met the state’s requirement for 90% passing rate on FTCE examinations.  The components of the portfolio continue to be revised as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels does not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program. 
Correction of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates
No differences in the findings from those for the Unit were noted for this program.

WEAKNESS

1. Assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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Program Status Report

Institution: University of West Florida
Program: Exceptional Student Education (K-12)/ESOL
Degree Levels: BA/MA

In the past, candidates seeking the M.A. degree in Exceptional Student Education could select from three K-12 specialization options which were NCATE/DOE approved.  These Exceptional Student Education programs - Emotionally Handicapped, Mentally Handicapped, and Specific Learning Disabilities - evolved over time to train teachers for certification to teach grades K-12.  

Curricular Changes and Impact on Standards, Competencies and Practices

Subject programs were last reviewed and approved for continuation by NCATE/DOE in 1998 with expiration in 2003. In 1999 and again in 2001, the State Board of Education amended State Board of Education Rule 6A, and revised competencies and skills in these program areas.  Accordingly, effective August 2003, both the undergraduate and the graduate programs have been changed to a general Exceptional Student Education certification which aligns with the new state certification test in special education. The traditional NCATE/DOE approved Masters in Exceptional Student Education leads directly to Florida teacher certification.  

Changes in Graduates’ Performance, Candidates, Faculty, Resources, and

Governance

Significant changes have taken place within the Unit since the last review in 1998.  The governing body for all state universities in Florida is now the Board of Trustees.  The Board of Regents was abolished in 2002.  Each university has a local board to review and approve all program changes.  The university has a new President, Dr. John Cavanaugh, a new Interim Provost, Dr. Wes Little, and the educational Unit has a new Dean, Dr. Janet Pilcher.  Dr. Joe Peters is the new chairperson of Teacher Education, effective August 8, 2003.  

The Unit continues to revise, modify, and update all assessment instruments within the Teacher Education Program to ensure that candidates are prepared to pass all components of the FTCE. (Note: Candidates in the program are now required to pass all parts of the FTCE prior to student teaching.)   The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are made across the evaluations at various points in the students’ program.   

A new electronic assessment system has been implemented by the Unit.  This system is to be used to monitor and track candidate performance throughout the program; however, no student has yet to complete a program for which the assessment system is planned. 

In the spring of 2004 the Professional Development Seminar will become a combined class for all candidates in the teacher education undergraduate programs.  Currently, each undergraduate degree program has its own professional development seminar – EDE 4308 for Elementary Education, EEX 4939 for Exceptional Student Education, EDG 4330 for general Elementary and Secondary Exceptional Student Education, EEC 3800 for PreK and Early Childhood, and EDM 4320 for Middle School.  

Courses have been added to the undergraduate and graduate degree programs in Exceptional Student Education with certification to bring the degree requirements into compliance with standards for continued approval.  Approximately 30 additional hours have been added to the degree. The professional education core has changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative sequence (8 semester hours) have been added to the program to provide a stronger emphasis on research and practical application of theory.  The additional hours added to program relate to the language arts and reading requirements and the ESOL requirements mandated by the state.
Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program  

Approval

Standards and Mandates

The Unit submitted an ESOL portfolio in the fall of 2002 and received conditional approval until July 1, 2004.  Two ESOL courses have been added to state approved programs offered by the Unit; faculty members are currently addressing additional measures to ensure that all competencies are integrated throughout the curriculum. The Unit is not in compliance with Standards 5 and 7 of the ESOL state mandates. 

Revised documentation was submitted and the Unit now requires an 80-hour practicum in a classroom with ESOL students and an ESOL trained supervising teacher.  ESOL competencies have been added to practica and field experiences and a portfolio is required to document the students’ attainment of the ESOL Performance Standards.

While there has been an attempt to infuse ESOL into more courses, much of what has been infused does not address ESOL.  Most of the syllabi do mention ESOL, but it is unclear how ESOL is addressed in the course content or evaluated in course assessments.  In most courses no reading assignments for ESOL are given nor are ESOL readings required if they are listed.

WEAKNESSES

1.  
Assessments used to evaluate portfolios and demonstration of FEAP’s during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)

2.  
ESOL Performance Standards have not been adequately infused into coursework to assure mastery.
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Program Status Report

Institution:  University of West Florida


Program:     Mathematics 6-12  


Degree Level:  Master of Ed
Curricular Changes and Impact on Standards, Competencies, and Practices

The DOE initial teacher preparation approved program in Mathematics 6-12 is a specialization in the Master’s in Curriculum and Instruction with an emphasis in Secondary Education.  The specialization is for students who do not hold Florida certification to teach at the secondary level.  To complete both the degree requirements and initial program requirements, students must complete approximately 48 hours of coursework.  Additional coursework may be required to meet the 30 hour secondary mathematics requirements depending on an individual’s previous coursework.

Courses have been added to the graduate degree program in secondary school education with certification to bring the degree requirements into compliance with standards for continued approval.  Although the hours in the degree program haven’t changed extensively, approximately 30 additional hours in the content area must be taken by individuals who have not taken previous courses in the content area.  Courses are identified for the satisfaction of the content area requirement.

The professional education core changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/ foundations sequence (8 semester hours) were added to the program to provide a stronger emphasis on research and practical application of theory.  

RED 6161 Reading Across the Curriculum has been added to each specialization area to meet the content certification requirements. A graduate methods ESOL/Reading Practicum in Secondary Education ESE 6944 and a graduate assessment and classroom management ESE 6343 Practical Applications and Issues in Assessment and Classroom Management in Secondary Education have also been added to each specialization area to meet state mandates.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

Effective August 9, 2003, a new chairperson of Teacher Education was named.  Within the last two years, a new President, Interim Provost and Dean of the College of Professional Studies have been named. Budget cuts for 2003-2004 resulted in limited resources for new faculty lines, for updating technology, and building new classrooms.

The mathematics 6-12 track has low enrollments and does not anticipate significant increases due to the alternative certification option available to a person who would be interested in becoming a mathematics teacher.

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: The state now requires candidates who are seeking initial certification to pass all parts of the FTCE prior to student teaching.)The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.  

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE standards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.
WEAKNESS

1. 
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used (Standard 1)
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 Program Status Report

Institution:  University of West Florida 

Program:  Middle Grades English 5-9
Degree Level:
Master of Ed in C&I
Curricular Changes and Impact on Standards, Competencies, and Practices

The Curriculum and Instruction MED degree in Middle Grades English 5-9 is a minimum 75 hours graduate program.  The required core course, EDF 6691, Issues in Teacher Education, and Bio-Psycho-Sociological Understanding; a divisional core course, and other courses in the divisional core course area and in the investigative/foundational sequence lend added rigor to the graduate degree program.  Specifically, the research practicum and action research courses provide students with an opportunity to study their craft in more depth.  Twelve hours of subject matter courses have been added to the program since the last site visit increasing the rigor in the content area.

Changes in Graduates’ Performance, Candidates, Faculty, Resources, and Governance

Only one student has been admitted to the curriculum and instruction middle school program in English 5-9 program since 2001. The components of the portfolio continue to be revised as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels does not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.

Correction of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.  

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates
No differences in the findings from those for the Unit were noted for this program.

WEAKNESS

1. Assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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Program Status Report

Institution:  University of West Florida


Program:    Middle Grades Mathematics 

Degree Level:  Bachelors
(will be completed in combination with either English, General Science or Social Science Education)

Curricular Changes and Impact on Standards, Competencies, and Practices

In response to new state mandates in teacher education and the implementation and acceptance of alternative certification by the State of Florida, changes within the Unit continue.  The modified programs that were planned, designed, and piloted by the Unit in 2000-2001 continue to be reviewed and revised to include several program options for candidates.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE Standards, learned society (where applicable), and ESOL competencies. 

In the spring of 2004, the Professional Development Seminar will become a combined class for all candidates in teacher education.  EEX 3070 Methods in Inclusion and Collaboration is currently a 2 semester hour course.  In the spring of 2004, the course hours will be changed to 3 semester hours.  The Psychological Foundations of Teaching and Learning EDF 3214 and the Social Multicultural, Historical, and Philosophical Foundations of Education EDF 3604 have been removed from the curriculum and replaced with EDF 3234 Applied Foundations of Education.  

Courses have been added to the degree plan for middle school education to bring the degree requirements into compliance with standards for continued approval.  Since the last review in 1998, two ESOL courses, TSL 4080 and TSL 4081, one reading course RED 3324, and an assessment course EDM 4402 have been added to the degree to meet state mandates.  

Content courses appropriate for middle grades mathematics majors are identified and required of any student who has chosen a track that includes mathematics.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

A new chairperson of Teacher Education was named effective August 8, 2003.  Within the last two years a new President, Interim Provost, and Dean of the College of Professional Studies have been named. Budget cuts for 2003-2004 have limited resources for new faculty lines and for updating technology and building new classrooms.

Enrollment data indicate an interest in the middle grades mathematics track, in combination with general science, English, or social science education. 

The Unit continues to revise, modify, and update all assessment instruments within the Teacher Education Program to ensure that candidates are prepared to pass all components of the FTCE. (Note: Candidates who are seeking initial certification are now required to pass all parts of the FTCE prior to student teaching.)  The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.  

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE Standards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.
Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1. 
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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Program Status Report

Institution:  University of West Florida


Program:  Middle Grades General Science         Degree Level:  Master of Ed
Curricular Changes and Impact on Standards, Competencies, and Practices

The initial approved program in Middle Grades General Science is offered as a specialization in the Master’s in Curriculum and Instruction with an emphasis in Middle Grades Education.  The specialization is for students who do not hold Florida certification to teach at the middle school level.  To complete both the degree requirements and initial program requirements, students must complete a minimum of 57 hours of coursework.  

Courses have been added to the graduate degree program in middle grades education with certification to bring the degree requirements into compliance with standards for continued approval.  Nine (9) additional hours in the content area have been added to the program.

The professional education core changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/ foundations sequence (8 semester hours) were added to the program to provide a stronger emphasis on research and practical application of theory.  

RED 6161 Reading Across the Curriculum has been added to this specialization area to meet the content certification requirements. A graduate methods ESOL/Reading practicum in middle education EDM 6944, and EDM 6411 Practical Applications and Issues in Assessment and Classroom Management in Middle Education have also been added to each specialization area to meet state mandates.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

A new chairperson of Teacher Education was named, effective August 8, 2003.  Within the last two years, a new President, Interim Provost and Dean of the College of Professional Studies have been named. Budget cuts for 2003-2004 have limited resources for new faculty lines, for updating technology, and building new classrooms.

The track has low enrollments and there is no anticipation that there will be significant increases due to the alternative certification option available to a candidate who would is interested in becoming a middle grades science teacher.  

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: The state now requires candidates who are seeking initial certification to pass all parts of the FTCE prior to student teaching.) The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.  

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE standards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included a part of the assignment criteria.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1. 
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used (Standard 1)
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Program Status Report

Institution:  University of West Florida


Program:     Middle Grades Mathematics

Degree Level: Master of Ed 

Curricular Changes and Impact on Standards, Competencies, and Practices

The initial approved program in Middle Grades Mathematics is offered as a specialization in the Master’s in Curriculum and Instruction with an emphasis in Middle Grades Education.  The specialization is for students who do not hold Florida certification to teach at the middle school level.  To complete both the degree requirements and initial program requirements, students must complete approximately 63-66 hours of coursework.  

Courses have been added to the graduate degree program in middle grades education with certification to bring the degree requirements into compliance with standards for continued approval.  Twelve (12) additional hours in the content area have been added to the program.

The professional education core changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/ foundations sequence (8 semester hours) were added to the program to provide a stronger emphasis on research and practical application of theory.  

RED 6161 Reading Across the Curriculum has been added to this specialization area to meet the content certification requirements. A graduate methods course ESOL/Reading Practicum in Middle Education EDM 6944, and EDM 6411 Practical Applications and Issues in Assessment and Classroom Management in Middle Education have also been added to each specialization area to meet state mandates.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

A new chairperson of Teacher Education was named, effective August 8, 2003.  Within the last two years, a new President, Interim Provost, and Dean of the College of Professional Studies have been named. Budget cuts for 2003-2004 have limited resources for new faculty lines, for updating technology and building new classrooms.

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: The state now requires candidates who are seeking initial certification to pass all parts of the FTCE prior to student teaching.)  The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.  

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE tandards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1.
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used (see Standard 1).
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Institution: University of West Florida
Program: Middle Grades Social Science
 Degree Levels: Bachelors
(will be completed in combination with either Middle Grades English, Middle Grades Science,  Middle Grades Mathematics)
Curricular Changes and Impact on Standards, Competencies and Practices

In response to new state mandates in teacher education and the implementation and acceptance of alternative certification by the State of Florida, changes within the Unit continue.  The modified programs that were planned, designed, and piloted by the Unit in 2000-2001 continue to be reviewed and revised to include several program options for candidates. 

The Division offers two specializations leading to the Bachelor of Arts in Middle School Education.  The traditional NCATE/DOE approved specialization leads directly to Florida teacher certification in six areas.  The second specialization, Educational Studies, is not a Florida DOE approved program.  
Changes in Graduates’ Performance, Candidates, Faculty, Resources, and Governance

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: Candidates in the program are now required to pass all parts of the FTCE prior to student teaching.) The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are made across the evaluations at various points in the students’ program.   

A new electronic assessment system has been implemented by the Unit.  This system is to be used to monitor and track candidate performance throughout the program; however, no student has yet to complete a program for which the assessment system is planned. 

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE Standards, learned society (where applicable), and ESOL competencies. 

In the spring 2004, the Professional Development Seminar will become a combined class for all candidates in teacher education.  Currently, each degree program has its own professional development seminar:  EDE 4308 for Elementary Education, EEX 4939 for Exceptional Student Education;  EEX 4939 for Exceptional Student Education;  EDG 4330 for Elementary and Secondary Exceptional Student Education; EEC 3800 for PreK and Early Childhood, and EDM 4320 for Middle School. EEX 3070 Methods in Inclusion and Collaboration is currently a 2 semester hour course.  In the spring of 2004, the course hours will be changed to 3 semester hours.  The Psychological Foundations of Teaching and Learning EDF 3214 and the Social Multicultural, Historical, and Philosophical Foundations of Education EDF 3604 have been removed from the curriculum and replaced with EDF 3234, Applied Foundations of Education.  

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with 
Continued Program Approval

Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1. 
Assessments used to evaluate portfolios and demonstration of FEAP’s during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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 Program Status Report

Institution: University of West Florida
Program: Middle Grades Social Science 5-9

Degree Levels:  Masters

(will be completed in combination with Middle Grades English, Middle Grades General Science, or Middle Grades Mathematics)

Curricular Changes and Impact on Standards, Competencies and Practices

The Division offers a Master’s of Middle School Education in Curriculum and Instruction with four specialization areas that lead to initial certification.  These specializations develop master teachers for grades 5-9 who will be prepared for instructional and leadership roles in middle school education.  The specialization areas are Mathematics, English, General Science, and Social Science.  Students completing these programs will be eligible for Florida graduate certification in middle school education.  The specialization is for students who do not hold Florida certification to teach at the middle school level.  To complete both the degree requirements and the state certification requirements, students must complete a minimum of 63 hours of coursework in the Middle Grades Social Science graduate program.  

The master’s degree in middle school education with certification has been extensively revised to bring the degree requirements into compliance with the standards for continued approval. Approximately 30 additional hours have been added to the degree. The professional education core has changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/foundational sequence (8 semester hours) have been added to the program to provide a stronger emphasis on research and practical application of theory.

RED 6161 Reading Across the Curriculum has been added to this specialization area to meet the content certification requirements.  A graduate course in ESOL/Reading practicum in middle education EDM 6944 and EDM 6411 Practical Applications and Issues in Assessment and Classroom Management in Middle Education have also been added to each specialization area to meet state mandates.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources and Governance

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. Candidates in the program are now required to pass all parts of the FTCE prior to student teaching.  The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are made across the evaluations at various points in the students’ program.  

A new electronic assessment system has been implemented by the Unit.  This system is to be used to monitor and track candidate performance throughout the program; however, no student has yet to complete a program for which the assessment system is planned. 

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE Standards, learned society (where applicable), and ESOL competencies. 

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with 
Continued Program Approval

Standards and Mandates

No differences in the findings for the Unit were noted for this program.
WEAKNESS

1.  
Assessments used to evaluate portfolios and demonstration of FEAP’s during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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Program Status Report

Institution: University of West Florida
Program: PreK Primary Ed/ESOL  

Degree Level:  Bachelors

Curricular Changes and Impact on Standards, Competencies, and Practices

The Division offers two specializations leading to the Bachelor of Arts in PreK/ Primary education.  The traditional NCATE/DOE approved specialization leads directly to Florida teacher certification.  The second specialization, Educational Studies, is not a Florida DOE approved program.  

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

Significant changes have taken place within the Unit since the last review.  The Unit has revised all assessment instruments within the teacher education program to assist in ensuring that candidates are prepared to pass all components of the FTCE. (Note: Candidates in the program are now required to pass all parts of the FTCE prior to student teaching.)  The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across the evaluators (practicum coordinator or instructor). The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.

Matrices correlating the current course requirements with the conceptual framework, course assessments, FEAP’s, national professional standards, and TESOL competencies have been developed to assist in monitoring the inclusion of required competencies. While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

EEX 3070 Methods in Inclusion and Collaboration is currently a 2 semester hour course.  In the spring of 2004 the course hours will be changed to 3 semester hours.  Additional courses that have been added to the program are LAE 3314  Language Skills and Literature (2), TSL 4080 ESOL I (3), EME 3410  Integrating Technology /Curriculum (1) (Co-requisite with EEC 3940), TSL 4081 ESOL II (3), RED 3310  Teaching Reading in the Elementary School, and RED 4306 ICFE IV Integrating Reading Curriculum (3).  

Two ESOL courses TSL 4080 and TSL 4081, one reading course RED 3310, and one language arts course LAE 3314 have been added to the program.  In addition, EEC 4306 Integrated Curriculum has been refocused and designated as RED 4306 reflecting the transition to a literacy/reading emphasis.  

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.
Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

The review of revised documentation for ESOL infusion was approved July 1, 2003 with weakness indicating that it is unclear how ESOL is addressed in course content or evaluated in course assessments; a lack of ESOL reading assignments; and a lack of specific bibliographical references to ESOL texts.

The PreK Primary Education PK-3 program (subsumed under PreK Primary/ESOL) pass rate on the Florida Teacher Certification Examination fell below the required 90% pass rate in 1998-1999 and 1999-2000.

WEAKNESSES

1.  
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level.  (Standard 1)

2.  
The pass rate on the Florida Teacher Certification Examination for the Primary Education PK-3 program (subsumed under PreK Primary/ESOL) fell below the required 90% for two years during the period covered by this review. (Standard 2)

3.  
ESOL Performance Standards have not been adequately infused into coursework to assure mastery.
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PROGRAM STATUS REPORT

Institution: University of West Florida
 Program: Reading /Curriculum & Instruction  
Degree Level: Masters  
Curricular Changes and Impact on Standards, 
Competencies, and Practices

The Division offers the reading education program at the masters’ level.  The degree is a Masters in Curriculum and Instruction with a specialization in reading.  The reading education program at the University of West Florida is designed to provide professional training for reading professionals.  Students graduating from this program receive teacher certification as reading specialists (K-12).  The reading program is designed to develop master teachers who will be prepared for  instructional and leadership roles in reading education.   

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

Significant changes have taken plan within the Unit since the last review.  Matrices correlating the current course requirements with the conceptual framework, course assessments, FEAP’s, national professional standards, and ESOL competencies have been developed to assist in monitoring the inclusion of required competencies.

While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provided for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across the evaluators (practicum coordinator or instructor). The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.

During the 2002/2003 academic year, the reading faculty aligned the program with the current state standards and the guidelines provided by the International Reading Association.  Changes in course requirements have been made to adhere to these guidelines. The revised program includes the following courses: EDF Issues in Teacher Education: Bio-Psycho-Social Understanding; EDG 5XXX Investigative Strategies and Empirical Foundations in Learning Development; RED 6116 Foundations of Early Literacy; RED 6XXX  Foundations of Middle and Secondary Literacy; RED 5515 Classroom Reading; RED 6161 Reading Across the Curriculum; RED 6546 Identifying and Preventing Reading Difficulties; RED 6XX1 Differentiating Instruction; RED 6747 Research & Trends in Reading;  RED 6XX2 Practicum in the Clinical Teaching of Reading; LAE 5XXX Teaching Pupils to be Effective Writers; LAE 5XX1 Literature for Children and Young Adults.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings from those for the Unit were noted for this program.

WEAKNESS

1. 
The assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level. (Standard 1)
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Program Status Report

Institution:  
University of West Florida


Program:  
Biology 6-12  



Degree Level:  Master of Ed
Chemistry 6-12



Physics 6-12

Curricular Changes and Impact on Standards, Competencies, and Practices

The DOE initial teacher preparation approved programs in Biology 6-12, Chemistry 6-12 and Physics 6-12 are specializations in the Masters in Curriculum and Instruction with an emphasis in Secondary Education.  The specialization is for students who do not hold Florida certification to teach at the secondary level.  To complete both the degree requirements and initial teacher preparation program requirements, students must complete approximately 48 hours of coursework.  Additional coursework may be required to meet the 30 hour biology, chemistry, or physics requirements depending on an individual’s previous coursework.

Courses have been added to the graduate degree program in secondary school education with certification to bring the degree requirements into compliance with standards for continued approval.  Although the hours in the degree program have not changed extensively, approximately 30 additional hours in the content area must be taken by individuals who have not taken previous courses in the content area.  Courses are identified for the satisfaction of the content area requirement.

The professional education core changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/ foundations sequence (8 semester hours) were added to the program to provide a stronger emphasis on research and practical application of theory.  

TSL 4080 Foundations of Teaching ESOL Students has been added to meet state mandates for ESOL.  RED 6161 Reading Across the Curriculum has been added to each specialization area to meet the reading in the content area requirement. A graduate methods ESOL/Reading practicum in secondary education (ESE 6944), and a graduate assessment and classroom management course ESE 6343  Practical Applications and Issues in Assessment and Classroom Management in Secondary Education have also been added to each specialization area to meet state mandates.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

A new chairperson of Teacher Education was named effective August 8, 2003.  Within the last two years a new President, Interim Provost, and Dean of the College of Professional Studies have been named. Budget cuts for 2003-2004 have limited resources for new faculty lines and for updating technology and building new classrooms.

The Biology 6-12 track has low enrollments while Chemistry 6-12 and Physics 6-12 have had no enrollment. There is no anticipation that there will be increases in these programs due to the alternative certification option available to candidates interested in becoming science teachers.  For the four years included in this review, there were no graduates of the physics track or Florida Teacher Certification Exam results.

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: The state now requires candidates who are seeking initial certification to pass all parts of the FTCE prior to student teaching.) The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are being made across the evaluators at various points in a student’s program.  

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE standards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1. 
The assessments used to evaluate portfolios and the demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used (Standard 1)

Return to Table of Contents
FLORIDA DEPARTMENT OF EDUCATION

TEACHER EDUCATION PROGRAM REVIEW

SITE VISIT TEAM

Program Status Report

Institution: University of West Florida
Program: Social Science 6-12 (C&I)


Degree Levels: Masters
Curricular Changes and Impact on Standards, Competencies and Practices

The Division offers a Master’s in Secondary Education in Curriculum and Instruction with four specialization areas that lead to initial certification.  These specializations develop master teachers for grades 6-12 to be prepared for instructional and leadership roles in secondary school education.  The specialization areas are 1) mathematics 2)  English 3) secondary economics, geography, history, political science, psychology, sociology, social science, and/or 4) secondary biology, chemistry, earth-space science, and physics.  Students completing these programs will be eligible for Florida certification in secondary school education.  The specialization is for students who do not hold Florida certification to teach at the secondary level.  To complete both the degree requirements, students must complete 48 hours of coursework plus that required to meet the 30 hour secondary school requirements depending on an individual’s previous major or coursework.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources and Governance

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: Candidates in the program are now required to pass all parts of the FTCE prior to student teaching.) The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit. However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are made across evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure that valid and reliable decisions are made across the evaluations at various points in the students’ program.  

A new electronic assessment system has been implemented by the Unit.  This system is to be used to monitor and track candidate performance throughout the program; however, no student has yet to complete a program for which the assessment system is planned.

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE Standards, learned society (where applicable), and ESOL competencies. 

Courses have been added to the graduate degree program in secondary school education with certification to bring the degree requirements into compliance with standards for continued approval.  Although the hours in the degree program haven’t changed extensively, 30 additional hours in the content area must be taken by individuals who have not taken previous courses in the content area.  The professional education core has changed from 9 hours to 4 hours, and the divisional core (9 semester hours) and the investigative/ foundations sequence (8 semester hours) have been added to the program to provide a stronger emphasis on research and practical application of theory.  

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued 

Program Approval

Standards and Mandates

No differences in the findings for the Unit were noted for this program.
WEAKNESS

1. 
Assessments used to evaluate portfolios and demonstration of FEAP’s during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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 Program Status Report

Institution: University of West Florida
Program: Middle Grades General Science 

Degree Level: Bachelors

(will be completed in combination with Middle Grades English, Middle Grades Social Science, or Middle Grades Mathematics)

Curricular Changes and Impact on Standards, Competencies, and Practices

In response to new state mandates in teacher education and the implementation and acceptance of alternative certification by the State of Florida, changes within the Unit continue.  The modified programs that were planned, designed, and piloted by the Unit in 2000-2001 continue to be reviewed and revised to include several program options for candidates.

In the spring of 2004, the Profession Development Seminar will become a combined class for all candidates in teacher education.  EEX 3070 Methods in Inclusion and Collaboration is currently a 2 semester course.  In the spring of 2004, the course hours will be changed to 3 semester hours.  The Psychological Foundations of Teaching and Learning, EDF 3214 and the Social Multicultural, Historical, and Philosophical Foundations of Education, EDF 3604 have been removed from the curriculum and replaced with EDF 3234 Applied Foundations of Education.

Courses have been added to the degree plan for middle grades education to bring the degree requirements into compliance with standards for continued approval.  Since the last review in 1998, two ESOL courses, TSL 4080 and TSL 4081, one reading course, RED 3324, and an assessment course, EDM 4402 have been added to the degree to meet state mandates.

Content courses appropriate for middle grades science majors are identified and required of any student who has chosen a track that includes mathematics.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

A new chairperson of Teacher Education was named effective August 8, 2003.  Within the last two years a new President, Interim Provost, and Dean of the College of Professional Studies have been named.  Budget cuts for 2003-2004 have limited resources for new faculty lines and for updating technology and building classrooms.

Enrollment data indicate an interest in the middle grades general science track, in combination with mathematics, English, or social science education.

The Unit continues to revise, modify, and update all assessment instruments within the teacher education program to ensure that candidates are prepared to pass all components of the FTCE. (Note: The state now requires candidates who are seeking initial certification to pass all parts of the FTCE prior to student teaching.)  The components of the portfolio continue to be revised, as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the rating levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the rating levels do not ensure valid and reliable decisions are being made across the evaluators at various points in a student’s program.

The Unit has revised the standard syllabus format that was used in 2001-2002.  A matrix is included in each syllabus which aligns student outcomes (characteristics identified in the conceptual framework) with the following elements: specific courses, the assessments used in the courses, Accomplished Practices, NCATE standards, learned society (where applicable), and ESOL competencies.  While course-based assessments identified in course syllabi are cross-referenced to FEAPs, a review of the rubrics used to grade performance assessment activities revealed that specific evaluation of performance on FEAPs and/or specific behavior indicators is not included as part of the assignment criteria.

Remediation of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program  Approval Standards and Mandates

No differences in the findings for the Unit were noted for this program.

WEAKNESS

1. The assessments used to evaluate portfolios and the demonstration FEAPs during clinical experiences do not have appropriately and clearly defined criteria for each rating level used. (Standard 1)
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 Program Status Report

Institution: University of West Florida
Program: Middle Grades English 


Degree Level: Bachelors

(will be completed in combination with Middle Grades Science, Middle Grades Social Science, or Middle Grades Mathematics)

Curricular Changes and Impact on Standards, Competencies, and Practices

Significant changes have been made to the Middle Grades English with combinations program since the last site visit.  The five ESOL courses have been added to the curriculum in order to assure that graduates have completed the ESOL endorsement requirements.  Twelve hours of content courses to include composition, grammar usage, and literature have been added to the curriculum to assure appropriate coverage of subject matter content in English.  Practicum curriculum experiences (Practica I-IV) have been added to assure the demonstration of behaviors appropriate for teaching middle grades students and thorough demonstration of content knowledge.

Changes in Graduates’ Performance, Candidates, Faculty, 
Resources, and Governance

Graduates of the middle grades English with combinations programs have scored well on the subject area and professional education examinations since 1998-1999.  Faculty have been involved in refining the focus on middle grades emphasis and practica experiences.  The components of the portfolio continue to be revised as do the practica evaluations and the final teacher education evaluations.  All assessment instruments have been revised to reflect behavioral indicators identified by the Unit.  However, the rubric does not provide for a clearly delineated description of the ratings levels in order to ensure valid and reliable decisions are being made across the evaluators (practicum coordinator or instructor).  The lack of clearly delineated descriptions of the ratings does not ensure that valid and reliable decisions are being made across evaluators at various points in a student’s program.

Correction of Weaknesses from Prior Review

No weaknesses for this program were cited in the prior review.

Programmatic Differences from Unit Compliance with Continued Program Approval Standards and Mandates

No differences in the findings from those for the Unit were noted for this program.

WEAKNESS

1.  Assessments used to evaluate portfolios and demonstrations of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. (Standard 1)
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B:  Documents Reviewed and Persons


Interviewed                

APPENDIX A

CONTINUED PROGRAM

APPROVAL STANDARDS

 SEQ CHAPTER \h \r 1STANDARDS FOR CONTINUED TEACHER EDUCATION PROGRAM APPROVAL 

IN FLORIDA – 2002-2003 Site Visits
Standards

Criteria and Indicators 

II. Compliance and Data Questions 

Potential Documentation 
Definitions and Explanations
	· Standards: There are five Standards that serve as the decision-making points for continuing program approval.  After receiving initial program approval, the institution prepares an Institutional Program Evaluation Plan (IPEP) on an annual basis that addresses the manner in which the institution will monitor its compliance with each standard, the results of its annual review, and any improvements completed or anticipated.



	· Criteria and Indicators: A criterion statement is included for each of the Standards.  Standard 3, which requires compliance with a broad range of mandates in State Statutes and Rules, is supplemented with indicators to ensure coverage of each category of mandates.



	· Compliance Questions: Compliance questions were developed to focus the decision-making process by reviewers and to provide assistance to institutions in interpreting the Standards.  All compliance questions require a judgement in the affirmative or negative.



	· Data Questions: Data questions were developed to assist both reviewers and institutional representatives in gathering and reporting evidence of compliance with the Standards.  Unlike the compliance questions, which lead to a “yes” or a “no” response, the data questions provide the institution with the opportunity to prepare a narrative explanation that would support the “yes” or “no” decision by the Site Visit Team for the compliance question.  These questions are not intended to be all-inclusive.



	· Potential Documentation: A list of potential documentation that could be collected for the site visit is provided.  It identifies the kinds of materials that would be appropriate for reviewers to see.  It is not a mandated or required list; nor is it intended to be comprehensive.  Much of the evidence may be in the IPEP.  Institutions are advised to assemble whatever documentation they deem appropriate to “make their case” that the standards are met.  As in all accreditation activities, the burden of proof rests with the institution.
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	Standard 1: 
Standard:  Demonstration of Knowledge and Skills at the point of program completion.

Criterion:  All students who complete the program will demonstrate the 12 Accomplished Practices at the Preprofessional Benchmark.


Compliance and Data Questions

	Compliance
	Data 

	Annual Review Process: Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Assessments or Data Sources: Are the identified assessments both appropriate and sufficient?  
	Assessments or Data Sources:  What is the institution’s overall assessment system (set of assessments or data sources) for the Accomplished Practices? 

· Do all teacher preparation programs use the same assessments for each Practice? (If so, what assessments are used?)  

· What are the assessments used for each Practice?

· Are there assessments unique to individual programs or groups of programs for each Practice?  (If so, what unique assessments are used for which programs?)

	Information Management and Decision-Making System: Are the identified assessments used consistently to make valid and reliable summative decisions about attainment of each Practice?


	Information Management Decision-Making System: What management system does the institution and/or program use to ensure that a summative, data-based decision is made for each student for each Practice?  

· Which assessments are optional and which are required?  
· How are results of multiple assessments combined and used to make summative decisions about student attainment of Practices? 

· Where assessments are part of courses, how does the institution ensure that they are included in all sections of courses, regardless of instructor, semester, or campus?  

· How does the institution track successful completion of assessments?  Are they required for students to pass the course?  Is there a checklist, database, or advising/monitoring process to track individual assessments?  Are they in portfolios?

· Who makes decisions about student progress and at what points in time?

· What mechanisms are in place for providing feedback to students on their progress toward demonstrating attainment of Practices?  

· What procedures are in place to assist a student who does not demonstrate each of the Practices?

· Do the assessments for each Practice cover the intent, depth, and breadth of the Practice?

· Has the institution clearly identified the behaviors to be assessed as part of the Practice?

	Graduate Decisions and Transcript Endorsement:  Are graduation decisions and transcript endorsement based, at least in part, on whether or not the student has demonstrated each Practice? 
	Graduate Decisions and Transcript Endorsement: What procedures are in place to ensure that a student who fails to demonstrate any Practice does not graduate with an endorsed transcript?   What levels of proficiency did candidates exhibit on each Practice (met, not met, etc.)?  How many candidates fell into each category for each Practice?  How many candidates were delayed/denied and how were these instances handled?


Potential Documentation
	
	· Multi-year data on students demonstrating and not demonstrating each Practice

· Multi-year data on students graduating with and without delay/remediation for Practices

· Examples of remediation strategies used to assist students having difficulty with Practices.

· List of data sources for Accomplished Practices (A.P.s) – from most current  IPEP

· Course Syllabi

· Descriptions of tasks (products and performances) and rubrics for required assessments showing clear linkages to (and coverage of) A.P.s

· Product samples (e.g., portfolios, case studies, lesson plans, papers, projects) along with completed rubrics – for A.P.s

· Samples of completed performance rubrics (e.g., microteaching, practica, internship) – for A.P.s

· Policies and procedures related to monitoring and assessment of A.P.s and graduation

· Monitoring/tracking/advising materials related to A.P.s 
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	Standard 2: 
Standard: Performance on the Florida Teacher Certification Examination. 

Criterion: 90% of the students in each program will pass the CLAST, and the Professional Education and Subject Matter Subtests of the Florida Teacher Certification Examination.


Compliance and Data Questions

	Compliance


	Data



	Annual Review Process: Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Pass Rates: Based on a review of the DOE report on FTCE pass rates, does the program meet the 90% criterion (80% prior to 1997-98 graduates)?
	Pass Rates: For each initial certification program, what are the pass rates (from standard report) for graduates from 1994-95, 1995-96, 1996-97, 1997-98, and 1998-99?

	Deviations: For any programs not meeting the criterion, does the institution have any explanations that would serve as an appropriate justification for finding the standard met?
	Deviations: Explain any pass rates that are out of compliance.  Note:  An 80% pass rate is required for graduates in 1994-95, 1995-96, and 1996-97.  A 90% pass rate is required for graduates in 1997-98 and subsequent years.


Potential Documentation
	
	· Summary or trend report for the four-year period

· DOE standard reports on FTCE pass rates for 1994-95, 1995-96, 1996-97, 1997-98, and 1998-99

· Institutional analysis of pass rates and deviations from 80% criterion in first three years and 90% criterion in 1997-98 and after
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	Standard 3: 
Standard: Inclusion of the program components mandated by State Statute or Rule.  

Criterion: The unit will have complied with program components mandated by State Statute or Rule, e.g., Clinical Education, Stakeholder Involvement, Essential Competencies, English for Speakers of Other Languages (ESOL), Preservice Preparation, etc. 

Indicator 1: Candidates

State mandated requirements related to the candidate component of the program – including admissions, retention and progression, and program completion – are implemented and monitored, with improvements made as appropriate. 


Compliance and Data Questions
	Compliance


	Data



	Annual Review Process:  Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Admissions Requirements:  Does the institution/program admit only those students who meet State-mandated admissions requirements (other than those admitted under the 10% rule)?
	Admissions Requirements:  What are the admissions requirements at the bachelor’s level?  At the master’s level?  Are any students admitted without  a GPA of at least 2.5 on a 4.0 scale (lower division or BA) and a passing score on the CLAST (effective for freshmen entering in fall 2000), a corresponding component of the National Teacher’s Examination (Praxis I) or a similar test?  For graduate level teacher preparation programs, a total Graduate Record Examination score of 1000 may be accepted.  How many students were admitted using the waiver and what was the circumstance of their waivers?

	Retention and Progression:  Does the institution/program have procedures in place to ensure that students admitted under the 10% rule receive assistance in demonstrating competencies required for certification? 
	Retention and Progression:  Is the 10% waiver used?  If so, how often and in what circumstances? What assistance is provided to assist students admitted using the waiver to meet competencies?  Is this assistance provided based on a system or set of procedures?  If so, describe the procedures.  How many candidates received assistance and what specific assistance did they receive? 

	Program Completion – FTCE: Will students be required to pass all three components of the FTCE to graduate (effective for freshmen entering in fall 2000 or later and graduate students entering in Fall 2002 or later)?
	Program Completion – FTCE: What steps has the institution/program taken to implement the requirement that all graduates pass the FTCE (effective for freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later)?  How are students being advised about these changes?  Do the catalog copy and other advising materials reflect the new changes? 

	Program Completion – Content Standards: Does the assessment system  ensure that candidates will have demonstrated both knowledge of and ability to teach each of the major subdivisions of the Florida Subject Matter Content Standards (or the Florida Adopted Subject Area Competencies (seventh edition) in cases where there are no Content Standards for the certification coverage)-(effective for freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later)?
	Program Completion – Content Standards: How has the program integrated the assessment of content standards into its assessment system, i.e., the data sources used for Accomplished Practice #8: Knowledge of Subject Matter?  What procedures and data sources has the unit developed to assess both knowledge obtained throughout the four-year program (including course grades in content courses correlated with content standards) and skills in teaching and integrating content at the appropriate grade level(s)?  What plan is in place to ensure that these data sources and procedures will be in place for graduates who entered as freshmen in Fall 2000 or later and graduate students entering in Fall 2002 or later?

	Program Completion – Diversity, Assessment, and Technology: Does the program’s assessment system ensure that candidates will have demonstrated skills in using instructional strategies appropriate to all learners (including LEP children), assessing K-12 student learning, and using technology for instruction and record keeping  (effective for freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later)?
	Program Completion – Diversity, K-12 Assessment, and Technology : How has the program integrated the assessment of  skills in using instructional strategies appropriate to all learners (including LEP children), assessing K-12 student learning, and using technology for instruction and record keeping?  What procedures and data sources has the unit developed to assess these skill areas?  What plan is in place to ensure that these data sources and procedures will be in place for graduates who entered as freshmen in Fall 2000 or later and graduate students entering in Fall 2002 or later?  Do program completion requirements include the required ESOL training?  All candidates graduating from programs for which the teacher will be the primary provider of language arts instruction will complete an approved ESOL-infused program or complete the five course sequence and all other program graduates will take the required three-semester-hour survey course in ESOL.  Note:  this applies to freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later.
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Potential Documentation
	
	· College or University catalogs (with page numbers identified for admissions requirements)

· Statistical report of admissions characteristics of all students admitted during the review cycle (GPA, test scores, gender, ethnicity by year)

· Student records (must be available, but not necessarily in Exhibit Room – samples may be in Exhibit Room)

· Written policies/procedures related to admissions, waivers, and assistance to students admitted on waiver

· Record of assistance provided or planned for students admitted on waiver

· Syllabi and data sources (including specific elements in task description or rubrics) related to content standards, instructional strategies appropriate to all learners, assessment of K-12 student learning, and technology for instruction and recordkeeping

· List, grid, or other documentation showing courses/experiences covering each standard

· Record of ESOL program changes, e.g., internal course/degree changes and approvals, letters/folios to and from the DOE, etc.




	Standard 3, Indicator 2: Curriculum Design
State mandated requirements related to the curriculum design component of the program – including both content and delivery – are implemented and monitored, with improvements made as appropriate. 



Compliance and Data Questions
	Compliance
	Data 



	Annual Review Process:  Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Inclusion of Content Standards and Accomplished Practices:  Does the program provide adequate instruction in the Florida Subject Matter Content Standards and the Accomplished Practices?  
	Inclusion of Content Standards and Accomplished Practices:  How does the institution monitor inclusion of competencies/standards (Florida Subject Matter Content Standards and Accomplished Practices)?  What changes has the institution made to incorporate new competencies/standards?  

	General Requirements for All Teacher Education Majors: Has the institution/program implemented the general requirements in English, science, mathematics, social sciences, and humanities for all undergraduate teacher education majors (effective for freshmen entering in Fall 2001 or later)?
	General Requirements for All Teacher Education Majors: What are the general education requirements for undergraduate teacher education majors?  Is each major required to take a minimum of the following:

· 9 semester hours in English including writing, literature, and speech
· 9 semester hours in science including earth, life, physical science, and one lab

· 9 semester hours in mathematics including college algebra or above and geometry

· 12 semester hours in social sciences including American history and general psychology

· 6 semester hours in humanities including philosophy and fine arts

How are students being advised about these requirements?  Do the catalog copy and other advising materials reflect these new requirements? 

	Subject Area Specialization Requirements for All Teacher Education Majors:  Has the program implemented State-mandated requirements for the degree major?
	Subject Area Specialization Requirements for All Teacher Education Majors: Does each teacher education program include 30 semester hours in the specialization area and demonstration of mastery of content standards?  Do the catalog copy and other advising materials reflect the new requirements?

	Professional Education Requirements for All Teacher Education Majors:  Has the program implemented the  professional education requirements for all students (effective for freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later)?  
	Professional Education Requirements for All Teacher Education Majors: What are the professional education requirements for teacher education majors?  Will each major be required to take a minimum of the following:

· Reading/literacy acquisition 

                Elementary and PreK/Primary – 12 semester hours including 6 hours in reading process, instruction, assessment, diagnosis, and reading across the content areas


Middle/Secondary – 3 semester hours in strategies, assessment, and teaching reading across the content areas


K-12 – for primary providers, same as elementary; for others, 3 semester hours as in secondary

· 3 semester hours classroom management including school safety, ethics, and law

· 3 semester hours in assessment including content of state tests, reading and interpreting data, and using data to improve achievement

· 3 semester hours in human development and learning

How are students being advised about these requirements?  Do the catalog copy and other advising materials reflect the new requirements? 

	Instruction Related to Sunshine State Standards: Has the program incorporated adequate instruction to ensure that teachers are prepared to implement the Sunshine State Standards in a K-12 setting?
	Instruction Related to Sunshine State Standards: How are candidates prepared to implement the Sunshine State Standards?  In what courses and through what activities and assessments does this preparation occur?

	Instructional Strategies, Assessment of K-12 Learning, Technology, and ESOL: Does the program include instruction in the above for all students (effective for freshmen entering in Fall 2000 or later and graduate students entering in Fall 2002 or later)?  Does ESOL training comply with requirements of the ESOL Consent Decree?  
	Instructional Strategies, Assessment of K-12 Learning, Technology, and ESOL:  How are candidates prepared in the areas indicated below?  In what courses and through what activities and assessments does this preparation occur?   

· Instructional strategies that address various learning styles, exceptionalities, and achievement levels

· Assessment of K-12 student learning

· Use of technology in instruction and record-keeping

· Teaching strategies for LEP students that meet the requirements of the ESOL Consent Decree? – All programs that prepare the teacher candidate to be the primary provider of language arts instruction include the five ESOL course sequence or the equivalent ESOL-infused program, and all other programs include the required three-semester-hour survey course in ESOL.



	Values Instruction: Does the program include instruction in values education for all students?
	Values Instruction:  What courses and experiences provide candidates with instruction related to:

· The importance of democratic values and institutions
· The contributions of various ethnic groups to society

· Character development to encourage appreciation of diversity for all students? 



	Higher Level Mathematics and Technology:  Are elementary education programs and middle/secondary mathematics education programs preparing graduates to teach higher-level mathematics concepts, including the use of technology?
	Higher Level Mathematics and Technology: What requirements are in place (including courses in both the upper and lower division) that prepare elementary candidates and middle/secondary mathematics candidates to teach higher-level mathematics, including the use of technology?


Potential Documentation
	
	· Course syllabi with references to competencies/standards

· Matrices or other analyses correlating competencies/standards and courses and field experiences

· Field experience materials showing incorporation and assessment of competencies/standards 

· Catalog copy and other advising materials

· Record or analysis of review and/or changes made to ensure incorporation of new or modified competencies/standards 
· Analysis of requirements related to higher-level mathematics and technology use
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	Standard 3, Indicator 3: Clinical and Field-Based Component
State mandated requirements related to the clinical and field-based component of the program are implemented and monitored, with improvements made as appropriate. 




Compliance and Data Questions
	Compliance
	Data



	Annual Review Process:  Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Postsecondary Instructors:  Does the institution use postsecondary (TEP) instructors who meet the qualifications and training requirements of the State for its placements?
	Postsecondary Instructors:  How and by whom are postsecondary instructors selected to supervise interns?  How does the institution verify that these instructors have specialized training in clinical supervision or a valid professional teaching certificate or at least three years of successful P-12 teaching experience? Are there any instructors who do not meet at least one of these qualifications, and, if so, why has an exception been made?

	District Personnel:  Does the institution use school district supervisors who meet the qualifications and training requirements of the State for its placements?  
	District Personnel:  How and by whom are district personnel selected to supervise interns?  How does the institution verify that these personnel have evidence of clinical educator training and successful classroom management strategies?  Are there any instructors who do not meet at least one of these qualifications, and, if so, why has an exception been made?

	Site Selection:  Does the institution use a variety of school sites that are representative of school communities (including urban) for its placements? 
	Site Selection:  How and by whom are site selections made?  How does the institution ensure that the sites represent the full spectrum of school communities, including urban settings?

	Content and Focus:  Does the program include a planned series of clinical experiences beginning early in the program and culminating with a final internship that meets the content and focus requirements of the State?
	Content:  How is final internship evaluated?  What forms are used, how often, by whom, etc.?  How are Florida Educator Accomplished Practices incorporated?  How are the following requirements addressed:

· Includes guidance and demonstration of effective classroom management, incorporating technology into classroom instruction, linkages to the Sunshine State Standards, use of instructional strategies for all learners, assessment of student learning, and teaching strategies for LEP students

· Provides the candidate with progressive responsibility for student learning and classroom management

· Requires demonstration of the 12 Accomplished Practices, including specific attention to Accomplished Practice #8 – Knowledge of Subject Matter

 

	Length of Final Internship: Does the program provide a full-time experience for at least ten weeks?
	Length of Final Internship: How long is the final internship and for what period of time is the intern in the school full-time? 


Potential Documentation
	
	· Policies and procedures related to selection of clinical supervisors and sites

· Records or analyses of characteristics of clinical supervisors and sites

· Placement records

· Practica and Internship evaluation forms

· Field/experience and/or student teaching handbooks

· Student teaching/internship/practica materials showing incorporation of these elements

· Student handbooks showing incorporation of these elements

· Syllabi for courses with field experiences showing incorporation of these elements
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	Standard 3, Indicator 4: Annual Review and Continuous Improvement
State mandated requirements related to annual review and continuous improvement are implemented and monitored. 

Continuous improvement of graduates’ performance is evident. 


Compliance and Data Questions
	Compliance
	Data

	Annual Review Process: 

Does the institution conduct an annual review using procedures and criteria outlined in its IPEP?  Is the process of annual review consistent with the one described in the IPEP for all standards and indicators?  Is it conducted annually?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?  

	Institutional Program Evaluation Plan (IPEP):  Does the institution have an IPEP that outlines the manner in which it will address the standards and indicators?  Does the IPEP serve as a guide for institutional annual reviews and documentation of improvements?  Is it approved by the Florida Department of Education?  Are modifications required by the DOE being made?  
	Institutional Program Evaluation Plan (IPEP):  There are no data questions for this element.  

How is the IPEP developed?  By whom?  What kinds of changes were made in the most current IPEP based on DOE feedback?     

	Stakeholder Involvement: Are primary stakeholders involved in program evaluation and is their input used for program improvement?
	Stakeholder Involvement:  What stakeholders are involved in program evaluation?  What are their roles?  How frequently does this involvement occur?

	Annual Review – Remediation of Weaknesses: Are all weaknesses from prior reviews resolved?
	Annual Review – Remediation of Weaknesses: What steps have been taken to remediate weaknesses, including each weakness identified at the last site visit?  What remains to be done?

	Continuous Improvement:  Does the institution/program continuously improve both program processes (especially in the areas of weakness identified in the previous on-site review) and the performance of its graduates?  
	Continuous Improvement:  What improvements have been made in graduates’ performance on the FTCE, and/or the Accomplished Practices, and/or any other institutional outcomes?  How were these improvements identified or measured?  What improvements are planned?

	Employer Satisfaction Survey:  Does the institution have an appropriate employer satisfaction survey that includes all of the elements required in Statute?  Has the institution surveyed employers of program graduates?  Do surveys of employers of program graduates reflect a satisfactory rating of graduates’ performance?


	Employer Satisfaction Survey:   

Does the survey contain, at a minimum, a question asking employers to rate graduates in terms of their overall preparation as well as the following abilities:

· Write and speak in a logical and understandable style with appropriate grammar

· Recognize signs of students’ difficulty with the reading and computational process and apply appropriate measures to improve students’ reading and computational performance

· Use and integrate appropriate technology in teaching and learning processes

· Demonstrate knowledge and understanding of the Sunshine State Standards

What process and form are used to survey employers of program graduates?  What were the results of the surveys?

	Reporting Requirements:  Does the institution follow the required reporting requirements?
	Reporting Requirements:  Does the institution follow the required reporting requirements?

· Title II

· Percent of graduates obtaining full-time teaching employment within the first year of graduation

· Average length of stay of graduates in full-time positions

· Satisfaction ratings of graduates’ employers

	Recency of Experience: Does the institution have a system in place to monitor faculty recency of experience?
	Recency of Experience: What procedures does the institution have in place to ensure that faculty members who have responsibility for professional preparation of students as described in Rule 6A-4.006, FAC, have recent experience working in prekindergarten through grade 12 schools at no less than five-year intervals beginning with the 2001-2002 academic year?


Potential Documentation
	
	· Evidence of correction of weaknesses from prior site visit (e.g., summary or analysis of actions taken)

· Multi-year follow-up data or data on candidate performance on required assessments showing improved performance

· Employer survey and results of survey

· Program review or self-study documentation

· Curriculum committee minutes showing attention to improvement effort

· IPEPs for 1997, 1998, and 1999

· Approval letters for each IPEP

· Policies, procedures, correspondence, reports, and annual review data.

· Meeting minutes or  records related to stakeholder involvement or input
· Follow-up data from stakeholders (employers)

· Committee memberships with stakeholders (and their affiliations) included

· Analysis or summary of results of stakeholder involvement on program improvement
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	Standard 4: 

Standard: Diversity of student population.

Criterion: The diversity of student population enrolled in each program will, over each five-year period, increase in both number of minority students and the number of students in underrepresented groups appropriate to an institution’s mission.




Compliance and Data Questions
	Compliance
	Data

	Annual Review Process:  Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Characteristics:  Is the diversity of student population enrolled in programs/institution increasing over time?  If not, is the institution implementing sufficient recruitment efforts?
	Characteristics:  How does the institution define diversity within the context of its mission and programs? What are the diversity characteristics of the institution and programs over the past five years?  How do they compare with the previous five years?  What recruitment efforts are being made to increase diversity?


Potential Documentation
	
	· Demographic data for the institution

· Student enrollment data showing gender and ethnicity in the teacher education unit over each of the past five years

· Recruitment plan related to diversity




	Standard 5: 

Standard: Satisfaction of employing districts. 

Criterion A:  Feedback from employing Florida districts will verify that 90% of program graduates who complete their first year of teaching will be rehired, or in the case of “downsizing,” will be eligible for rehiring.

Criterion B:  The institution may set other goals related to employers’ satisfaction, e.g., percentage satisfied with specific program components, number of teachers receiving awards or returning for graduate study, promotion of graduates to supervisory/mentoring roles, etc.



Compliance and Data Questions
	Compliance


	Data



	 Annual Review Process:  Is the institution’s annual review process adequate to ensure compliance with this standard?
	Annual Review Process:  What process is used to conduct the annual review?  Who conducts the review?  What steps were taken in cases of non-compliance?

	Satisfaction:  Are employing districts satisfied with the quality of program graduates?
	Satisfaction and Rehire:  What process was used to conduct the “rehire” study?s  What were the results?

	Rehire:  Given the availability of positions, do employers continue the employment of at least 90% of the program graduates whom they hire?
	


Potential Documentation
	
	· Employment Reports from the DOE

· Institutional analysis of rehire rates

· Rehire study of graduates not re-employed, including summary of how data are collected on graduates not rehired

· Analyses of follow-up surveys of employers

· Other data on employer satisfaction
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APPENDIX B

DOCUMENTS REVIEWED

AND

PERSONS INTERVIEWED

NCATE/DOE/DCU Site Visit

University of West Florida

November 1-5, 2003

Exhibits

These are Links from University of West Florida’s website

DOE Standard 1 Exhibits

Practica Handbooks

Practicum I Handbook

Practicum II Handbook

Practicum III Handbook

Practicum IV Handbook

Professional Development Plan

Teacher Development Portfolio

DOE Standard 2 Exhibits

Academic Remediation Plan

Request to Complete Courses Prior to Being Admitted to Teacher Education

Riverdeep

Riverdeep Introduction Letter
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DOE Standard 3 Exhibits

12 Accomplished Practices

1998/1999 IPEP

1999/2000 IPEP

2000/2001 IPEP

2001/2002 IPEP

1998/1999 Report Card

1999/2000 Report Card

2000/2001 Report Card

2001/2002 Report Card

1998/1999 FTCE Results

1999/2000 FTCE Results

2000/2001 FTCE Results

2001/2002 FTCE Results

1999 Follow-Up Survey Results

2001 Follow-Up Survey Results

2002 Follow-Up Survey Results

Admission to Teacher Education

Admission to Teacher Education as a Graduate Student Admission Form

Alternative Certification Program in Florida

Application for Admission to Teacher Education

Approval of Preservice Teacher Preparation Programs

Area Center for Educational Enhancement

College of Professional Studies

Employer Satisfaction Surveys

Faculty Senate Meeting Minutes 11-13-98

Florida School Advisory Council Reports

Florida School Indicators Report

Handbook for Teacher Education

IBINDER and STEPS

Minority Recruitment and Retention Plan

Practicum I

Practicum II

Practicum II Syllabus

Practicum III

Practicum IV

Professional Development Plan

Professional Education Council

Questionnaire for Teacher Education Graduates

Riverdeep

Sunshine State Standards

Teacher Development Portfolio

Teacher Development Portfolio Workshops

Teacher Education Website

University Catalog
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DOE Standard 4 Exhibits

Articulation Agreements

College Reach-Out Programs

COPS website

Expanded Alabama Community Colleges List

High School Recruitment Letter

IPEP 1998/1999

IPEP 1999/2000

IPEP 2000/2001

IPEP 2001/2002

Learning Center

Open House

Pensacola Junior College’s Education Club

PJC Educational Opportunity Center

Prospective Student Letter

Riverdeep

Riverdeep Introduction Letter

Scholarship Opportunities

Student Support Services

UAC Transition Notice

University Advising Center University Planning Information Center (UPIC)

DOE Standard 5 Exhibits

Employers of Teacher Education Graduates Follow-Up Survey

Employers of Teacher Education Graduates Follow-Up Survey Results 1999

Employers of Teacher Education Graduates Follow-Up Survey Results 2001

Employers of Teacher Education Graduates Follow-Up Survey Results 2002

IPEP 1998/1999

IPEP 1999/2000

IPEP 2000/2001

IPEP 2001/2002

Teacher Education Student Services
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University of West Florida

Persons/Groups Interviewed

University Administrators

Dr. John Cavanaugh, President

Dr. Hal White, Executive Vice President

Dr. Wes Little, Provost

Dr. Jane Halogen, Dean, Arts & Science

Dr. George Ellenberg, Assoc. Dean of Arts & Sciences

Dr. Janet Pilcher, Dean, COPS

University Libraries

Jeannie Kamerman – Curriculum Librarian

University Admissions

Matt Hulett, Undergraduate Admissions

EEOC

Carol Hawthorne

Area School Administrators

Jim Paul, Superintendent Escambia County

Johnny Rogers, Superintendent Santa Rosa County

Don Gaetz, Superintendent, Okaloosa County

Danny Sims, Superintendent, Jackson County (Chipola)

Kitty Myers, VP Chipola Community College

Linda Longacre, Escambia County School District

Meg Garthwaite, Principal, Scenic Heights Elementary

Patrice Moody, Asst. Principal, Scenic Heights Elementary

Sarah Lewis, Principal, Pensacola High School

Elaine Thomas, Asst. Principal, Pensacola High School

Ann Bookout, Principal, Ferry Pass Middle School

Ms. Janet Riddle, Brentwood Elementary, Principal

Ms. Lionik, Brentwood, Magnet Coordinator

Paula Woodham, Bellview Assistant Principal

Ms. Donna Bryan, Assistant Principal, Lipscomb Elementary

Linda Speights, Director of Federal Programs – Jackson County (Chipola)

Dianne Oswald, Director of Special Education, Jackson County (Chipola)

Ms. Sarah Stedman, PreK Teacher, Lipscomb Elementary

Sherry Diamond, Principal, Oriole Beach Elementary

Cheryl Strater, Principal, Rhodes Elementary

Vickie Wolfe, Principal, SS Dixon Intermediate
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Unit Budget

Michelle Doyle, Business Manager

Faculty – Teacher Education

Joe Peters, Chair

Ann Agnew, Faculty, Elementary Education

Wally Holmes Bouchillon, CTE

John Carey, Field Placements

Linda Cox, TESS Director – Clinical Field Placement

Patty Davis, Director/Instructor Chipola

Sandra Davis, Faculty/University Coordinator (FWB Campus)

Betty Dixon, Secondary Education, Graduate Initial Certification

Bill Evans, ESE Faculty

Amany Habib, Faculty, ESOL

Dana Haraway, Faculty (FWB Campus)

Kathy Heineken, Placement/Portfolio Development

Kathleen Heubach, Reading, Graduate; Grants and Contracts

Linda Manning, Reading/Elementary

Robert Markowitz, Faculty – Foundations/Grants and Contracts

Jim Parker, Middle School

John Platt, ESE Faculty

Petra Schuler, Asst. Dean, Advising Center

Anita Solarski, PreK- Primary

Sue Stewart, Exceptional Student Education

Dave Stout, Math Education, PEC Chair

Laura Tissington, Alternative Certification Faculty

Louise Tolbert, Faculty, ESOL Coordinator

Jill White, NCATE Coordinator, Faculty CTE

Faculty – Advanced Programs – Graduate Education

Rex Schmid, Assoc. Dean, Graduate Studies

Robin Largue, Faculty, Ed. Leadership, Guidance &Counseling; Grants & Contracts

Bill Haraway, UWF Coordinator of Graduate Faculty

Karen Rasmussen, Graduate Faculty; Grants and Contracts

Pam Northrup, Graduate Studies; Grants and Contracts

Leasha Barry, Research/Foundations

Mike Barry, FWB, Eglin

Christine Pierce, FWB, Director and Faculty Member

Sherri Zimmerman, FWB, Graduate Faculty – Educational Leadership/Administration

Fenaundra Ferguson, Faculty (Conflict Resolution/Arbitration)

Joyce Nichols, Graduate Studies

Dan Kaczynski, Graduate Faculty, COPS Council Chair

Carolyn Pearson, Graduate Faculty

L. K. Curda, Graduate Faculty

Xu Di, Graduate Faculty

Other University Personnel

Gail Brockway, Administrative /Registrar Officer, Teacher Education

Martha Burke, Office Assistant, Chipola 

Janice Hall, Senior Secretary

Rosa Jones, COPS Advisor

Gayle Juneau, COPS, Advisor

Janice Warmack, Candidate Placement, Teacher Education

Representatives of University Shared Governance/Faculty Senate
Daniel Kaczynski, COPS Council Chair, Graduate Studies

Dave Stout, Professional Education Council Chair (Math Education)

Pat Wentz, Faculty Senate Chair

Clinical Faculty – Supervising Teachers/Coordinators

Laura Hacker, Supervising Teacher, Bellview, 3rd grade

Cindy Redeker, PHS, Graduate Candidate (Secondary)

Mary Stokes, Adjunct, Clinical Education

Charles Gray, Adjunct, PDS School – Oriole Beach Elementary

Ruth Smith, Supervising Teacher, Bellview Middle

Susan Penfold, Adjunct UWF Coordinator

Marie Diamond, Adjunct UWF Coordinator

Amy Hicks, Practicum Supervisor

Cindy Davis, Practicum Supervisor

Pat Eubanks, Rhodes Elementary

Hilda Waters, Rhodes Elementary

Barbara Robinson, Rhodes Elementary

Harriet Johnson, S. S. Dixon Elementary

Cathie London, S. S. Dixon Elementary

April Ballard, S. S. Dixon Elementary

Kay McGinn, S. S. Dixon Elementary

Julie Smith, Oriole Beach Elementary

Jean Richardson, Oriole Beach Elementary

Sandy Kaston, Oriole Beach Elementary

Lauren Robinson, Oriole Beach Elementary

Joann Rufo, Oriole Beach Elementary

Ellen Randall, Oriole Beach Elementary

Jeannette Prochaska, Oriole Beach Elementary

Adjuncts

Amany Habib, now faculty

Virginia Horak, graduate student

Erin Pendleton, graduate student

Dr. Pete Peyton, former superintendent
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Students - Undergraduate

Caty Andrews, ESE

Jenny Andrews, Lipscomb, ESE Practicum Student

Maleesa Barfield, PreK

Laura Barton, ESE

Mary Bates, EDE 3943 Practicum II

Jessica Bauldree, EDE 3943Practicum II

Lori Boylan, Elementary Education

Erin Brand, Intern, PreK

Karen Blanchard, Bellview Elementary, Intern

Ann Charboneau, Practicum I

Alicia Christie, Elementary

Jackie Clemmons, FWB student

Patrick Colson, Elementary Education

Debra Connors, ESE

Holli Crawford, Chipola Community College – UWF Student

Kim Derreira, Elementary

Debbie Dryden, Chipola Community College – UWF Student

Jim Duren, Elementary Education

Angela Evans, EDE 3944, Practicum III

Angela Fall, Lipscomb, Student Intern

Karen Fletcher, Bellview Elementary, Intern

Rhea Flood, EDE 3942 Practicum II

Crystal Fowler, EDE 3942 Practicum II

Jennifer Genung, EDE 4944 Practicum II

Melissa Giles, ESE, Candidate, Grades 4/5

Haley Greene, FWB student

Leslie Hunter, Public Administration (Conflict Resolution/Arbitration)

Brandon Koger, Middle School

Leigh-Ann Jernigan, Elementary

Shelly Lane, Middle School

Stephanie Libbey, PreK

Janet Lovstrom, Spec/Elementary

Diana McFarlane, Elementary/ESE

Katherine McNeff, EDE 4944 Practicum III

Sharon Monro, EDE 4944 Prcticum III

Jessica Myrick, PreK

Scarlett Nichols, FWB Student

Diana Pagonis, ESE

Kimberly Phillippi, EDE 3946 Practicum I

JaNeil Pryor, ESE

Stacy Reynolds, PreK

Stephanie Reynolds, Elementary

Anne Ryle, EDE 3943 Practicum II

Andy Sexton, Chipola Community College – UWF Student

Lisa Sharp, EDE 4944 Practicum III

Shakita Sherman, Public Administration (Conflict Resolution/Arbitration)

Sally Simpler, Elementary Education

Audra Smith, FWB Student

Sara Sparks, PreK

Christa Strang, CTE

Sylvia Thomas, ESE 

Cameron Whitfield, EDE 3946 Practicum I

Piper Winn, Student Teaching, Elementary Education
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Graduate Students

LuAnne Barrett, Secondary Graduate

Sheila Brandt, Graduate Education

Jennifer Daugherty, Secondary Graduate

Brandy Gallman, C & I Reading, Graduate

Joyce Gossom, Doctoral Candidate

Michael Johnson, Graduate Middle School

Melissa Kelly, Master’s

Michelle Pate, Middle School Graduate

Candace Pringle, Graduate Student

Dee Taylor, Guidance and Counseling

Hollie Wilkins, Educational Leadership

Benjamin Read, Special Education Graduate

Kevin Rigby, Doctoral Candidate (C & I)

Joy Vena, CTE Graduate

Recent Graduates

Jessica Armstrong, Middle School

Stephanie Arnold, PreK

Sandy Ames, Elementary

Dr. Bobby Dawson, Principal, Vernon Elementary 

David Garvey, Bellview Middle School

Jennifer Glass, Middle School Graduate

Michael Johnson, Gulf Breeze High School (Middle School Graduate)

Melissa Kelly, Master’s

Melanie Pelton, Ed.D. 

Community Partners

Capt. J. J. Coonan, National Museum of Naval Aviation

Dr. Bob Harriman, Baptist Health Care/COPS Advisory Council

The Honorable Earl Hutto, COPS Advisory Council

Dr. William Malloy, COPS Advisory Council (Former Escambia County Superintendent of Schools)

Mr. William Mancini, Santa Rosa County School District

Mr. Joe Paschal, City of Pensacola

Mr. Norm Ross, Escambia County School District

Technology

Venna Harris, Coordinator - COPS

Scott Barlow, Asst. Coordinator - COPS

Karen Rasmussen, Technology Faculty

Dave Dawson, Technology Faculty

Pam Northrup, Graduate Studies
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The University of West Florida - Teacher Education Academic Program Review

Dean’s Response

Dean: Dr. Janet Pilcher

Review Dates: November 1-5, 2003 

· Programs Jointly Reviewed By the National Council for Accreditation of Teacher Education (NCATE), the Florida Department of Education Office of Educator Preparation (DOE), and the Florida Department of Education Division of Colleges and Universities (DCU):

CIP Code/

Degree
Degree Name

DOE Code 

Level   

13.1210/387

Bachelors
PreK/Primary (Age 3-Grade 3)/ESOL

13.1202/444

Bachelors
Elementary Education (K-6)/ESOL

13.1001/430

Bachelors
Exceptional Student Education (K-12)/ESOL

13.1203/366

Bachelors
Middle Grades English/Social Science (5-9)

13.1203/375

Bachelors
Middle Grades English/General Science (5-9)

13.1203/373

Bachelors
Middle Grades English/Mathematics (5-9)

13.1203/376

Bachelors
Middle Grades General Science/Social Science (5-9)

13.1203/365

Bachelors
Middle Grades General Science/Mathematics (5-9)

13.1203/374

Bachelors
Middle Grades Mathematics/Social Science (5-9)

13.0301/444

Masters
(C&I) Elementary Education (K-6)/ESOL

13.0301/326

Masters
(C&I) Middle Grades English (5-9)

13.0301/307

Masters
(C&I) Middle Grades General Science (5-9)

13.0301/306

Masters
(C&I) Middle Grades Mathematics (5-9)

13.0301/327

Masters
(C&I) Middle Grades Social Science (5-9)

13.0301/286

Masters
(C&I) English (6-12)

13.0301/288

Masters
(C&I) Biology (6-12)

13.0301/289

Masters
(C&I) Chemistry (6-12)

13.0301/291

Masters
(C&I) Physics (6-12)

13.0301/287

Masters
(C&I) Mathematics (6-12)

13.0301/293

Masters
(C&I) Social Science (6-12)

13.0301/212


Masters
(C&I) Reading (K-12)

13.1001/430

Masters
Exceptional Student Education (K-12)/ESOL

· Programs Jointly Reviewed By the National Council for Accreditation of Teacher Education (NCATE) and the Florida Department of Education Division of Colleges and Universities (DCU):

CIP Code 
Degree Level   
Degree Name

13.1320
Bachelors

Vocational Education and Industry Training

13.1320
Masters

(C&I) Vocational Education and Industry Training

13.1006

Bachelors

Education of the Mentally Handicapped

13.0301
Doctorate 

Curriculum & Instruction

Introduction

The Division of Teacher Education faculty and staff did an outstanding job of preparing for this joint review. The weaknesses were minimal and reflective of a nationwide trend related to data-driven program and student assessment. 

Assessment

The faculty members of the Division of Teacher Education continue to refine programs to meet the many challenges that face the education of beginning and career education professionals. Some of the factors that influenced this review were the following:

· The National Council for Accreditation of Teacher Education recently moved to performance-based accreditation standards will ensure better teacher quality and improve student achievement. As a result, institutions have to put new comprehensive assessment systems into place in order to meet the new accreditation standards.

· The Bureau of Educator Recruitment and Professional Development Office of Educator Preparation made significant changes to the Elementary Education (1-6) Program to include kindergarten and ESOL infusion (Elementary Education (K-6)/ESOL; Florida Department of Education Program Code 444). Additionally, ESOL was added to the Mentally Handicapped, Emotional Handicapped, Specific Learning Disabilities, and Varying Exceptionalities Programs that have been combined to form a new Exceptional Student Education (K-12)/ESOL Program (Florida Department of Education Program Code 430).

· Florida’s educational governance has been completely restructured to remove the Board of Regents and develop local Boards of Trustees.

· Since the last continuing accreditation review, the College of Education was reorganized to become the College of Professional Studies. Also significant University administrative changes occurred to include the President, Provost, Dean, Chair, and NCATE Coordinator.

Despite the external influences, all programs received continuing approval. The weaknesses that were cited included:

· Standard 1:  All students who complete the program will demonstrate the 12 Accomplished Practices at the Preprofessional Benchmark.

· Weakness: The assessments used to evaluate portfolios and demonstration of FEAPs during clinical experiences do not have appropriately and clearly identified criteria for each rating level used. The information management and decision making system used to make valid and reliable decisions about the degree of attainment of each Florida Educator Accomplished Practice is not fully developed and implemented.
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· Standard 2: 90% of the students in each program will pass the CLAST, and the Professional Education and Subject Matter Subtests of the Florida Teacher Certification Examination.

· Weakness: Elementary Education 1-6, Bachelors and Masters, (to be subsumed under Elementary Education K-6/ESOL), Specific Learning  Disabilities  K-12, Bachelors and Masters, (to be subsumed under ESE K-12/ESOL) and PreK/Primary Education PK-3 (to be subsumed under PreK/Primary Education (Age 3-Grade 3)/ESOL) had fewer than 90% of program candidates passing the Florida Teacher Certification Examination for at least two of the years in the review period.

· Standard 3: The unit will have complied with program components mandated by State Statute or Rule, e.g., Clinical Education, Stakeholder Involvement, Essential Competencies, English for Speakers of Other Languages (ESOL), Preservice Preparation, etc.

· Weakness: Although the Unit developed a plan in August of 2003 to require and monitor faculty recency of experience, it was not implemented as mandated in 2001-2002.

· Standard 4:  The diversity of student population enrolled in each program will, over each five year period, increase in both number of minority students and the number of students in underrepresented groups appropriate to an institution’s mission.

· Weaknesses: None

· Standard 5: (A) Feedback from employing Florida districts will verify that 90% of program graduates who complete their first year of teaching will be rehired, or in the case of “downsizing,” will be eligible for rehiring. (B) The institution may set other goals related to employers’ satisfaction, e.g., percentage satisfied with specific program components, number of teachers receiving awards or returning for graduate study, promotion of graduates to supervisory/mentoring roles, etc.

· Weaknesses: None

· Program Weakness (Elementary Education/ESOL, Exceptional Student Education/ESOL, and PreK/Primary programs only)

· ESOL performance standards have not been adequately infused into   coursework to assure mastery.

Goals to Resolve the Weaknesses

The College of Education, in cooperation with the Division of Teacher Education, adopts the following goals in response to the continuing accreditation report:

5. Standard 1 Weakness Goal: Develop a comprehensive assessment system based on the Florida Educator Accomplished Practices (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.065) that will be used to make data-driven student and programmatic decisions encompassing the time from when a student is first entered into the program until three years after program completion.
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6. Standard 2 Weakness Goal: Develop a broad support system to assist the Chairperson in addressing student’s professional weaknesses as identified in the Competencies and Skills (Ninth Edition; http://www.firn.edu/doe/sas/ftce/ftcecomp.htm) and assessed by the Florida Teacher Certification Exam General Knowledge, Subject Area, and Professional Examinations (http://www.firn.edu/doe/sas/ftcehome.htm).  

7. Standard 3 Weakness Goal: Develop a monitoring system for faculty recency of experience (http://www.firn.edu/doe/rules/6a-5.htm#6A-5.066) that assures accountability and adequate documentation.

8. ESOL Program Weakness Goal: Complete the infusion of ESOL into all course syllabi in accordance with the model for infused programs (http://www.firn.edu/doe/profdev/pdf/final_esol.pdf). 

Action Plans 

1. Goal 1 Action Plan: The Florida Department of Education is sponsoring a workshop in the near future to address the institution-wide concern in this area. The Chairperson and representative faculty/staff from the Division of Teacher Education will attend this workshop and bring back information to further refine the assessment system related to the twelve accomplished practices. Additionally, a staff position will be staffed by a person with statistical and assessment credentials in order to further develop and implement a comprehensive assessment system for the Florida Educator Accomplished Practices.
2. Goal 2 Action Plan: The Chairperson will identify a comprehensive system of student support in order to remediate student weaknesses as identified in their Professional Development Plan. Agreements will be developed between the Division of Teacher Education and other departments/division at the University.
3. Goal 3 Action Plan: The Chairperson will develop an accountability system to document the recency of experience for all faculty members.
4. Goal 4 Action Plan: The Chairperson will provide workshops and other support in order to complete ESOL infusion to be documented in the 2004 Institutional Program Evaluation Plans (IPEP).
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� After the joint review, the University of West Florida Board of Trustees approved this to be a stand-alone program with a 13.1315 CIP


� This program will be phased out by December of 2004 and replaced with the new Florida Department of Education Office of Educator Preparation Exceptional Student Education (K-12)/ESOL certification program.


� Accomplished level refers to master’s degree students who are certified and preprofessional level refers to bachelor’s level students and master’s degree students who are not initially certified.


� Data derived from the University Planning Information Center (UPIC)


� Data derived from the University Planning Information Center (UPIC)


� Data derived from the University Planning Information Center (UPIC)


� After the joint review, the University of West Florida Board of Trustees approved this to be a stand-alone program with a 13.1315 CIP


� This program will be phased out by December of 2004 and replaced with the new Florida Department of Education Office of Educator Preparation Exceptional Student Education (K-12)/ESOL certification program.





PAGE  
Continued Program Approval Standards
5

